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WELCOME
We want more for our children than healthy bodies. We want our children to have 
lives filled with friendship and love and high deeds. We want them to be eager 
to learn and be willing to confront challenges...We want them to grow up with 
confidence in the future, a love of adventure, a sense of justice, and courage enough 
to act on that sense of justice. We want them to be resilient in the face of the 
setbacks and failures that growing up always brings.1 

Welcome to this course to teach a guidance approach to parenting. Its most basic 
principle is that children have equal moral worth to adults. This stance challenges the 
historical assumptions that children are not really people yet and do not deserve our 
consideration. Second, it accepts that children and adults have equal rights to have their 
needs met. One of the most fundamental emotional needs for people of all ages is to 
feel in command of their own lives (that is, to have autonomy). Therefore, just because 
we adults arrived here first, we do not have some pre-ordained right (nor duty) to make 
children do as they are told. A guidance approach to parenting does not impose adults’ 
power over children to insist that they do things our way, but rather focuses on the 
children’s needs as well as our own.

Respecting children and their autonomy does not mean, however, that children have 
a free rein to act as they please. Humans are a herding species – we live and work in 
groups – and hence the rights of individuals cannot over-ride the needs of all others. 
Therefore, we must teach children to act considerately, to think about the effects their 
actions have on other people. Demanding compliance would not ensure this. Children 
who are taught to obey might behave in a moral fashion, but only as long as they feared 
reprisals. When they are no longer supervised, they are actually more likely to behave 
poorly. Therefore, we must teach children to manage their own behaviour both because 
this honours their essential need for autonomy and because it will allow them to outgrow 
the need for external guidance.

COURSE THEMES
Two themes run throughout this course. The first is that we all act as we do in an effort to 
meet our needs. This means that our feelings and actions are determined not by external 
consequences, but by our own thoughts and needs. We are governed internally. This 
vital principle is applied throughout each of the six modules, which assert:

■•  We are in command of how we feel about our children’s behaviour: our children do not 
cause our feelings.

•  We will encourage children’s intrinsic motivation by withholding judgments about their 
achievements and instead inviting them to assess their own performances.

•  When children are acting disruptively, we need to set aside our judgments about their 
behaviour and instead listen to the feeling or need that they are trying to communicate. Only 
when the need is met will they be able to regain self-control.

•  We are responsible for our own thinking and the feelings it generates in us, and for 
identifying and defending our own needs.
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■•  We will have enduring success at changing children’s thoughtless behaviour by teaching 
them self-control rather than attempting to impose control on them from the outside. This will 
allow us to focus on preventing future thoughtlessness, rather than on seeking retribution for 
children’s past misdeeds.

■•  Given that all behaviour is an attempt to meet our needs, if it were not working (at least 
partially), it would stop. Viewing behaviours in this light acknowledges children’s underlying 
need, while endeavouring to find less disruptive ways for them to fulfil it.

The second theme for this course is that we have choices. The most fundamental of 
these is the choice already introduced here - namely, the decision to see children as 
having equal moral worth to adults, rather than as being inferior people whose needs are 
subordinate to ours. This stance then gives rise to the following choices.

We can choose what we believe about parenting and children. Specifically, we can choose to 
believe that children are cooperative and rational, rather than inherently wicked; we can choose 
to see disruptions as arising from children’s needs, rather than from mis-applied consequences; 
we can choose to teach thoughtful behaviour rather than to punish its opposite; we can choose 
to aim for considerate behaviour rather than to insist that children comply with our demands; we 
can choose to believe that people of all ages need opportunities to be in command of their own 
lives; and we can choose to base our authority on our wise leadership, rather than on our power 
to cause children pain by withholding rewards and delivering punishment.

■•  Our second choice is to acknowledge and celebrate children’s successes and thoughtful 
behaviours, rather than to reward and manipulate children into doing things our way.

■•  Third, we have the choice to listen to children so that we honour their needs, versus putting 
up barriers to communicating with them. In essence, this is a choice to be child-focused in our 
discipline, rather than oriented only to our own needs.

■•  The fourth choice that we face is either to interpret children’s actions compassionately, or to 
judge these negatively. When we choose to judge children because their behaviour interferes 
with our needs, we will feel angry. However, our anger is not a reaction to the behaviour as 
such, but to our own thinking

■■•  Our fifth choice is either to assert our own needs and collaborate with children to find solutions 
that work for both of us, or to punish children when their behaviour interferes with meeting our 
needs.

■•  Sixth, we have a choice to look for what is going wrong with our children and how to fix it, or 
to look for what is working and how to use it. Given that no problem occurs all of the time, 
solutions are already embedded in those instances when the problem could have occurred 
but did not or was less severe than usual. Our job is to discover which elements allow these 
solutions to occur, so that we can reproduce them.

In short, this course aims to increase your options by questioning the assumption that 
parenting is about rewarding and punishing children. A guidance approach contends 
instead that it is about teaching children and empowering them to act thoughtfully by 
supporting them with a warm parent-child relationship.
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DISCIPLINARY STYLES
There are four main disciplinary styles: controlling, guidance, indulgence and neglect, 
with the main distinction being between guidance and control. Many people think of 
these two styles as occupying opposite ends of a power continuum, as if either parents 
control children or children will run amok and be in control of their parents. As shown in 
the figure on page 3, however, the difference between them spans only from the political 
right (controlling) to the centre of the continuum (occupied by the guidance approach). In 
this middle ground, parents and children have equal worth as human beings and equal 
rights to satisfy their needs, although adults still lead (or guide) children because of their 
longer life experience, wisdom and expertise.

Whereas controlling discipline imposes parents’ demands on children by rewarding 
behaviour that we approve and punishing behaviour that we disapprove, a guidance 
approach is child-focused. Its goal is for children to govern their own lives (that is, to be 
autonomous) while considering the needs of others. With this aim as its basis, guidance 
has five elements that distinguish it from control: warmth, harmony, proactive discipline, 
teaching (in contrast with punishment), and leadership.

FIGURE I.1 RELATIVE POWER OF PARENTS AND CHILDREN2
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Warmth. Parents employing a guidance approach accept children unconditionally for 
who they are, rather than for what they do. They provide emotional warmth, are sensitive, 
flexible and responsive to their children's needs.

Harmony. Guiding parents engage children cooperatively in making joint decisions 
through self-assertion, explanation and negotiation.3 They apply principles for resolving 
problems in ways that recognise the differences in power between them and their 
children but which do not put children at a disadvantage.4 Because children choose 
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willingly to cooperate with parents who consider them, guiding parents tend to see 
themselves as being ‘in control’, without having to exercise power over their children or 
enforce their compliance.5

Preventive discipline. Guiding parents emphasise prevention rather than intervention, 
providing a structure that encourages prosocial behaviour,6 arranging the environment 
and their child’s schedule to minimise the need to impose controls on children.7 They 
maintain clear expectations of children’s behaviour but recognise that, regardless of their 
age, human beings have equal rights to have their need met. Therefore, the obligation 
to consider others is reciprocal: that is, while requiring children to behave in ways that 
consider others, guiding parents believe that they are equally obliged to respond to their 
children’s needs and reasonable requests.8 To that end, they engage in reasoning and 
negotiation with their children.9

Teaching considerate behaviour. Under a guidance approach, parents respond to children’s 
thoughtless behaviour by guiding them to act more skilfully, teaching them without 
punishing their mistakes. They encourage children’s autonomy and individuality. Their aim 
to do things with children, not to them.

Leadership. Although these four elements engender two-way cooperation and 
consideration, nevertheless our relationship with our children is asymmetrical: it is not 
even. It is our job to be our children’s best allies or friends, but it is not their job to be ours. 
Nevertheless, although we have to lead them, we must not stop being people with them.10

Rather like an orchestra, family members are equal, with the conductor 
(parents) being the ‘first among equals’. The orchestra conductor faces 
individuals who are experts in their own instruments (their own lives) but also 
has some expertise to guide them as they play their life’s music.11

EVIDENCE ABOUT A GUIDANCE APPROACH
Many people tell us that everyone ‘knows’ that punishments and rewards work. However, 
to be effective, ultimately, any truly optimal style of discipline should lead to its own 
demise.12 That is, children should outgrow the need for adult supervision. For methods to 
be considered effective in this broader sense, they must achieve more than merely ending 
a disruption:

•  Disruptions in general need to be prevented from occurring.

•  The particular disruption should be less likely in future to recur.

■•  Young people should learn something positive during the process of correction, such as how 
to solve interpersonal disputes or regulate their emotions – not how to avoid detection, to tell 
lies to get out of trouble, to deny responsibility, or to blame someone else.

•  There must be no unintended emotional side-effects on the children whom we discipline, 
such as feeling intimidated or fearful, or being seen by peers as troublesome and therefore as 
someone to avoid or victimise.

•  Surrounding children must continue to feel safe about how they would be treated if in future 
they were to make a mistake.
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•  We have to feel that we are abiding by our principles and doing a good job as parents.

■•  Our disciplinary methods must preserve our warm relationship with our children. Children 
should be equally willing to interact with us after a corrective intervention as they were 
before, not least because we can have no influence on them if they avoid us.

•  The methods that we use must in themselves convey our values, such as respect (for both 
children and adults) and fairness of treatment.13

•  Children need to develop a healthy attitude to authority.

Over 50 years of robust research has compared these broad outcomes of parents’ 
disciplinary styles. Of these many studies, every single one has shown a guidance 
approach to produce superior results to controlling discipline, across all domains of 
children’s development. These studies are especially credible because many are 
longitudinal – that is, they follow children and their parents over many years (in some 
cases, their lifetime), collecting observations and data about a whole array of life events 
and parenting behaviours. This research has demonstrated that, of all influences on 
children’s outcomes, parenting quality is the most powerful,14 with the differing outcomes 
for children found to be those
reported in Box I.1.
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BOX I.1 PARENTING OUTCOMES

Controlling discipline            Guidance

Compliance is unstable and achieved 
only under supervision and threat of 
punishment15

Rigid moral reasoning17

Lack empathy for others19

Emotionally reactive, angry, explosive21

Low self-esteem23

External locus of causality25

Elevated rates of anxiety, depression27

Antisocial, withdrawn, socially unskilled29

Declining motivation, persistence, 
initiative31

Declining academic performances33

Escalating aggression, defiance and 
antisocial behaviour over time35

Hostility towards parents37

Premature orientation to peers39

Observance of values is stable, as 
children learn ethical principles and 
internalise parents’ values16

Sophisticated moral reasoning18

Increased empathy and altruism20

Emotionally self-regulated22

High self-esteem24

Internal locus of causality26

Healthy overall emotional adjustment28

Socially skilled30

Intrinsically motivated to achieve, 
mastery oriented32

Increasing academic competence34

Increasing cooperation, self-control, 
autonomy and appropriate self-
assertion36

Warm relationship with parents38

Enduring openness to parental 
guidance40
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ASSIGNED READING

THEMES

Children are people too chapter I.

Two themes run through this course. The first is that we are each governed internally. In 
Module l, this theme is presented in two ways: first, that children act as they do not because 
of external consequences, but in an effort to meet their (internal) needs; second, that what 
adults feel and do about children’s behaviors are an outcome of how we think about these. In 
other words, our feelings are not caused externally by the children’s actions, but by our own 
thinking, which is internal to us. 

The second theme is that taking responsibility for our own thinking opens up choices for us.  
The most fundamental is that we can choose what we believe about children and parenting. 
In turn this will influence how we respond to our children. Robert Oxton Bolton said:

 A belief is not merely an idea the mind possesses; it is an idea that possesses the mind.1

This course aims to increase your options by liberating you from fixed beliefs that parenting 
is about rewarding and punishing children. A guidance approach believes instead that it is 
about teaching children and empowering them through a warm parent-child relationship.

OBJECTIVES
In this module, you will examine:

•  the differences between controlling discipline, which uses rewards and punishments; and
guidance, which teaches children how to be more skillful

•  your beliefs about children and their behaviors, and how these beliefs influence your choice of
parenting methods

• your goals for your children

• what these goals imply for your parenting methods.

ACTIVITY 1.1
REFLECT

Tell your partner your name, children's names and ages, and discuss together:

•  What do you want to have happen in the group so that you know that coming here has
been worth it for you?

• How would that change help you?
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PRESENTATION 1.2
BELIEFS ABOUT CHILDREN 

Our beliefs about children center on three aspects:

■• their nature: whether they are born good or bad

• their competence

•  a time orientation: focusing on what they need now, versus how they might turn out  
in the future.

Beliefs about children’s nature

From the 4th to the 19th centuries, children were considered to be expendable. Infanticide
was common until the 1850s, when it was replaced by abandonment into foundling homes,
servitude or to wet nurses. These practices resulted in the deaths of more babies than did
the combined plague epidemics.2 After this era, parents began to keep their children 
closer, but only under conditions of strict control. Children were seen as ‘little devils’ whose 
evil impulses needed to be suppressed.

By Victorian times, attitudes had softened and, although children were seen as
bothersome, at least they were no longer considered to be malevolent. Although severe
corporal punishment was used to enforce inappropriate expectations for children’s
behavior, some nurturing practices such as breast-feeding were promoted and restrictive 
swaddling discouraged. Nevertheless, babies were to be fed, toileted and put to bed 
according to regimented schedules, a practice which survives in some quarters today, 
often masquerading as a professed ‘need’ of babies for ‘routine’.

Remnants of our earlier suspicions about children remain today. We continue to make
statements that signify that we suspect children of evil intentions, such as:

• children are ‘attention seeking’

• they are ‘manipulative’

• they do things deliberately - sometimes even to ‘get at us’

•  we say that children ‘have got to learn’, by which we mean that their present needs are 
irrelevant: we are

• concerned only with how they will be in the future

•  we believe that we have to ‘come down hard’ on disruptive behaviors because, given children’s 
evil tendencies, these will persist otherwise
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•  we say that we have to be firm, have limits and set boundaries because ‘if you give children
an inch, they’ll take a mile’

•  we must not give in to (or ‘spoil’) children because if we do, the children will have won and
we will have lost

• if we spare the rod, we will spoil the child.

Beliefs about children’s competence

The philosopher, John Locke, saw children as bereft of useful knowledge, as ‘blank 
slates’, ‘irrational and ignorant.3 According to this view, children need shaping, training, 
controlling and schooling. This perspective sees children as unskilled and only 
becoming human. In comparison with adults who are human beings, children are seen 
as being incomplete and therefore not worthy of respect. 4

In contrast, a guidance approach sees children as having the skills to solve 
ageappropriate problems and trusts that they are innately driven to grow and become all 
they can.5
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The third aspect of societal attitudes to childhood is their perspective in time. Some 
views of children (usually espoused by politicians) proclaim that children are worth 
investing in, because they are ‘our future’. This focus on the future leads to the concept 
of adults as gardeners: intervening at each stage of growth, taking deliberate control 
over the types of plants (children) that flourish, training and feeding them to ‘maximise 
their potential’. The focus is not on children’s present needs, but on how they will turn out 
in the future. 

A guidance approach believes that the future is imaginary: all that we have is now. And 
children are people now, with current needs and rights that deserve recognition. While 
the approach would never contend that the future does not matter, it recognises that the 
future is an accumulation of ‘nows’ and that children’s future wellbeing is built on how we 
treat them today. 

The effect of these beliefs on practice 

No parent ever proclaims to be using star charts because he or she does not trust 
children and believes that they have to be manipulated into behaving appropriately - but 
that is the basis of reward systems and the message that they convey to children. When 
children act disruptively, we imperiously step in to administer a consequence without 
asking the children their reasons for the behavior, assuming either that they have wicked 
intentions or that they are too incompetent (or too dishonest) to report accurately on the 
circumstances. And, even if parents trusted children’s intentions and skills, controlling 
discipline dismisses these as irrelevant, because we have to impose controls today to 
ensure that the incident does not become a trend into the child’s future.

FIGURE 1.1 CONTROLLING BELIEFS ABOUT CHILDREN
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PRESENTATION 1.3
BELIEF’S ABOUT CHILDREN’S BEHAVIOR

The inevitable outcome of seeing children as evil by nature is that we become 
judgmental when their behavior inconveniences or harms others. We regard their actions 
through a moral lens that defines conforming and obedient behavior as ‘good’ and 
children’s having a mind of their own (disobedience) as ‘bad’. We assume that children 
are disruptive deliberately and expect them to be remorseful. Their lack of remorse is 
taken as a sign of wilfulness or wickedness and, therefore, we assume that they must be 
punished ‘to teach them a lesson’. Thus, our negative attitudes towards children and their 
behavior send us down the path of controlling discipline  
(see Figure 1.4). 

In contrast to these moralistic views about children’s behavior, judgmental adults 
nevertheless tend to be understanding when children make academic or developmental 
errors, such as spelling mistakes or falling over when learning to walk. We accept that 
these sorts of mistakes are inevitable and we are willing to teach children so that their 
skills improve, rather than punishing them for not knowing better.

Nature

Skills

Time

Children are rational and 
cooperative 

Children are competent

Focus on the present

Guidance

FIGURE 1.2 GUIDANCE BELIEFS ABOUT CHILDREN
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BOX 1.1 CONTRASTING BELIEFS OF CONTROLLING DISCIPLINE AND GUIDANCE

Controlling discipline 

Focus 
Parent oriented, reflecting parents’ 
needs. 

Attitudes to children 
Parents approve of children 
conditionally: depending on how they 
behave. 

Beliefs 
Children are untrustworthy. 
They are culpable for their behavior 
when they should know better, and 
when its outcomes were foreseeable or 
intended. 

Goals 
Aims for compliance and obedience.

Child oriented or focused. 

Unconditional regard for children; 
guidance of mistaken actions. 
Children aim to cooperate and are 
rational. 

They are still learning to control their 
emotions and impulses and therefore 
will make mistakes. These call for 
teaching, not punishment. 

Aims for considerate behavior.

Guidance approach

A guidance approach adopts this same understanding attitude about behavioral
mistakes, accepting that these are as inevitable as developmental errors. This is not 
to say that it will tolerate thoughtless behavior, but that it will teach children how to 
behave more considerately, rather than punishing them for making mistakes.

Parenting that focuses on what’s wrong with children or what’s wrong with their actions relies 
on a belief that scolding them, making them feel bad, and punishing them will motivate them 
to act differently.6

A guidance approach believes that, in children aged over three-and-a-half years, 
most instances of disruptive behavior arise when the children experience a lapse 
of self-control.

They may get out of control of their emotions and lash out in anger or frustration; or 
they may get out of control of their impulses and act on an idea when it would have 
been better if they had thought it through more and anticipated the outcomes.

Therefore, guidance will teach children self-regulation skills so that they acquire the
ability to manage their impulses or emotions. As we will see in Presentation 1.3, in doing
this, it will avoid imposing external controls on children as this deprives them of a
fundamental human need for autonomy. When we attempt to control children
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externally, we can provoke an escalating cycle of resistance, rebellion and retaliation in 
those spirited children for whom autonomy is their greatest need.

BOX 1.2 ASSUMPTIONS ABOUT BEHAVIORAL VERSUS DEVELOPMENTAL ERRORS

Behavioral errors 

Children are trying to get things wrong: 
their errors are deliberate. 

Children should not explore limits: 
they should obey them. 

Children should not make behavioral 
mistakes: they should know better. 

Children who have difficulties achieving 
behavioral expectations should be 
punished. 

Developmental errors 

Children are trying to get things right: 
their errors are accidental. 

Children need to explore in order 
to learn. 

Mastery requires lessons and practice 
and will inevitably entail errors. 

Children who have difficulties achieving 
developmental expectations need 
support. 

ACTIVITY 1.3 
‘SHOULDS’ APPLIED TO CHILDREN 

Many of us hold strong beliefs about how children ‘should’ behave and think. Examples 
include that children should obey their parents, should do as they are told, should tidy 
their rooms, must not answer back, and so on. 

When people uphold moralistic attitudes like this to children’s behavior, they tend to find 
few of their actions acceptable and accordingly try to control much of what their children 
do. The aim of this exercise is to have you examine your thinking so that you can allow 
your children more autonomy. 

• List some of the 'shoulds' or rules that you believe about children and their behavior.

• Where did you get these ideas?
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MASLOW’S HIERARCHY OF NEEDS

Maslow found that those getting their needs met at levels 1-4 experience a drive to become  
self-actualized. Experience a greater zest for life, creative energy, sense of humor, and higher and  
more frequent peak experiences. 
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• How is it working for you to try to make your children comply with these demands?

PRESENTATION 1.4 
CAUSES OF DISRUPTIVE BEHAVIOR 

Controlling discipline rests on the assumptions that children act disruptively either 
because they are not being rewarded enough for better behavior (and, without rewards, 
they will naturally act in evil ways, because that is their basic nature). Or, children are 
being accidentally rewarded (say, with adult attention) for misbehaving. 

In contrast, a fundamental belief of a guidance approach is that all human beings at all 
times act in ways intended to meet their needs. This means that children act as they do 
because of their internal needs, not as a result of external consequences. 

Internal stressors
■• Transient conditions e.g. fatigue, hunger, illness
• Disabilities, especially in language and sensory integration domains
• Disorganised nervous systems e.g. due to food intolerances

Developmental inexperience
• Normal childhood exuberance
■• Normal exploration
■• Lack of information
■• Lapse of self-control

External stressors
• Developmentally inappropriate expectations
■•  Family adversity: child abuse, spousal abuse, parental drug abuse, mismanaged 

parental mental illness, poverty

Reactive behaviors 
These are children’s negative responses to an adult’s correction. Gordon called these 
reactions ‘the three Rs’ of resistance, rebellion and retaliation7 and later added a fourth 
response: escape.8 These come about because controlling discipline violates children’s 
need for autonomy (to be self-determining). This leads to a ‘dance’ in which adults 
attempt to coerce children to comply with their demands, while children defy this use of 
force.
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FIGURE 1.3 CAUSES OF CHILDREN’S BEHAVIORAL DIFFICULTIES

HUMAN NEEDS

The model of human needs depicted in Figure 1 .4 is significant because it recognises 
the need for autonomy - that is, to be in command of events that affect us. (Autonomy 
is not to be confused with independence or self-centredness or as the opposite of 
belonging: its opposite is being controlled by others, or feeling helpless). The need for 
autonomy has been found to be universal, being uniformly related to human wellbeing 
across cultures and genders.9 
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While the three emotional needs have been verified by research, it is only my own 
experience that tells me that people differ in the extent to which their self-esteem is fed 
by their need to belong, versus how much the need for autonomy contributes to their 
self· esteem. In my experience, the majority of children (perhaps 80 percent) gain most 
of their self-esteem from belonging. They want us to like them and therefore behave well 
most of the time. When they do make a behavioral mistake, they want to make amends. 
Therefore, there is no need to punish these children ‘to teach them a lesson’ because 
they have already learned and are already remorseful. 

In contrast are the children whose self-esteem comes mainly from their need to be in 
command of their own lives. These children are prepared to risk our displeasure to prove 
to us that we cannot make them do things. We might call these children spirited or non· 
conformist. Their mantras are:

• You can’t make me. 
• You can’t stop me.
• You’re not the boss of me!

When we try to control these spirited children, their behavior deteriorates, as they resist, 
rebel, retaliate and, ultimately, escape from us (psychologically if not physically). They 
simply become more unmanageable - perhaps even to the point of being labelled as 
having oppositional-defiance disorder.

FIGURE 1.4 A MODEL OF HUMAN NEEDS10
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Part 2: Choice of Beliefs

MODULE ONE
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FIGURE 1.5 THE ‘DANCE’ OF ESCALATING ADULT COERCION AND CHILD DEFIANCE

ACTIVITY 1.4
SPIRITED CHILDREN

ș�:KDW�WURXEOLQJ�EHKDYLRUV�GRHV�D�VSLULWHG�FKLOG�LQ�\RXU�IDPLO\�GLVSOD\"

ș��,I�\RX�KDYH�DWWHPSWHG�WR�XVH�SRZHU�RYHU�WKH�FKLOG��ZKDW�GRHV�WKH�SHUVRQ�XVLQJ�SRZHU�
VD\�RU�GR"
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ș�+RZ�GRHV�WKH�FKLOG�W\SLFDOO\�UHDFW�WR�WKLV�LPSRVLWLRQ�RI�FRQWURO"

ș�:KDW�DUH�WKH�FRQVHTXHQFHV�ODWHU"

ș�5HɕHFWLQJ�RQ�WKH�ȑGDQFHȒ�ZKDW�FRXOG�DGXOWV�GR�WR�DYRLG�LQFLWLQJ�GHɔDQFH�LQ�FKLOGUHQ"

PRESENTATION 1.5 
GOALS FOR CHILDREN

7KH�IRXUWK�GLɓHUHQFH�EHWZHHQ�D�FRQWUROOLQJ�VW\OH�DQG�JXLGDQFH�LV�ZKDW�ZH�DUH�DLPLQJ�
WR�DFKLHYH�ZLWK�RXU�FKLOGUHQ��3DUHQWV�ZKR�YDOXH�DQG�WKHUHIRUH�DLP�IRU�FRQIRUPLW\�EHOLHYH�
WKDW�WKH\�FDQ�VHFXUH�WKLV�E\�XVLQJ�UHZDUGV�WR�SURPRWH�EHKDYLRUV�WKDW�WKH\�DSSURYH�DQG�
SXQLVKPHQW�WR�GLVFRXUDJH�EHKDYLRUV�WKDW�WKH\�GLVDSSURYH�11 

$�JXLGDQFH�DSSURDFK�KDV�WZR�REMHFWLRQV�WR�WKLV��)LUVW��LW�GRHV�QRW�YDOXH�RU�DLP�IRU�FKLOG�
REHGLHQFH��,Q�DGGLWLRQ�WR�WKH�GDQJHUV�RI�WHDFKLQJ�SHRSOH�WR�FROOXGH�ZLWK�LPPRUDO�
EHKDYLRU��LQFOXGLQJ�VH[XDO�DEXVH��EXOO\LQJ�DQG�FULPHV�DJDLQVW�KXPDQLW\���DQRWKHU�UHDVRQ�
QRW�WR�HQIRUFH�FRQIRUPLW\�LV�WKDW�FRPSXOVLYH�FRPSOLDQFH�LV�XQKHDOWK\��ZLWK�DQ�H[FHVVLYH�
QHHG�WR�SOHDVH�DQG�REH\�DGXOWV�KDYLQJ�VHULRXV�HPRWLRQDO�FRQVHTXHQFHV�IRU�FKLOGUHQ�12 

6HFRQG��LW�GRHV�QRW�HQGRUVH�WKH�XVH�RI�UHZDUGV�DQG�SXQLVKPHQWV��$OWKRXJK�WKHVH�FDQ�
VRPHWLPHV�VHFXUH�LPPHGLDWH�FRPSOLDQFH��ZKLFK�LV�QRW�WKH�DLP�RI�JXLGDQFH�DQ\ZD\���
FRQWUROOLQJ�GLVFLSOLQH�UXQV�FRQVLGHUDEOH�ULVNV�WR�FKLOGUHQ��WKHLU�SDUHQWV�DQG�WKHLU�
UHODWLRQVKLS��

,QVWHDG��JXLGDQFH�DLPV�WR�WHDFK�FKLOGUHQ�WR�EH�FRQVLGHUDWH�RI�RWKHUV��WR�WKLQN�DERXW�WKH�
HɓHFWV�RI�WKHLU�DFWLRQV�RQ�RWKHU�SHRSOH��&RQVLGHUDWHQHVV�KDV�IRXU�DVSHFWV�
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ș��VHOI�GLVFLSOLQH��LQ�WKH�VHQVH�RI�KDYLQJ�DQ�DXWRQRPRXV�VHW�RI�HWKLFV

ș��HPRWLRQDO�VHOI�UHJXODWLRQ

ș��FRRSHUDWLRQ

ș��D�VHQVH�RI�SRWHQF\��RI�VHOI�HɖFDF\�RU�DJHQF\��

2I�WKHVH��FRRSHUDWLRQ�GHVHUYHV�H[WUD�HPSKDVLV�KHUH��&RQWUDU\�WR�WKH�SRSXODU�EHOLHI�WKDW
ȑUHDO�OLIHȒ�LV�FRPSHWLWLYH��FRRSHUDWLYHQHVV�LV�WKH�QDWXUDO�VWDQFH�RI�DOO�KXPDQ�EHLQJV��
EHFDXVH�ZH�NQRZ�WKDW�RXU�VXUYLYDO�GHSHQGV�RQ�WKH�JURXS�EHLQJ�ZLOOLQJ�WR�ZRUN�WRJHWKHU�
IRU�D�FRPPRQ�JRDO�13�)URP�VKRUWO\�DIWHU�ELUWK��FKLOGUHQ�WXQH�LQWR�DQG�V\QFKURQLVH�ZLWK�
WKHLU�SDUHQWVȒ�HPRWLRQDO�VWDWH 14�ZKLOH��LQ�DGXOWKRRG��ZH�DOO�NHHS�WR�WKH�FRUUHFW�VLGH�RI�WKH�
URDG�ZKHQ�GULYLQJ�DQG�ZH�ZRUN�LQ�WHDPV�WR�DFKLHYH�RXU�JRDOV�DW�ZRUN�

7KH�WHUP�FR�operation�PHDQV�WKDW�WKH�RSHUDWLRQ�RI�WKH�IDPLO\�LV�GHFLGHG�WRJHWKHU��WKDW
ZRUNLQJ�WRJHWKHU�LV�UHFLSURFDO�15�,Q�VKRUW��FRRSHUDWLRQ�LV�D�WZR�ZD\�VWUHHW��ZH�KDYH�WR�
ZRUN�ZLWK�RXU�FKLOGUHQ�IRU�WKHP�WR�EH�ZLOOLQJ�WR�ZRUN�ZLWK�XV�

:H�FDQQRW�WHDFK�FRQVLGHUDWH�EHKDYLRU�E\�DGPLQLVWHULQJ�FRQVHTXHQFHV�WR�FKLOGUHQ��
EHFDXVH�WKHVH�IRFXV�FKLOGUHQȒV�PLQGV�RQ�ZKDW�they�ZLOO�HDUQ�IURP�SHUIRUPLQJ�WKH�EHKDYLRU�

ȑ:LOO�,�JHW�FDXJKW"�����:LOO�,�JHW�LQWR�WURXEOH"�����:LOO�,yKDYH�WR�JR�WR�WLPH�RXW"�����:LOO�,�EH�WROG�WKDW�
,ȒP�D�JRRG�JLUO"�����:LOO�,�JHW�D�VWLFNHU��VWDPS��VWDU��D�VSHFLDO�SULYLOHJH"Ȓ��+RZHYHU��WKH�HVVHQFH�
RI�FRQVLGHUDWHQHVV�LV�WR�WKLQN�DERXW�KRZ�D�EHKDYLRU�DɓHFWV�RWKHUV��&RQVHTXHQFHV�GR�QRW�
DFKLHYH�WKLV�EHFDXVH�WKH\�GLUHFW�FKLOGUHQȒV�DWWHQWLRQ�DZD\�IURP�RWKHUV��WR�WKHPVHOYHV�

ACTIVITY 1.5.1
KEYHOLE LISTENING16

2QH�ZD\�WR�LGHQWLI\�\RXU�LPPHGLDWH�JRDOV�IRU�\RXU�FKLOGUHQ�LV�WR�LPDJLQH�RYHUKHDULQJ�WZR
DGXOWV�WDONLQJ�DERXW�\RXU�FKLOG�

ș�:KDW�ZRXOG�JLYH�\RX�WKH�PRVW�SOHDVXUH�WR�RYHUKHDU�WKHP�VD\LQJ�DERXW�KLP�RU�KHU"

ACTIVITY 1.5.2 
PARENTING WITH A PURPOSE17

ș��:KDW�TXDOLWLHV�GR�,�ZDQW�WR�VHH�LQ�P\�FKLOGUHQ�QRZ�DQG�ZKHQ�WKH\�DUH�DGXOWV"�7KHVH�DUH�\RXU�YDOXHV�
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ș�:KDW�NLQG�RI�UHODWLRQVKLS�GR�,�ZDQW�WR�KDYH�ZLWK�P\�FKLOGUHQ��QRZ�DQG�LQ�WKH�ORQJ�WHUP"

ș��:KDW�DP�,�GRLQJ�QRZ�WKDW�VXSSRUWV�P\�YDOXHV�DQG�VKDSHV�WKH�NLQG�RI�UHODWLRQVKLS�WKDW�,�ZDQW�
ZLWK�P\�FKLOGUHQ"

ș��,I�\RXU�FKLOGUHQ�DUH�DJHG�RYHU���\HDUV�RU�VR��DVN�WKHP�WR�GHVFULEH��GUDZ�RUyZULWH�KRZ�WKH\�VHH�
WKHPVHOYHV�LQ�WKH�IXWXUH��ZKDW�LV�LPSRUWDQW�WR�WKHP�DQG�ZKDW�DFWLRQV�WKH\�FDQ�WDNH�WR�OLYH�WKHLU�
YDOXHV�QRZ��:KDW�GLG�\RX�GLVFRYHU�IURP�WKHLU�UHVSRQVHV"

PRESENTATION 1.6 
LOCUS OF CAUSALITY

7KLV�LV�D�YLWDO�FRQFHSW�ZLWK�VLJQLɔFDQW�LPSOLFDWLRQV��0DQ\�LQGLYLGXDOV�EHOLHYH�WKDW�RXWVLGH�
HYHQWV�ȑPDNHȒ�XV�DFW�DV�ZH�GR��,I�ZH�EHOLHYH�WKLV��ZH�DUH�VDLG�WR�KDYH�DQ�external locus 

of causality���WKDW�LV��ZH�locate the cause�RI�RXU�ZHOOEHLQJ�RXWVLGH�RI�RU�external to 

RXUVHOYHV��:KHQ�ZH�EODPH�RXWVLGH�HYHQWV�RU�RWKHU�SHRSOH�IRU�RXU�IHHOLQJV��ZH�FRQFOXGH�
WKDW�ZH�FDQQRW�IHHO�EHWWHU�XQWLO�WKRVH�HYHQWV�FHDVH�RU�RWKHUV�VWRS�GRLQJ�ZKDW�LV�PDNLQJ�
XV�XQKDSS\��:KHQ�ZH�EHOLHYH�WKLV��ZH�RYHUORRN�RXU�SHUVRQDO�FKRLFHV��

,QVWHDG��WKH�WUXWK�LV�WKDW�WKH�ZD\�ZH�IHHO�DQG�EHKDYH�LV�JRYHUQHG�E\�ZKDW�ZH�WKLQN��,Q�
RWKHU�ZRUGV��WKH�VRXUFH�RI�RXU�HPRWLRQV�LV�internal��7KLV�FRQFHSW�LV�SDUWLFXODUO\�UHOHYDQW�WR�
SDUHQWLQJ��ZKHUH�LW�KDV�WZR�DVSHFWV�
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ș� LOCUS OF CAUSALITY:�ZKHUH�ZH�ORFDWH�WKH�cause�RI�RXU�ZHOOEHLQJ��HLWKHU�LQ�RXUVHOYHV��LQWHUQDO��
RU�RXWVLGH�RI�RXUVHOYHV���H[WHUQDO��

ș� SELF-EFFICACY:�ZKLFK�UHIHUV�WR�RXU�EHOLHIV�DERXW�KRZ�åýåÏƒĞƽå�ZH�DUH�DW�PDQDJLQJ�RXU�OLYHV��,W�LV�
KRZ�PXFK�LQɕXHQFH�ZH�EHOLHYH�WKDW�ZH�KDYH�RYHU�RXWFRPHV��3HRSOH�ZKR�EHOLHYH�WKDW�WKH\�FDQ�
LQɕXHQFH�ZKDW�KDSSHQV�WR�WKHP�DUH�VDLG�WR�KDYH�KLJK�VHOI�HɖFDF\��ZKLOH�WKRVH�ZKR�EHOLHYH�WKDW�
WKH\�FDQQRW�PDQDJH�WKHLU�RZQ�OLYHV�KDYH�ORZ�VHOI�HɖFDF\�

:KHQ�SDUHQWV�KDYH�DQ�H[WHUQDO�ORFXV�RI�FDXVDOLW\��WKH\�EODPH�WKHLU�FKLOGUHQ�IRU�WKHLU
IUXVWUDWLRQ��ZKHQ�WKH\�DOVR�EHOLHYH�WKDW�WKH\�DUH�inHɓHFWLYH�DW�GLVFLSOLQLQJ�WKHLU�FKLOGUHQ�
�WKDW�LV��WKH\�KDYH�ORZ�VHOI�HɖFDF\���WKH\�EHFRPH�DQJU\�ZKHQ�WKHLU�FKLOGUHQ�DUH�QRW�
FRPSOLDQW��,Q�WXUQ��WKLV�OHDGV�WR�DEXVLYH�RU�FRHUFLYH�SDUHQWLQJ��LQ�UHVSRQVH�WR�ZKLFK�WKH�
FKLOGUHQ�EHKDYH�SRRUO\��WKHUHE\�FRQɔUPLQJ�WKH�SDUHQWVȒ�IHDUV�WKDW�WKH\�FDQQRW�FRQWURO�
WKHLU�FKLOGUHQ����

,Q�FRQWUDVW��D�JXLGDQFH�DSSURDFK�DVVXPHV�ERWK�DQ�LQWHUQDO�ORFXV�RI�FDXVDOLW\�DQG�KLJK
VHOI�HɖFDF\��7KLV�FRPELQDWLRQ�KDV�WKH�IROORZLQJ�WZR�LPSOLFDWLRQV�

ș��2XU�FKLOGUHQ�GR�QRW�ȑFDXVHȒ�XV�WR�IHHO�DQ\WKLQJ��LQFOXGLQJ�DQJHU��:H�DUH�UHVSRQVLEOH�IRU�DQG�FDQ�
FKRRVH�KRZ�ZH�IHHO�

ș��$OWKRXJK�QR�RQH�FDQ�control�DQ\RQH�IURP�WKH�RXWVLGH��EHFDXVH�FKLOGUHQ�DUH�VHOI�FRQWDLQHG�KXPDQ�
EHLQJV�ZLWK�WKHLU�RZQ�PLQGV���SDUHQWV�KDYH�FRQVLGHUDEOH�SRZHU�WR�ĞĻāƣåĻÏå�FKLOGUHQȒV�EHKDYLRU�E\�
ZRUNLQJ�with�WKHP�DQG�PHHWLQJ�WKHLU�QHHGV��7KH�UHVXOW�ZLOO�EH�D�KDUPRQLRXV�UHODWLRQVKLS�ZKHUHE\�
FKLOGUHQ�ZDQW�WR�SOHDVH�XV��DQG�ZH�DUH�ERWK�ZLOOLQJ�WR�FRRSHUDWH�ZLWK�HDFK�RWKHU�

$�FOHDU�LPSOLFDWLRQ�RI�WKHVH�WZR�EHOLHIV�LV�WKDW�ZH�DOO�PDNH�FKRLFHV�IRU�RXUVHOYHV��6R�WKDW
ZH�GR�QRW�ORVH�VLJKW�RI�WKLV�IDFW��LW�LV�YLWDO�WKDW�ZH�WHOO�RXUVHOYHV�DQG�RWKHUV�WKH�WUXWK�DERXW
RXU�FKRLFHV��0DQ\�WLPHV��ZH�GHQ\�UHVSRQVLELOLW\�IRU�RXUVHOYHV�E\�FODLPLQJ�WKDW�ZH�ȑKDYHȒ�
WR�GR�VRPHWKLQJ���DV�LI�WKHUH�ZHUH�VRPH�WKUHDW�RI�EHLQJ�VKRW�DW�GDZQ�IRU�IDLOLQJ�WR�
SHUIRUP��5RVHQEHUJ19�VD\V�WKDW�ZH�GHQ\�UHVSRQVLELOLW\�ZKHQ�ZH�EODPH�RXU�DFWLRQV�RQ�

ș�9DJXH��LPSHUVRQDO�IRUFHV�Ȓ,�WLGLHG�XS�EHFDXVH�,�KDG�WRȒ�
ș�2XU�FRQGLWLRQ��SHUVRQDOLW\�RU�KLVWRU\�Ȓ,�FDQȒW�KHOS�LW��,ȒYH�DOZD\V�EHHQ�OLNH�WKDW�Ȓ
ș�7KH�DFWLRQV�RI�RWKHUV�Ȓ+H�VWDUWHG�LWȒ�
ș�7KH�GLFWDWHV�RI�DXWKRULW\��ȑ,�ZDV�RQO\�IROORZLQJ�RUGHUVȒ�
ș�*URXS�SUHVVXUH��ȑ(YHU\RQH�HOVH�GRHV�LWȒ�
ș��3ROLFLHV��UXOHV�DQG�UHJXODWLRQV�Ȓ+H�ZDV�VHQW�WR�WLPH�RXW�EHFDXVH�WKDWȒV�VFKRRO�SROLF\��
0\�KDQGV�ZHUH�WLHGȒ�

ș�*HQGHU��DJH�RU�VRFLDO�UROHV�Ȓ,�KDYH�WR�GR�WKH�FRRNLQJ�EHFDXVH�,ȒP�WKH�ZRPDQȒ�
ș�8QFRQWUROODEOH�LPSXOVHV�Ȓ,�FRXOGQȒW�KHOS�P\VHOI�ȑ�

6LPLODUO\��ZKHQ�ZH�WHOO�FKLOGUHQ�WKDW�WKH\�ȑKDYHȒ�WR�EUXVK�WKHLU�WHHWK��IRU�H[DPSOH���WKLV�LV�D
IDOVHKRRG��7KH\�Ě±ƽåƐƒŇ�GR�QR�VXFK�WKLQJ��WKHUH�VLPSO\�ZLOO�EH�RXWFRPHV�LI�WKH\�GR�QRW�
RXWFRPHV�ZKLFK�PD\�EH�ZRUVH�WKDQ�WKH�LQFRQYHQLHQFH�RI�EUXVKLQJ�WKHLU�WHHWK�
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7KLV�ODQJXDJH�GLVJXLVHV�RXU�FKRLFHV�DQG�LPSOLHV�WKDW�ZH�DUH�KHOSOHVV�DQG�QRW�
UHVSRQVLEOH�IRU�RXU�RZQ�EHKDYLRU��7KHUHIRUH��ZH�KDYH�WR�UHSODFH�VXFK�VWDWHPHQWV�
ZLWK�ODQJXDJH�WKDW�UHFRJQLVHV�WKDW�ZH�JHQHUDWH�RXU�RZQ�IHHOLQJV�DQG�WKHUHIRUH�DUH�
UHVSRQVLEOH�IRU�UHVROYLQJ�WKHP�

ACTIVITY 1.6
CHOICE20

ș��0DNH�D�OLVW�RI�Things I choose��ZKLFK�PD\�LQFOXGH�ZKDW�WR�ZHDU��ZKDW�WR�HDW��KRZ�WR�
VSHQG�P\�WLPH��KRZ�,�VSHQG�P\�PRQH\��

ș�1RZ��PDNH�D�OLVW�RI�Things others choose for me��ȑPDNHȒ�PH�GR��WKDW�,�ȑKDYHȒ�WR�GR��

ș��7DNH�D�PRPHQW�WR�FRQVLGHU�HDFK�HQWU\�LQ�\RXU�VHFRQG�OLVW�WR�H[DPLQH�ZKHWKHU�LQ�IDFW�
\RX�GR�KDYH�VRPH�FKRLFH�LQ�WKHVH�VLWXDWLRQV��,I�\RX�VWLOO�IHHO�FRQYLQFHG�WKDW�\RX�KDYH�QR�
FKRLFH��ZKDW�forces�DUH�FRPSHOOLQJ�\RX"
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,�FRXOGQȒW�KHOS�LW

6KH�JRW�PH�DQJU\

:H�FDQ�WHDFK�DQ�LQWHUQDO�ORFXV�RI�FDXVDOLW\�E\�WUDQVODWLQJ�WKHVH�GHQLDOV�RI�DFFRXQWDELOLW\
LQWR�VWDWHPHQWV�WKDW�KLJKOLJKW�FKLOGUHQȒV�DJHQF\��:LWKRXW�EHLQJ�FRQIURQWLYH�RU�DFFXVLQJ�
WKHP�RI�PLVWDNHQ�WKLQNLQJ��ZH�FDQ�GR�WKLV�E\�

ș�UHɕHFWLQJ�EDFN�WKH�QRQDFFRXQWDELOLW\�VWDWHPHQW��ZLWKRXW�WKH�QRQDFFRXQWDELOLW\�SDUW

ș�UDLVLQJ�FRXQWHUH[DPSOHV

ș�XVLQJ�WKH�ZRUG�ȑDQGȒ�WR�OLQN�IHHOLQJV�DQG�DFFRXQWDELOLW\��

ACTIVITY 1. 7
TRANSLATING DENIALS OF ACCOUNTABILITY

&RPSOHWH�WKH�IROORZLQJ�H[DPSOHV��

Denial of accountability

7IǼIGXMSR�[MXLSYX�XLI
non-accountability element

+H�WHDVHG�PH�VR�,�KLW�KLP�

<RX�GLGQȒW�JLYH�PH�P\�PHGLFDWLRQ
VR�,�FRXOGQȒW�FRQFHQWUDWH�

<RX�GLGQȒW�UHPLQG�PH�WR�EULQJ�P\�GLDU\�

,�VWXEEHG�P\�WRH�EHFDXVH�VRPHRQH�OHIW�
D�FKDLU�LQ�WKH�ZD\

Translation

<RX�KLW�KLP�

<RX�FRXOGQȒW�FRQFHQWUDWH�

,WȒV�QRW�P\�IDXOW

,WȒV�DOO�\RXU�IDXOW

+H�PDGH�PH�GR�LW

+H�VWDUWHG�LW

PRESENTATION 1.7
HIGHLIGHTING ACCOUNTABILITY21

7KH�LGHD�WKDW�ZH�GHWHUPLQH�RXU�RZQ�IHHOLQJV�DQG�EHKDYLRUV�E\�FKRRVLQJ�ZKLFK�WKRXJKWV�
WR�HQWHUWDLQ�DSSOLHV�HTXDOO\�WR�FKLOGUHQ�DV�WR�RXUVHOYHV��-XVW�DV�ZH�RXUVHOYHV�XVH�YLFWLP�
ODQJXDJH�WKDW�GLVJXLVHV�RXU�FKRLFHV��VR�WRR�GR�FKLOGUHQ�RQ�RFFDVLRQV�

7R�KLJKOLJKW�WR�FKLOGUHQ�WKDW�WKH\�DUH�LQ�FRPPDQG�RI�WKHLU�RZQ�IHHOLQJV�DQG�DFWLRQV��ZH
QHHG�WR�GHPRQVWUDWH�WKDW��OLNH�XV��WKH\�FDQQRW�EODPH�RWKHUV�IRU�WKHLU�IHHOLQJV�RU�H[WHUQDO
HYHQWV�IRU�WKHLU�DFWLRQV��:H�KHDU�WKHP�GRLQJ�WKLV�ZKHQ�WKH\�FODLP�
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Supplying counterexamples

,�FDQȒW�FRQWURO�P\VHOI�

,ȒOO�QHYHU�JHW�WKLV�SURMHFW�ɔQLVKHG�
VR�ZK\�VKRXOG�,�ERWKHU�WU\LQJ"

Linking feelings and accountability 

+H�PDGH�PH�DQJU\�VR�,�KLW�KLP��

,ȒP�VR�IXULRXV��<RX�VKRXOG�OHW�PH�VWD\�RXW�
ODWHU�WKDQ�WKDW�

$QG�\HW�\HVWHUGD\�\RX�JRW�DQJU\�DQG��
LQVWHDG�RI�VKRXWLQJ��\RX�ZHUH�DEOH�WR�VHQG�
\RXUVHOI�Rɓ�WR�\RXU�URRP�XQWLO�\RX�IHOW�
EHWWHU�

,WȒV�RND\�WR�EH�DQJU\�DQG�LWȒV�QRW�RND\�WR�KLW�
SHRSOH�

PRESENTATION 1.8 PARENTING STYLES

7KHUH�DUH�IRXU�PDLQ�GLVFLSOLQDU\�VW\OHV��FRQWUROOLQJ��JXLGDQFH��LQGXOJHQFH�DQG�QHJOHFW��
7KH�IXQGDPHQWDO�GLɓHUHQFH�EHWZHHQ�WKH�VW\OHV�LV�WKH�W\SH�DQG�DPRXQW�RI�SRZHU�WKH\�
JLYH�WR�DGXOWV�FRPSDUHG�WR�FKLOGUHQ��3DUHQWDO�SRZHU�FDQ�WDNH�PDQ\�IRUPV��22

ș�UROH�SRZHU�LV�VWDWXV�FRQIHUUHG�E\�RQHȒV�UROH�DV�DQ�DGXOW�DQG�D�SDUHQW

ș�FRHUFLYH�SRZHU��WKH�DELOLW\�WR�SXQLVK�FKLOGUHQ�WR�JDLQ�FRPSOLDQFH

ș��UHZDUG�SRZHU��WKH�SRZHU�WR�FRQWURO�FKLOGUHQȒV�DFFHVV�WR�WKH�PDWHULDO�JRRGV�DQG�HPRWLRQDO�
QXUWXUDQFH�WKH\�UHTXLUH

ș�H[SHUW�SRZHU��LQ�ZKLFK�FKLOGUHQ�UHFRJQLVH�WKHLU�SDUHQWVȒ�NQRZOHGJH�DQG�VNLOO

ș��UHIHUHQW�SRZHU��ZKHQ�FKLOGUHQ�LGHQWLI\�ZLWK�WKHLU�SDUHQWV�DQG�ZLVK�WR�HPXODWH�WKHLU�EHVW�
TXDOLWLHV

ș��FRQQHFWLRQ�SRZHU�WKDW�LV�DFKLHYHG�WKURXJK�FORVH�UHODWLRQVKLSV�EHWZHHQ�SDUHQWV�DQG�WKHLU�
FKLOGUHQ�

8QGHU�D�JXLGDQFH�DSSURDFK��DGXOWV�JDLQ�WKHLU�SRZHU�QRW�IURP�WKHLU�XVH�RI�FRHUFLRQ��EXW
IURP�EHLQJ�H[SHUW��ZLVH�DQG�FRQQHFWHG�WR�FKLOGUHQ��$GXOWV�DUH�OHDGHUV�UDWKHU�WKDQ�ERVVHV�
RU��LQ�WKH�ZRUGV�RI�%DQNV��DUH�OLNH�WKH�RUFKHVWUD�FRQGXFWRU��WKH�ȑɔUVW�DPRQJ�HTXDOVȒ��23

2Q�UDUH�RFFDVLRQV��LW�ZLOO�EH�QHFHVVDU\�IRU�DGXOWV�WR�XVH�IRUFH�WR�SURWHFW�FKLOGUHQ�IURP
GDQJHU��H�J��UXQQLQJ�RQWR�D�URDG��RU�GHYHORSLQJ�D�QHJDWLYH�UHSXWDWLRQ�EHFDXVH�RI
DJJUHVVLRQ���+RZHYHU��WKH�LQWHQW�RI�WKLV�SURWHFWLYH�IRUFH�LV�OLWHUDOO\�SURWHFWLRQ�DJDLQVW�
LQMXU\�RU�LQMXVWLFH��LQ�FRQWUDVW�WR�FRHUFLYH�IRUFH�ZKRVH�DLP�LV�VLPSO\�WR�HQIRUFH�
FRPSOLDQFH��24
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7KH�PDLQ�UDWLRQDOH�IRU�WKH�XVH�RI�JXLGDQFH�LV�LWV�VXSHULRU�RXWFRPHV��,Q�WKH�LPPHGLDWH�DQG
ORQJHU�WHUPV��FKLOGUHQ�UHDFW�LQ�RQH�RI�WKUHH�ZD\V�WR�SRZHU�EHLQJ�XVHG�DJDLQVW�WKHP�

ș� FIGHT��KLWWLQJ�EDFN��VDERWDJH��JHWWLQJ�HYHQ��DFWLYH�RU�SDVVLYH�DJJUHVVLRQ��UHVLVWDQFH��
UHEHOOLRQ��UHWDOLDWLRQ��GHɔDQFH��QHJDWLYLVP��UHVHQWPHQW��DQJHU��KRVWLOLW\��QHHGLQJ�
WR�ZLQ�DQG�KDWLQJ�WR�ORVH��IRUPLQJ�DOOLDQFHV�ZLWK�RWKHUV�DJDLQVW�WKH�SRZHU�VRXUFH��
7KLV�OHDGV�WR�DQ�HVFDODWLQJ�F\FOH�RI�SDUHQW�FRHUFLRQ�DQG�FKLOG�UHVLVWDQFH��DV�VHHQ�LQ�
ɔJXUH�����SDJH����

ș� FLIGHT��HVFDSLQJ��UHWUHDWLQJ�SK\VLFDOO\�RU�SV\FKRORJLFDOO\��O\LQJ��KLGLQJ�IHHOLQJV��
IDQWDVLVLQJ��UHJUHVVLRQ�

ș� SUBMISSION��DFTXLHVFLQJ�WR�SRZHU��JLYLQJ�XS�RU�JLYLQJ�LQ��FRQIRUPLQJ��FRPSO\LQJ��
EHLQJ�REHGLHQW��EXW�H[SHULHQFLQJ�UHVHQWPHQW�DQG�ORZHUHG�VHOI�HVWHHP��7KH�
VXEPLVVLYH�SHUVRQ�GHQLHV�KLV�RU�KHU�RZQ�YDOXHV�DQG�QHHGV�DQG�RIWHQ�EHFRPHV�D�
WHDFKHUȒV�ȑSHWȒ��ZKR�FRXUWV�RWKHUVȒ�IDYRXU�EXW�LV�RIWHQ�VHHQ�DV�LQVLQFHUH�

2I�WKHVH��WKH�RXWFRPH�WKDW�LV�PRVW�WURXEOLQJ�WR�SDUHQWV�DW�WKH�WLPH�LV�WKH�HVFDODWLRQ�RI�
WKH�EHKDYLRU��+RZHYHU��FKLOGUHQ�FDQQRW�ɔJKW�DJDLQVW�D�IRUFH�WKDW�GRHV�QRW�H[LVW��7KLV�
PHDQV�WKDW��ZKHQ�FKLOGUHQ�UHVLVW��ZH�QHHG�WR�VWRS�GHPDQGLQJ�FRPSOLDQFH��RWKHUZLVH�D�
ȑGDQFHȒ�GHYHORSV�LQ�ZKLFK�ERWK�DUH�DQJU\�DQG�QHLWKHU�FRHUFLRQ�QRU�GHɔDQFH�ZRUN��VHH�
)LJXUH�����SDJH�����

ș�WR�SURWHFW�FKLOGUHQ�IURP�LQMXU\

ș�WR�SURWHFW�FKLOGUHQ�IURP�LQMXVWLFH

ș��WR�SURWHFW�FKLOGUHQ�IURP�GHYHORSLQJ�D�QHJDWLYH�UHSXWDWLRQ�DQG�EHLQJ�UHMHFWHG�E\�
SHHUV�DV�D�UHVXOW�RI�WKHLU�DQWLVRFLDO�EHKDYLRU

ș�WR�SURYLGH�D�VDIHW\�QHW�IRU�FKLOGUHQ�ZKRVH�IHHOLQJV�DUH�IULJKWHQLQJ�WKHP

BOX 1.3 PROTECTIVE FORCE
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BOX 1.4 COMPARISONS BETWEEN CONTROLLING DISCIPLINE AND GUIDANCE

Controlling discipline

Adults’ beliefs
ș�'LVWUXVW�FKLOGUHQ
ș��'LVUXSWLRQV�DUH�GXH�WR�IDXOW\�UHZDUG�DQG�
SXQLVKPHQW�UHJLPHV

ș��%HKDYLRUDO�PLVWDNHV�VKRXOG�QRW 
KDSSHQ�DQG�VKRXOG�EH�SXQLVKHG

ș�$LPV�IRU�FRPSOLDQFH�DQG�REHGLHQFH
ș��&KLOGUHQȒV�EHKDYLRU�FDQ�EH�FRQWUROOHG� 
E\�RXWVLGHUV��DQ�H[WHUQDO�ORFXV�RI�
FDXVDOLW\�

Power source
ș��$GXOW�LV�D�ERVV��ZLWK�UROH��FRHUFLYH�DQG 

UHZDUG�SRZHU��8VHV�FRHUFLYH�IRUFH�

Methods
ș�'HPDQG�FRPSOLDQFH
ș�,PSRVH�SV\FKRORJLFDO�FRQWUROV
ș�$SSO\�EHKDYLRUDO�FRQWUROV
ș�3XQLVK�LQIUDFWLRQV

Adults’ feelings
ș��$GXOWV�IHHO�RXW�RI�FRQWURO�EHFDXVH�SRZHU�
DVVHUWLRQ�SURYRNHV�HVFDODWLQJ�EHKDYLRUDO�
GLɖFXOWLHV�LQ�FKLOGUHQ

ș��$GXOWV�DUH�YXOQHUDEOH�WR�ORZ�VHOI�HɖFDF\�
DQG�WKHUHIRUH�FDQ�EH�HPRWLRQDOO\�
UHDFWLYH��H[SORVLYH�

Expressions
ș�'R�WKLV�ULJKW�QRZ��RU�HOVH�
ș�'RQȒW�PDNH�PH�DVN�\RX�DJDLQ�
ș�-XVW�GR�DV�\RXȒUH�WROG�
ș�'RQȒW�WDON�EDFN�WR�PH�
ș�+RZ�PDQ\�WLPHV�GR�,�KDYH�WR�WHOO�\RX"
ș�,�GRQȒW�FDUH�ZKDW�\RX�WKLQN�

Guidance

ș��7UXVW�WKDW�FKLOGUHQ�DUH�UDWLRQDO��ZDQW�WR�
FRRSHUDWH�ZLWK�DGXOWV��DQG�ZDQW�WR�JURZ�
DQG�VXUSULVH�XV

ș��'LVUXSWLRQV�DULVH�IURP�YLRODWLRQV�RI�
FKLOGUHQȒV�QHHGV��HVSHFLDOO\�WKH�QHHG�IRU�
DXWRQRP\

ș��0LVWDNHV�DUH�LQHYLWDEOH�DQG�FDOO�IRU�
WHDFKLQJ�PRUH�VNLOIXO�EHKDYLRU

ș��$LPV�IRU�FRQVLGHUDWH�EHKDYLRU��VHOI�
GLVFLSOLQH��HPRWLRQDO�VHOI�FRQWURO��
FRRSHUDWLRQ�DQG�SRWHQF\��VHOI�HɖFDF\�

ș��&KLOGUHQȒV�EHKDYLRU�LV�JRYHUQHG�E\�WKHLU�
QHHGV��DQ�LQWHUQDO�ORFXV�RI�FDXVDOLW\�

ș��$GXOW�LV�D�ZLVH�OHDGHU�ZLWK�H[SHUW��
UHIHUHQW�DQG�FRQQHFWLYH�SRZHU��5DUHO\��
XVHV�SURWHFWLYH�IRUFH�

ș��:DUP�DQG�UHVSRQVLYH�WRZDUGV�FKLOGUHQ��
KDUPRQLRXV�UHODWLRQVKLSV��PXWXDO�
FRRSHUDWLRQ��XVH�RI�SURDFWLYH�GLVFLSOLQH��
VXSSRUW�FKLOGUHQ�WR�PDQDJH�WKHLU�
HPRWLRQV�DQG�LPSXOVHV�DQG�WKHUHIRUH�WR�
EHKDYH�FRQVLGHUDWHO\

ș��$GXOWV�IHHO�LQ�FRQWURO��ZLWKRXW�KDYLQJ�WR�
H[HUFLVH�FRHUFLYH�SRZHU

ș�$GXOWV�KDYH�KLJK�VHOI�HɖFDF\
ș��7KH\�DUH�HPRWLRQDOO\�EDODQFHG
ș��,ȒG�OLNH�XV�WR�ɔQG�D�VROXWLRQ�WKDW�ZRUNV�IRU�
HYHU\RQH

ș�,ȒG�OLNH�WR�KHDU�KRZ�WKLV�VRXQGV�WR�\RX�
ș�,Ȓ�P�ZRQGHULQJ�ZKDW�\RX�QHHG�ULJKW�QRZ�
ș�:RXOG�\RX�EH�ZLOOLQJ�WR�����"
ș��&DQ�\RX�H[SODLQ�ZK\�GRLQJ�LW�LV�D�
SUREOHP�IRU�\RX�

ș��3OHDVH�KHOS�PH�XQGHUVWDQG�ZKDW�\RX�
KDYH�LQ�PLQG�
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ACTIVITY 1.8.1 
EFFECTS OF CONTROLLING DISCIPLINE25 

7KLV�DFWLYLW\�LV�GHVLJQHG�WR�JHW�\RX�LQ�WRXFK�ZLWK�KRZ�LW�IHHOV�ZKHQ�VRPHRQH�XVHV�SRZHU�
RYHU�\RX��7KLQN�RI�EHLQJ�DW�VFKRRO�

ș��+RZ�GLG�\RX�NQRZ�WKDW�\RXU�WHDFKHUV�KDG�SRZHU�RYHU�\RX"�:KDW�GLG�\RXU�WHDFKHUV�GR�WKDW�
GHPRQVWUDWHG�WKDW�WKH\�KDG�SRZHU�RYHU�\RX"

ș��'LG�HYHU\RQH�JR�DORQJ�ZLWK�WHDFKHUVȒ�SRZHU��RU�GLG�VRPH�RI�\RXU�SHHUV�UHEHO�DQG�GHI\�DXWKRULW\"�
:KDW�IRUP�GLG�WKHLU�UHEHOOLRQ�WDNH"

ș��:KDW�VRUW�RI�DVVXPSWLRQV�PXVW�WKRVH�WHDFKHUV�KDYH�KHOG�DERXW�\RXQJ�SHRSOH�LQ�RUGHU�WR�WUHDW�
WKHP�LQ�WKH�ZD\V�\RX�OLVWHG�HDUOLHU"�:KDW�ZRUGV�ZRXOG�WKH\�KDYH�XVHG�WR�GHVFULEH�\RXQJ�SHRSOH"

ș��:KLFK�VWXGHQW�EHKDYLRUV�UHLQIRUFHG�WHDFKHUVȒ�QHJDWLYH�EHOLHIV�DERXW�FKLOGUHQ�RU�\RXQJ�SHRSOH"

ș��5HɕHFW�RQ�)LJXUH�������RQ�SDJH�����RI�WKH�ȑGDQFHȒ�RI�DGXOW�FRHUFLRQ�DQG�FKLOG�UHVLVWDQFH��:KDW�
FRXOG�DGXOWV�GR�WR�DYRLG�DGGLQJ�WR�WKLV�F\FOH"
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ACTIVITY 1.8.2 
IDENTIFYING BLOCKS TO ABANDONING CONTROL 

$OWKRXJK�LW�LV�PRUH�OLNHO\�WKDW�FKLOGUHQ�ZLOO�EH�PLFURPDQDJHG�DQG�XQQHFHVVDULO\�
FRQVWUDLQHG�WKDQ�WKDW�WKH\�ZLOO�EH�DOORZHG�WR�UXQ�ZLOG��still�RXU�VRFLHWLHV�IHDU�DEDQGRQLQJ�
FRQWUROOLQJ�GLVFLSOLQH�26�:K\�GR�\RX�WKLQN�WKDW�LV"

PRESENTATION 1.9
STEPWISE LEARNING

:KHQ�SHRSOH�ɔUVW�KHDU�DERXW�D�JXLGDQFH�DSSURDFK��WKH\�RIWHQ�EHFRPH�GLVWXUEHG�WKDW�
WKH\�GLGQȒW�NQRZ�LW�VRRQHU��H[SHULHQFH�JXLOW��RU�GRXEW�LI�WKH\�FDQ�FKDQJH�WKHLU�SUDFWLFHV��,Q�
WKDW�FDVH��LW�FDQ�KHOS�WR�XQGHUVWDQG�WKH�SKDVHV�RI�OHDUQLQJ�

FIGURE 1.4 STAIRCASE OF LEARNING27

8QFRQVFLRXVO\
XQVNLOOHG

'RQȒW�NQRZ�ZKDW�
\RX�GRQȒW�NQRZ

&RQVFLRXVO\
XQVNLOOHG

.QRZ�ZKDW�\RX�
GRQȒW�NQRZ

&RQVFLRXVO\
VNLOOHG

8QFRQVFLRXVO\
VNLOOHG

$ZNZDUG

$XWRPDWLF�
1DWXUDO
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STAGE 1: Unconsciously unskilled. :KHQ�ZH�DUH�RQ�WKH�ɔUVW�VWHS�RI�WKH�VWDLUFDVH��we 

don't know what we don't know.�7KLV�LV�D�FRPIRUWDEOH�SODFH�WR�EH�EHFDXVH�ZH�GRQ
W�KDYH�
WR�UHɕHFW�RQ�RU�TXHVWLRQ�RXU�SUDFWLFHV��:H�DUH�XQDZDUH�RI�DOWHUQDWLYHV�

STAGE 2: Consciously unskilled. ,Q�WKLV�VHFRQG�SKDVH�RI�OHDUQLQJ��H[SRVXUH�WR�QHZ
LQIRUPDWLRQ�FDXVHV�XV�WR�TXHVWLRQ�VRPH�RI�RXU�SUHYLRXV�EHOLHIV�DQG�SUDFWLFHV�EXW��DW�WKH
VDPH�WLPH��WR�ZRUU\�WKDW�ZH�GRQ
W�NQRZ�KRZ�WR�
GR
�WKH�QHZ�PHWKRGV��,Q�WKLV�SKDVH�LW�LV
XVHIXO�WR�NQRZ�WKDW�ZH�FDQ�VWLOO�JDLQ�ZLWK�HDFK�QHZ�LGHD�ZH�WU\�RXW��MXVW�DV�ZH�FDQ�OHDUQ�
WR�SOD\�WHQQLV��ZLWKRXW�H[SHFWLQJ�RXUVHOYHV�WR�EHFRPH�SURɔFLHQW�ZLWK�RQO\�RQH�OHVVRQ��$V
0DUWLQ�/XWKHU�.LQJ�VDLG��ZH�GR�QRW�QHHG�WR�EH�DEOH�WR�VHH�WKH�WRS�RI�WKH�VWDLUFDVH�WR�EH�
DEOH�WR�WDNH�WKH�ɔUVW�VWHS�

7KLV�VHFRQG�VWDJH�RI�WKH�OHDUQLQJ�SURFHVV�LV�WKH�PRVW�GLɖFXOW�EHFDXVH�

ș�ZH�H[SHULHQFH�LW�HDUO\��EHIRUH�ZH�KDYH�FRQɔGHQFH�LQ�WKH�QHZ�PHWKRGV

ș�ZH�GRQȒW�NQRZ�LI�ZH�ZLOO�EH�DEOH�WR�FKDQJH

ș��ZH�PLJKW�IHHO�EDGO\�WKDW�ZH�GLG�QRW�NQRZ�WKH�QHZ�LQIRUPDWLRQ�HDUOLHU��:H�FDOO�WKLV�JXLOW��

,I�\RX�IHHO�JXLOW\�DERXW�\RXU�SDUHQWLQJ�WR�GDWH��\RX�QHHG�WR�NQRZ�WKUHH�WKLQJV�

ș��(YHU\WKLQJ�WKDW�KDV�KDSSHQHG�VR�IDU�LQ�\RXU�OLIH�KDV�EURXJKW�\RX�KHUH�

ș��7KHUH�LV�D�GLɓHUHQFH�EHWZHHQ�UHJUHW�DQG�VKDPH��7KDW�ZH�GLG�QRW�NQRZ�VRPHWKLQJ�VRRQHU�
PD\�FDXVH�XV�UHJUHW��EXW�WKDW�RXU�OLIH�SDWK�GLG�QRW�H[SRVH�XV�WR�LGHDV�HDUOLHU�LV�QRW�D�PDWWHU�
IRU�VKDPH�

ș��2XU�PRWKHUV�RU�JUDQGPRWKHUV�XVHG�ZULQJHU�ZDVKLQJ�PDFKLQHV��7KHVH�ZHUH�OHVV�HɖFLHQW�
WKDQ�PRGHUQ�PDFKLQHV���EXW�WKDW�WHFKQRORJ\�ZDV�DOO�WKDW�ZDV�DYDLODEOH�WR�WKHP�DW�WKH�WLPH��
6LPLODUO\��RXU�SDUHQWV�XVHG�WKH�SDUHQWLQJ�LGHDV�WKDW�ZHUH�DYDLODEOH�WR�WKHP�DW�WKH�WLPH��
$OWKRXJK�WRGD\�PDQ\�RI�WKHVH�LGHDV�KDYH�EHHQ�VXSSODQWHG�E\�EHWWHU�RQHV��RXU�SDUHQWV�
FRXOGQȒW�XVH�WRGD\ȒV�LGHDV�EHIRUH�WKH\�KDG�EHHQ�H[SRVHG�WR�WKHP��7KH�VDPH�LV�WUXH�IRU�XV�

STAGE 3: Consciously skilled.�7KLV�LV�ZKHQ�ZH�DUH�WU\LQJ�QHZ�PHWKRGV��EXW�WKH\�VHHP
awkward�DQG�IDOVH���:H�IHOW�WKLV�ZKHQ�ɔUVW�OHDUQLQJ�WR�GULYH�D�FDU��ZKHQ�ZH�KDG�WR�WKLQN
DERXW�HYHU\�VXEVNLOO�DQG�ZHUH�VXUH�WKDW�ZH�ZRXOG�QHYHU�EH�DEOH�WR�GR�LW�DOO���
1HYHUWKHOHVV��ZH�ɔQG��DQG�PD\�EH�VXUSULVHG��WKDW�RXU�QHZ�PHWKRGV�ZRUN��:H�PLJKW�DOVR�
ɔQG�WKDW�ZH�RQO\�UHDOLVH�ODWHU�ZKDW�ZH�VKRXOG�KDYH�VDLG�RU�GRQH��7KLV�PHDQV��KRZHYHU��
WKDW�ZH�DUH�EHFRPLQJ�PRUH�DZDUH�DQG�WKDW��ZLWK�SUDFWLFH��ZH�ZLOO�LQFUHDVLQJO\�JHW�LW�ULJKW�
DW�WKH�WLPH����

STAGE 4: Unconsciously skilled. ,Q�WKLV�VWDJH��WKH�QHZ�OHDUQLQJ�KDV�EHFRPH�automatic 

DQG�LV�LQWHJUDWHG�LQWR�RXU�SHUVRQDO�VW\OH��,Q�PRVW�FLUFXPVWDQFHV��ZH�FDQ�GR�LW�ZLWKRXW�
WKLQNLQJ��MXVW�OLNH�EHLQJ�DQ�H[SHULHQFHG�GULYHU���,W�GRHVQȒW�IHHO�DZNZDUG�DQ\PRUH�EXW�
LQVWHDG�LV�QDWXUDO��DQG�ZH�DUH�FRQɔGHQW�DERXW�ZKDW�ZH�DUH�GRLQJ�
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ACTIVITY 1.9.1
YOUR OBJECTIVES29

,Q�WKH�ER[��UHFRUG�\RXU�UDWLQJ�RI�\RXUVHOI�DV�D�SDUHQW�RQ�D�VFDOH�RI���WR����
�ZLWK���UHSUHVHQWLQJ�WKH�ZRUVW�WKDW�\RXU�SDUHQWLQJ�FRXOG�PDNH�\RX�IHHO��DQG�
���EHLQJ�WKH�FRPSOHWH�UHVROXWLRQ�RI�DOO�\RXU�SDUHQWLQJ�LVVXHV��

ACTIVITY 1.9.2
YOUR MOTIVATION30

2Q�D�VFDOH�RI���WR�����ZLWK���EHLQJ�GLVPDO�DQG����EHLQJ�FRPSOHWHO\�VDWLVɔHG���
UHFRUG�KRZ�\RX�IHHO�DERXW�WKLV�UDWLQJ�

PERSON AL REFLECTION 1.10
WITNESSING CONTROLLING DISCIPLINE31

5HɕHFW�RQ�DQ�LQFLGHQW�ZKHQ�\RX�VDZ�SRZHU�EHLQJ�XVHG�RQ�VRPHRQH�

ș�:KDW�GLG�WKH�SHUVRQ�XVLQJ�SRZHU�VD\�RU�GR"

ș�:KDW�GLG�WKH�YLFWLP�RI�WKH�FRQWURO�VD\�RU�GR"

ș�:KDW�GLG�\RX�IHHO�DW�WKH�WLPH"

ș�:KDW�ZHUH�WKH�FRQVHTXHQFHV�ODWHU"
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PERSONAL REFLECTION 1.11
CHILDREN'S ACCOUNTABILITY

'R�\RXU�FKLOGUHQ�KDYH�VRPH�IDYRULWH�QRQ�DFFRXQWDELOLW\�VWDWHPHQWV"�,I�VR��KRZ�FRXOG�\RX�
UHɕHFW�WKHVH�ZKLOH�KLJKOLJKWLQJ�WKH�FKLOGUHQ
V�DFFRXQWDELOLW\"

(LMPHVIRƶW�WXEXIQIRXW Translation

PERSONAL REFLECTION 1.12
GIVING CHILDREN CHOICES

*LYHQ�WKDW�DXWRQRP\�LV�RQH�RI�WKH�WKUHH�YLWDO�HPRWLRQDO�QHHGV��LW�LV�FUXFLDO�WKDW�ZH�JLYH
FKLOGUHQ�FKRLFHV�RYHU�DV�PDQ\�DVSHFWV�RI�WKHLU�OLYHV�DV�SRVVLEOH���7KLV�SUDFWLFH�DW�EHLQJ
DVVHUWLYH�ZLOO�DOVR�SURWHFW�WKHP�IURP�DEXVH���2IWHQ�LQVWHDG�ZH�GHQ\�WKHP�FKRLFHV�
EHFDXVH�ZH�ZDQW�WKHP�WR�GR�WKLQJV�D�SDUWLFXODU�ZD\�RU�ZH�ɔQG�LW�TXLFNHU�WR�GR�WKLQJV�IRU�
WKHP��%XW��ZLWKRXW�RSSRUWXQLWLHV�WR�H[HUFLVH�FKRLFH�DQG�DFW�RQ�WKHLU�RSWLRQV��LW�LV�GLɖFXOW�
IRU�FKLOGUHQ�WR�VHH�WKHPVHOYHV�DV�FDSDEOH�DQG�FRPSHWHQW��32�$VN�\RXU�FKLOGUHQ�

ș�:KDW�GR�\RX�DQG�RWKHUV�DWWHPSW�WR�IRUFH�WKHP�WR�GR"
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ș�:KDW�GR�\RX�DOORZ�WKHP�WR�FKRRVH�IRU�WKHPVHOYHV"

ș�'R�WKH\�KDYH�WKH�DPRXQW�RI�FRQWURO�RYHU�WKHLU�RZQ�OLYHV�WKDW�WKH\�ZRXOG�OLNH"

ș�,I�QRW��ZKDW�GR�WKH\�EHOLHYH�DUH�WKH�REVWDFOHV�WR�WKHLU�FKRLFH�PDNLQJ"

REFLECTION ACTIVITY 1.13
PRACTISING GRATITUDE33

$�)UHQFK�SURYHUE�VWDWHV�WKDW�JUDWLWXGH�LV�D�PHPRU\�RI�WKH�KHDUW��ZKLOH�1RUPDQ�9LQFHQW�
3HDOH�VD\V�WKDW�WKH�PRUH�\RX�SUDFWLVH�JUDWLWXGH��WKH�PRUH�\RX�KDYH�WR�EH�WKDQNIXO�IRU��
7KHUHIRUH��RYHU�WKH�FRPLQJ�ZHHNV��DW�WKH�HQG�RI�HDFK�GD\��OLVW�WKUHH�WKLQJV�WKDW�\RX�DUH�
JUDWHIXO�IRU�ZKLFK�KDSSHQHG�WKDW�GD\�

$OWHUQDWLYHO\��WR�KLJKOLJKW�WKH�MR\V�DQG�SOHDVXUHV�WKDW�\RXU�OLIH�VXSSOLHV��\RX�FRXOG�PDNH
XS�D�MRXUQDO�LQ�WKH�IROORZLQJ�IRUPDW�

Date

0\�QHHG�IRU

ZDV�PHW�ZKHQ

REFLECTION ACTIVITY 1.14
PANNING FOR GOLD IN YOUR LIFE34

:KHQ�SDQQLQJ�IRU�JROG��WKRVH�ZKR�EHOLHYH�WKDW�WKH\�ZLOO�ɔQG�LW��ZLOO�SHUVLVW�LQ�WKHLU�VHDUFK
HYHQ�ZKHQ�DW�ɔUVW�WKH\�DUH�QRW�VXFFHVVIXO��%XW�PDQ\�RI�XV�KDYH�EHHQ�WDXJKW�WKDW�WKH�ZD\�
WR�VROYH�SUREOHPV�LV�WR�IRFXV�RQ�ZKDW�LV�QRW�ZRUNLQJ�DQG�LVQȒW�SRVVLEOH��6R�EHWZHHQ�WKLV�
DQG�WKH�QH[W�VHVVLRQ�ȑSDQ�IRU�WKH�JROGȒ�LQ�\RXU�OLIH��WDNLQJ�DQ�LQYHQWRU\�RI�WKH�VXSSRUWV�
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DYDLODEOH�WR�\RX�DV�D�SHUVRQ�DQG�SDUHQW��E\�WLFNLQJ�WKH�UHOHYDQW�ER[HV�EHORZ�

&P[E]W Sometimes Seldom

,�KDYH�VRPHRQH�WR�KHOS�PH�GHDO�ZLWK�GLɖFXOW�LVVXHV�ZLWK�
P\�FKLOGUHQ��7KLV�PD\�EH�D�VSRXVH��SDUWQHU�RU�EHVW�IULHQG��

,�KDYH�VRPHRQH�WR�WDON�WR�DERXW�P\�SDUHQWLQJ�

,�FDQ�DVN�IRU�KHOS�IURP�VSHFLDOLVWV�H�J��WHDFKHU��GRFWRU��
FRXQVHOORU�

,�IHHO�UHVSHFWHG�DQG�DSSUHFLDWHG�DV�D�SDUHQW�

,�KDYH�HQRXJK�PRQH\�WR�EX\�ZKDW�,�QHHG�

,�KDYH�HQRXJK�PRQH\�WR�EX\�ZKDW�P\�FKLOGUHQ�QHHG�

,�JHW�HQRXJK�VSDUH�WLPH�WR�UHVWRUH�P\�HQHUJLHV�

,�JHW�HQRXJK�VOHHS�

,�IHHO�FRPIRUWDEOH�ZLWK�WKH�QXPEHU�RI�FKLOGUHQ�,�KDYH�

,�KDYH�HQRXJK�VXSSRUW�IURP�IULHQGV�

,�KDYH�D�FOHDU�SDUHQWLQJ�DSSURDFK�

0\�ZRUN�ORDG�LV�PDQDJHDEOH�

0\�VSRXVH�RU�SDUWQHU�DQG�,�PRVWO\�DJUHH�DERXW�RXU�
SDUHQWLQJ�VW\OHV�DQG�PHWKRGV�

,�HQMR\�EHLQJ�D�SDUHQW�
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REFLECTION ACTIVITY 1.15
IMAGINING THE MIRACLE35

:KHQ�\RX�DUULYH�KRPH�WRGD\�DIWHU�WKH�VHVVLRQ��DV�\RX�RSHQ�\RXU�IURQW�GRRU��LPDJLQH�WKDW�
D�PLUDFOH�UDLQV�GRZQ�RQ�\RX��7KH�PLUDFOH�HQDEOHV�\RX�WR�IHHO�DQG�DFW�DV�D�
��
�SDUHQW��
7DNH�D�PRPHQW�WR�DSSUHFLDWH�KRZ�WKDW�IHHOV��6WD\�LQ�WKDW�VWDWH�XQWLO�\RX�ɔUVW�VHH�\RXU�
FKLOGUHQ�

ș�:KDW�GR�\RXU�WKLQN�\RXU�FKLOGUHQ�QRWLFHG�ZDV�GLɓHUHQW�DERXW�\RX"

ș�:KDW�GLɓHUHQFHV�GLG�WKH�FKDQJH�LQ�\RX�PDNH�WR�\RXU�FKLOGUHQ"

ș��:KDW�HɓHFW�ZRXOG�\RXU�FKLOGUHQ�VD\�WKLV�FKDQJH�ZRXOG�KDYH�ZKHQ�LW�UHPDLQHG�IRU�D�ZHHN��D�
PRQWK��IRUHYHU"

ș�:KDW�ZRXOG�\RXU�SDUWQHU�RU�EHVW�IULHQG�VD\�DERXW�WKH�FKDQJH"
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MODULE 1 PART 2: CHOICE OF BELIEFS

PERSONAL REFLECTION 1.16
FRIDGE MAGNETS36

:ULWH�\RXUVHOI�D�UHPLQGHU�RI�DQ�LGHD�IURP�HDFK�VHVVLRQ�WKDW�UHVRQDWHV�ZLWK�\RX��6WLFN�WKLV
UHPLQGHU�WR�\RXU�UHIULJHUDWRU��$OWHUQDWLYHO\��\RX�PLJKW�ZDQW�WR�FRS\�DQG�FXW�RXW�RQH�RI�
WKHVH�VWDWHPHQWV�WR�SRVW�RQ�\RXU�IULGJH�GRRU�

8VH�SRZHU�/RVH�LQɕXHQFH 5HFHLYH�FKLOGUHQȒV�JLIWV

%H�JUDWHIXO &HOHEUDWH�ZKDW�ZRUNV

0LUDFOHV�KDSSHQ
3DUHQWV�DUH�RUFKHVWUD�

FRQGXFWRUV��WKH\�WUXVW�RWKHUV�WR�
NQRZ�WKHLU�LQVWUXPHQWV

5HDO�FKDQJH�
KDSSHQV�LQ�VPDOO�VWHSV

0\�FKLOGUHQ�ZDQW�WR�VXUSULVH�
PH

,�KDYH�D�FKRLFH���WR�VHH�
SDUHQWLQJ�DV�FRQWURO��RU�DV�

WHDFKLQJ

7KH�SURFHVV�PDWWHUV�PRUH�WKDQ�
WKH�RXWFRPH

%HLQJ�ULJKW�LVQȒW�ZKDW�PDWWHUV��
5HODWLRQVKLSV�PDWWHU

0\�JRDO�DV�D�SDUHQW�LV����

RECOMMENDED ADDITIONAL READING 
*RUGRQ��7����������{±ŹåĻƒƐåýåÏƒĞƽåĻåžžƐƒŹ±ĞĻĞĻďũ���QG�HG���1HZ�<RUN�7KUHH�5LYHUV�3UHVV��&KDSWHU�,��

+DUW��6��	�+RGVRQ��9�.����������Respectful parents; respectful kids: 7 keys to turn family�FRQ�ɕLFW LQWR  

co-operation. (QFLQLWDV��&$��3XGGOH�'DQFHU�3UHVV��&KDSWHUV������

5RVHQEHUJ��0�%����������cŇĻƽĞŇĮåĻƒƐÏŇķķƣĻĞÏ±ƒĞŇĻ×Ɛ�ƐĮ±Ļďƣ±ďåƐŇüƐĮĞüåũƐ��QG�HG���(QFLQLWDV��&$��3XGGOH�'DQFHU 
3UHVV�&KDSWHU����
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���ZZZ�TXRWDWLRQVSDJH�FRP�TXRWHV�5REHUWB2[WRQB%ROWRQ
���*ULOOH������
���/HH�������0RQWJRPHU\������
���%XFNLQJKDP�������/HH������
���5DVNLQ�	�5RJHUV������
���+DUW�	�+RGVRQ�������S�����
���*RUGRQ������
���*RUGRQ������
���&KLUNRY�HW�DO�������
����3RUWHU�������S�����
����/XVWHU�HW�DO�������
����.RKQ�������.XF]\QVNL�	�.RFKDQVND������
����+DUW�	�+RGVRQ�������6WD\WRQ�HW�DO�������
����7URQLFN������
����+DUW�	�+RGVRQ�������S�����
����.RKQ�������S����
����+DUW�	�+RGVRQ�������SS��������
����*UXVHF�	�0DPPRQH������
����5RVHQEHUJ�����D��S�����
����+DUW�	�+RGVRQ�������S�����
����%HUWROLQR�	�6FKXOWKHLV�������SS����������
����/DUULYHH�������6FKPXFN�	�6FKPXFN������
����%DQNV�������S�����
����5RVHQEHUJ�����D��SS����������
����:KHHOHU�������SS����������
����.RKQ������
����$GDSWHG�IURP�$GDPV�HW�DO��������S�������
����.RW]PDQ�������S������
����-DFNVRQ�������SS�����������=DOWHU�DQG�)LVNH�����D��SS����������
����-DFNVRQ�������SS�����������=DOWHU�DQG�)LVNH�����D��SS����������
����*RUGRQ�������SS��������
����+DUW�	�+RGVRQ�������S�����
����6HOLJPDQ�������
����:KHHOHU�������S�������ZLWK�TXHVWLRQV�DGDSWHG�IURP�3KLOOLSV�������SS��������
����%HUJ�������S������
����+DUW�	�+RGVRQ�������SS����������
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3DUW����0RWLYDWLRQ�:LWKRXW�5HZDUGV

MODULE TWO
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THEMES

,Q�WKLV�PRGXOH��WKH�ɔUVW�WKHPH�WKDW�ZH�DUH�HDFK�ďŇƽåŹĻåÚƐĞĻƒåŹĻ±ĮĮǅ�PHDQV�WKDW�ZH�ZLOO
HQKDQFH�FKLOGUHQȒV�LQWULQVLF�PRWLYDWLRQ�E\�ZLWKKROGLQJ�MXGJPHQWV�DERXW�WKHLU�
DFKLHYHPHQWV�DQG�LQVWHDG�LQYLWLQJ�WKHP�WR�DVVHVV�WKHLU�RZQ�SHUIRUPDQFHV��:H�PD\�
DGG�DQ�RSLQLRQ��EXW�QRW�D�MXGJPHQW��HYHQ�ZKHQ�WKDW�MXGJPHQW�PD\�EH�SRVLWLYH���7KLV�LV�
EHFDXVH�FKLOGUHQ�H[SHULHQFH�HYHQ�SRVLWLYH�HYDOXDWLRQV�DV�EHLQJ�MXGJPHQWDO��7KLV�LQ�WXUQ�
FDQ�JHQHUDWH�IHDU�WKDW�WKH\�PD\�QRW�FRQWLQXH�WR�PHDVXUH�XS�WR�RXU�H[SHFWDWLRQV�

,Q�WKLV�PRGXOH��WKH�VHFRQG�WKHPH�RI�choice�FHQWHUV�RQ�WKH�FKRLFH�HLWKHU�WR�GR�WKLQJV�WR
FKLOGUHQ�E\�UHZDUGLQJ�DQG�PDQLSXODWLQJ�WKHP�LQWR�GRLQJ�WKLQJV�RXU�ZD\��RU�WR
DFNQRZOHGJH�DQG�FHOHEUDWH�with�WKHP�WKHLU�VXFFHVVHV�DQG�WKRXJKWIXO�EHKDYLRU�

OBJECTIVES

,Q�WKLV�PRGXOH��\RX�ZLOO�

ș�H[DPLQH�WKH�GLɓHUHQFHV�EHWZHHQ�REVHUYLQJ�DQG�MXGJLQJ�RWKHUV

ș��DSSO\�WKLV�WR�D�GLVWLQFWLRQ�EHWZHHQ�UHZDUGLQJ�FKLOGUHQ�YHUVXV�DFNQRZOHGJLQJ�WKHLU�
DFKLHYHPHQWV�DQG�WKRXJKWIXO�EHKDYLRU

ș��XQGHUVWDQG�WKH�GLVDGYDQWDJHV�RI�UHZDUGV��ERWK�IRU�FKLOGUHQȒV�EHKDYLRU�DQG�ZHOOEHLQJ

ș�EH�UHPLQGHG�WR�DFNQRZOHGJH�\RXU�RZQ�HɓRUWV�DQG�VXFFHVVHV�DV�D�SDUHQW�

PRESENTATION 2.1

OBSERVATIONS VERSUS JUDGMENTS

:H�DUH�JHQHWLFDOO\�ZLUHG�WR�WU\�WR�PDNH�VHQVH�RI�WKH�ZRUOG�DURXQG�XV�VR�WKDW�OLIH�LV
SUHGLFWDEOH��7KLV�WHQGHQF\�PHDQV�WKDW�ZH�LQWHUSUHW�RXWVLGH�HYHQWV�DQG�RWKHU�SHRSOHȒV
EHKDYLRU�EHIRUH�GHFLGLQJ�KRZ�WR�UHVSRQG�WR�LW��+RZHYHU��RXU�LQWHUSUHWDWLRQV�JR�WKURXJK�D�
QXPEHU�RI�ɔOWHUV��DV�LW�ZHUH��RXU�HPRWLRQV�DW�WKH�WLPH�FRORU�KRZ�ZH�LQWHUSUHW�HYHQWV��RXU�
SUHYLRXV�H[SHULHQFH�OHDGV�WR�ELDVHV�LQ�RXU�LQWHUSUHWDWLRQV��DQG�RXU�EHOLHIV��HVSHFLDOO\�RXU�
GHPDQGLQJ�WKRXJKWV��FDXVH�XV�WR�MXGJH�UDWKHU�WKDQ�PHUHO\�WR�REVHUYH�HYHQWV�

ACTIVITY 2.12

OBSERVATION VS. JUDGMENT 

:KLFK�SKUDVHV�DUH�REVHUYDWLRQV"
9�7KDWȒV�WHUULɔF
9�:HOO�GRQH
9�<RXȒUH�VXFK�D�KHDOWK\�HDWHU
9�6KH�JRW���VSHOOLQJ�ZRUGV�FRUUHFW
9�7KDWȒV�JUHDW
9�<RXȒUH�D�JRRG�KHOSHU
9�<RX�VHW�WKH�WDEOH
9�<RX�WLGLHG�\RXU�URRP
9�<RXȒUH�VXFK�D�JRRG�FKLOG
9�6KHȒV�DWWHQWLRQ�VHHNLQJ
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Self-esteem

6HOI�HVWHHP�FRPSDUHV�RXU�VNLOOV�DQG�TXDOLWLHV��WHUPHG�WKH�VHOI�FRQFHSW��ZLWK�RXU� 
EHOLHIV�DERXW�KRZ�ZH�ZRXOG�OLNH�WR�EH��RXU�LGHDO�VHOI��

FIGURE 2.1 SELF-ESTEEM AS THE OVERLAP BETWEEN THE SELF-CONCEPT AND 

IDEAL SELF1

Self concept

,�FDQ�EH� 
WKRXJKWIXO

,�FDQ�SHUVLVW

,�FDQ�EH�KHOSIXO

,�DP�NLQG

,�FDQ�DFKLHYH

Self esteem Ideal self

Self concept Self esteem Ideal self

Ideal self

%H�JRRG

$OZD\V�KHOS

1HYHU�PDNH� 
PVLWDNHV

$OZD\V�VKDUH

%H�FOHYHU

Self  

concept

Self  

esteem
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7SYXIW�XS�PS[�WIPJ�IWXIIQ
ș��,QGLYLGXDOV�DUH�DZDUH�WKDW�WKH\�FDQQRW�DFKLHYH�SDUWLFXODU�VNLOOV��their self-concept is 

accurate.
ș��,QGLYLGXDOV�KDYH�PDQ\�VNLOOV�DQG�TXDOLWLHV�WKDW�WKH\�YDOXH�EXW�DUH�QRW�DZDUH�RI�WKHVH��
ƒĚåĞŹƐžåĮüĝÏŇĻÏåŤƒƐĞžƐĞķŤŇƽåŹĞžĚåÚũ

ș�,QGLYLGXDOVȒ�ĞÚå±ĮžƐ±ŹåƐžŇƐĞĻā±ƒåÚ�WKDW�QR�RQH�FRXOG�SRVVLEO\�DFKLHYH�WKHP�DOO�
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BOX 2.1 DISTINCTIONS BETWEEN PRAISE AND ACKNOWLEDGMENT

Praise

$SSURYHV�RI�ZRUN�WKDW�PHHWV�DGXOWVȒ�
VWDQGDUGV�

-XGJHV�FKLOGUHQ�RU�WKHLU�HɓRUWV�

3UHVFULEHV�ZKDW�FKLOGUHQ�PXVW�GR�WR�HDUQ�
RXU�UHVSHFW�

,V�GHOLYHUHG�LQ�SXEOLF�DV�D�ZD\�WR�
PDQLSXODWH�LQGLYLGXDO�FKLOGUHQ�LQWR�
UHSHDWLQJ�D�GHVLUHG�EHKDYLRU��RU�WR
HQFRXUDJH�RWKHUV�WR�FRS\�D�SUDLVHG�FKLOG�

&GORS[PIHKQIRX

7HDFKHV�FKLOGUHQ�WR�HYDOXDWH�WKHLU�RZQ�
HɓRUWV�

*LYHV�RXU�RSLQLRQ�

'HVFULEHV�TXDOLWLHV�WKDW�FKLOGUHQ�GLVSOD\�
ZKLFK�ZH�DOUHDG\�UHVSHFW�

,V�D�SHUVRQDO�HYHQW�WKDW�GRHV�QRW�VKRZ�
FKLOGUHQ�XS�LQ�SXEOLF�RU�FRPSDUH�WKHP�WR�
HDFK�RWKHU�EXW�VKDUHV�LQ�DQG�FHOHEUDWHV�
WKHLU�DFKLHYHPHQW�

PRINCIPLES FOR GIVING CHILDREN FEEDBACK

ș��:KHQ�\RX�ZDQW�FKLOGUHQ�WR�GHYHORS�D�KHDOWK\�VHOI�HVWHHP��DFNQRZOHGJH�DQG�
FHOHEUDWH��EXW�GR�QRW�SUDLVH��WKHLU�DFKLHYHPHQWV�

ș�&KLOGUHQ�QHHG�FRDFKHV��QRW�FKHHUOHDGHUV��WKDW�LV��WKH\�QHHG�DXWKHQWLF�IHHGEDFN�
ș�)RFXV�RQ�WKH�SURFHVV��QRW�WKH�SURGXFW�
ș�,QWHQG�WR�FHOHEUDWH��QRW�PDQLSXODWH�
ș�'R�QRW�SDWURQLVH�FKLOGUHQ�
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FIGURE 2.1 SELF-ESTEEM AS THE OVERLAP BETWEEN THE SELF-CONCEPT AND 
IDEAL SELF1

Self concept Self esteem Ideal self

,�FDQ�EH� 
WKRXJKWIXO

,�FDQ�SHUVLVW

,�FDQ�EH�KHOSIXO

,�DP�NLQG

,�FDQ�DFKLHYH

Self concept Self esteem Ideal self

Ideal self

%H�JRRG

$OZD\V�KHOS

1HYHU�PDNH� 
PVLWDNHV

$OZD\V�VKDUH

%H�FOHYHU

Self  
concept

Self  
esteem
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�IPJ�IWXIIQ��;SVXL
:KHUHDV�RXU�VHOI�HVWHHP�DERXW�RXU�FRPSHWHQFH�LV�KRZ�ZH�IHHO�DERXW�RXU�VNLOOV��RXU�VHOI�
HVWHHP�DERXW�RXU�ZRUWK�UHIHUV�WR�KRZ�ZH�IHHO�DERXW�RXUVHOYHV�

:KHUHDV�VHOI�HVWHHP�DERXW�RXU�FRPSHWHQFH�LV�HDUQHG��VHOI�HVWHHP�DERXW�RXU�ZRUWK�LV�
JLYHQ��7KLV�JLIW�QHHGV�WR�EH�XQFRQGLWLRQDO��,W�LV�RXU�ELUWKULJKW�

-MKL�(SQTIXIRGI

1S[�(SQTIXIRGI

1S[�;SVXL -MKL�;SVXL

&GLMIZIQIRX�HVMZIR
+LJK��IUDJLOH��GHIHQVLYH 
XQVWDEOH��FRPSHWLWLYH

&YXLIRXMG
+LJK��VHFXUH��VWDEOH 

DFURVV�WLPH�DQG�VLWXDWLRQV

Uni-dimensional
'HIHQVLYH

,QɕDWHG�ZRUWK

1S[
1HJDWLYLVWLF

$SSURYDO�VHHNLQJ
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COMPETENCE:257+

&GLMIZIQIRX�HVMZIR�WIPJ�IWXIIQ

&YXLIRXMG�LMKL�WIPJ�IWXIIQ
3HRSOH�ZLWK�VHFXUH�RU�JHQXLQH�VHOI�HVWHHP�
KDYH�SRVLWLYH�IHHOLQJV�RI�VHOI�ZRUWK�WKDW�DUH�ZHOO�
DQFKRUHG��ZLWKRXW�WKH�QHHG�IRU�FRQVWDQW�YDOLGDWLRQ�
RU�WR�SURYH�WKHPVHOYHV�E\�RXWGRLQJ�RWKHUV�

7KH\�IHHO�FRPSHWHQW�WR�WDNH�DFKLHYHPHQW�ULVNV�DQG�
ZRUWK\�HQRXJK�WR�VXVWDLQ�D�IDLOXUH�
7KH\�DUH�KDSS\�ZKHQ�VXFFHVVIXO�DQG�GLVDSSRLQWHG�
ZKHQ�WKH\�IDLO�EHFDXVH�WKH\�YDOXH�GRLQJ�ZHOO��EXW�
FDQ�XVH�IDLOXUH�DV�D�JXLGH�WR�IXWXUH�DFWLRQ�

7KLV�LV�EHFDXVH�DXWKHQWLF�VHOI�HVWHHP�LV�QRW�HDUQHG��
QRU�FDQ�LW�EH�WDNHQ�DZD\��,W�LV�QHLWKHU�XQGHVHUYHG�
QRU�LQɕDWHG�EHFDXVH�LW�KDV�GHYHORSHG�QDWXUDOO\�IURP�
EHLQJ�DFFHSWHG�XQFRQGLWLRQDOO\�

:257+ COMPETENCE

Ú

&GLMIZIQIRX�HVMZIR�WIPJ�[SVXL
7KRVH�ZKR�IHHO�XQZRUWK\�DQG�ZKR�WKHUHIRUH�UHO\�
RQ�FRPSHWHQFH�DV�WKH�SULPH�VRXUFH�RI�WKHLU�VHOI�
HVWHHP�ZLOO��LI�WKH\�DWWDLQ�VXFFHVV��GHYHORS�D�KLJK�
VHOI�HVWHHP�ȏ�EXW�LW�ZLOO�EH�IUDJLOH�

%HFDXVH�WKH\�HTXDWH�IDLOXUH�ZLWK�ZRUWKOHVVQHVV��
WKH\�UHTXLUH�UHSHDWHG�YDOLGDWLRQ�

7KH\�H[SHULHQFH�PDODGDSWLYH�HPRWLRQV��DQ[LHW\��
VWUHVV��SRRU�FRSLQJ��VHOI�HQKDQFHPHQW�IROORZLQJ�
VXFFHVV��DQG�VKDPH�RU�GHQLDO�IROORZLQJ�IDLOXUH��7KH\�
SURFUDVWLQDWH��FKRNH�XQGHU�SUHVVXUH��DQG�DUH�ZLOOLQJ�
WR�FKHDW�WR�VXFFHHG�

7KH\�IHDU�IDLOXUH�DQG�WKHUHIRUH�DYRLG�FKDOOHQJH�

&YXLIRXMG�LMKL�WIPJ�IWXIIQ
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Feedback
:H�DOO�WKULYH�DQG�EHFRPH�PRUH�PRWLYDWHG�ZKHQ�ZH�UHFHLYH�H[WHUQDO�IHHGEDFN�DERXW�RXU�
SHUIRUPDQFHV�
+RZHYHU��IHHGEDFN�KDV�WZR�HOHPHQWV��ZLWK�RSSRVLWH�HɓHFWV�

ș�,QIRUPDWLRQ��DFNQRZOHGJPHQW���JLYHV�FKLOGUHQ�LQIRUPDWLRQ�DERXW�WKHLU�DFKLHYHPHQW�
ș��&RQWURO��UHZDUGV���OLQNV�FKLOGUHQȒV�DFKLHYHPHQWV��ZKDW�WKH\�GR��RU�WKHLU�FRPSHWHQFH��WR�ZKR�
WKH\�DUH��WKHLU�ZRUWK��

Guiding principle
*XLGLQJ�SULQFLSOH��D
IRU�JLYLQJ�FKLOGUHQ�IHHGEDFN

:KHQ�\RX�ZDQW�FKLOGUHQ
WR�GHYHORS�DQ�DXWKHQWLF 
KLJK�VHOI�HVWHHP�
GR�QRW�SUDLVH�WKHP�

BOX 2.2 DISADVANTAGES OF REWARDS AND PUNISHMENTS
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:KHQ�DGXOWV�DGPLQLVWHU�FRQVHTXHQFHV��ZH�DUH�LQ�FRQWURO�RI�FKLOGUHQ��UHJDUGOHVV�RI�
ZKHWKHU�RXU�PHWKRGV�DUH�DYHUVLYH�RU�DSSHDU�WR�EH�EHQLJQ�RU�ȑQLFHȒ��1DWXUDOO\��JLYHQ�
WKDW�WKH\�DUH�LQKHUHQWO\�DYHUVLYH��SXQLVKPHQWV�KDYH�VRPH�SDUWLFXODU�GLVDGYDQWDJHV�
RYHU�DQG�DERYH�WKRVH�RI�UHZDUGV�

ș��7KH\�FDQ�EHFRPH�DGGLFWLYH�DQG�HVFDODWH�LQWR�DEXVH�
ș��7KH\�FDQ�WHDFK�FKLOGUHQ�WR�LJQRUH�DGXOWV�ZKR�WKUHDWHQ�EXW�GR�QRW�GHOLYHU������������
SXQLVKPHQW�

ș�&KLOGUHQ�FDQ�EH�VKXQQHG�E\�WKHLU�SHHUV�DV�D�UHVXOW�RI�DGXOWVȒ�GLVFLSOLQH�RI�WKHP�
ș�3XQLVKPHQW�FDQ�LQWLPLGDWH�RQORRNHUV�

�LEVIH�HMWEHZERXEKIW
7KH�KLGGHQ�LQWHQW�RI�SUDLVH�LV�WR�JHW�FKLOGUHQ�WR�GR�ZKDW�ZH�ZDQW�WKHP�WR�GR��DQG�WR�
PDQLSXODWH�RQORRNHUV�LQWR�FRS\LQJ�D�SUDLVHG�FKLOG��,W�LV�D�W\SH�RI�YLROHQFH�WKDW�LPSRVHV�
RQ�FKLOGUHQ�D�FHUWDLQ�ZD\�RI�EHLQJ��%RWK�UHZDUGV�DQG�SXQLVKPHQWV�FRPPXQLFDWH�WR�
FKLOGUHQ�WKDW�RXU�DSSURYDO�RI�WKHP�LV�FRQGLWLRQDO��ZKLFK�FDQ�WUDQVODWH�LQWR�FRQGLWLRQDO
VHOI�DSSURYDO�2�.RKQ�UHIHUV�WR�UHZDUGV�DV�ȑVXJDU�FRDWHG�FRQWUROȒ�

ș��%RWK�SXQLVKPHQWV�DQG�UHZDUGV�HQWDLO�SXQLVKPHQW��,QGLYLGXDOV�ZLOO�IHHO�SXQLVKHG�LI�
WKH\�MXGJH�WKDW�WKH\�ȑGHVHUYHȒ�VRPH�UHFRJQLWLRQ�EXW�GR�QRW�UHFHLYH�LW��7KLV�VKRZV�
WKDW�UHZDUGV�DQG�SXQLVKPHQWV�DUH�WZR�VLGHV�RI�WKH�VDPH�FRLQ�3

ș��%RWK�DUH�DWWHPSWV�WR�PDQLSXODWH�FKLOGUHQ�LQWR�GRLQJ�WKLQJV�RXU�ZD\��*LYHQ�WKDW�
WKH�QHHG�WR�EH�VHOI�GHWHUPLQLQJ�LV�IXQGDPHQWDO�WR�DOO�KXPDQ�EHLQJV��H[WHUQDO�
FRQWURO��LQFOXGLQJ�WKH�GHOLYHU\�RI�UHZDUGV��ZLOO�RIWHQ�H[FLWH�UHDFWLYH�EHKDYLRUDO�
SUREOHPV��VXFK�DV�UHVLVWDQFH��UHEHOOLRQ�DQG�UHWDOLDWLRQ���7KLV�LV�SDUWLFXODUO\�OLNHO\�
IRU�VSLULWHG�FKLOGUHQ�

ș��&RQVHTXHQFHV�IRFXV�FKLOGUHQȒV�PLQGV�RQ�ZKDW�WKH\�ZLOO�HDUQ�E\�WKHLU�EHKDYLRU��
UDWKHU�WKDQ�RQ�WKH�HɓHFWV�RI�WKHLU�DFWLRQV�RQ�RWKHUV�
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BOX 2.2 DISADVANTAGES OF REWARDS AND PUNISHMENTS (CONT’D)

1MQMXIH�IǺIGXMZIRIWW
([WHUQDO�FRQWUROV�UHGXFH�FKLOGUHQȒV�GHVLUH�WR�FRRSHUDWH�DQG�LQVWHDG�FDXVH�WKHP�WR�
DFW�WKRXJKWIXOO\�RQO\�LI�WKH\�H[SHFW�WR�EH�UHZDUGHG�IRU�GRLQJ�VR� 

ș��7R�KDYH�DQ\�HɓHFW�RQ�FKLOGUHQȒV�EHKDYLRU��UHZDUGV�DQG�SXQLVKPHQWV�KDYH�
WR�EH�GHOLYHUHG�LPPHGLDWHO\��IUHTXHQWO\��FRQVLVWHQWO\��DQG�LQWHQVHO\��7KLV�LV�
LPSUDFWLFDO�

ș��5HZDUGV�DUH�DGGLFWLYH�IRU�DGXOWV��ZKR�QHHG�WR�GHOLYHU�ELJJHU�DQG�EHWWHU�UHZDUGV�
IRU�WKHP�WR�KDYH�DQ�HɓHFW��DQG�IRU�FKLOGUHQ��ZKR�ɔQG�UHZDUGV�KROORZ�DQG�
WKHUHIRUH�FUDYH�PRUH�DQG�PRUH�UHLQIRUFHPHQW�LQ�SODFH�RI�JHQXLQH�DSSUHFLDWLRQ��

ș��&RQIRUPLVW�FKLOGUHQ�ZLOO�OHDUQ�WR�FRPSO\�EXW��LQ�VR�GRLQJ��EHFRPH�VXEPLVVLYH��
,Q�WHUPV�RI�WKHLU�OHDUQLQJ��WKH\�PLJKW�DYRLG�WDNLQJ�LQWHOOHFWXDO�ULVNV�DQG�EHLQJ�
FUHDWLYH�LQ�FDVH�DGXOWV�PLJKW�GLVDSSURYH�RI�WKH�RXWFRPH��

ș��:KHQ�FKLOGUHQ�DUH�DFFXVWRPHG�WR�KDYLQJ�DGXOWV�MXGJH�WKHLU�DFWLRQV�IRU�WKHP��
WKH\�GR�QRW�OHDUQ�WR�PRQLWRU�WKHLU�RZQ�EHKDYLRU��WKH\�QRWLFH�QHLWKHU�WKHLU�
DFFRPSOLVKPHQWV�QRU�WKHLU�WKRXJKWOHVV�DFWV�

�ș��&RQVHTXHQFHV�ZRUN�PDLQO\�IRU�WKRVH�ZKR�DUH�DOUHDG\�FRRSHUDWLYH�DQG�WKHUHIRUH�
GR�QRW�QHHG�PDQLSXODWLRQ��IRU�WKH�UHPDLQGHU��WKH�EHKDYLRU�GRHV�QRW�LPSURYH�EXW�
LQVWHDG�FDQ�HVFDODWH�DV�FKLOGUHQ�UHVLVW�RXWVLGH�FRQWUROV�

ș�&RHUFLRQ�GDPDJHV�UHODWLRQVKLSV�

*ǺIGXW�SR�VIGMTMIRXW
5HZDUGV�VXFK�DV�SUDLVH�FDQ�EH�VHGXFWLYH��LQ�WKDW�FKLOGUHQ�DSSHDU�WR�OLNH�WKHP��EXW�
SUDLVH�LV�LQVXOWLQJ�DQG�FRQGHVFHQGLQJ�LQ�LWV�GXDO�LPSOLFDWLRQV�WKDW�FKLOGUHQ�ZHUH�
QRW�FRQVLGHUHG�ZRUWK\�EHIRUH�WKH\�SHUIRUPHG�WKH�EHKDYLRU��DQG�WKDW�WKH\�FDQQRW�
HYDOXDWH�WKHLU�DFWLRQV�IRU�WKHPVHOYHV�

ș�&RQWUROV�XQGHUPLQH�FKLOGUHQȒV�VHQVH�RI�VDIHW\�DQG�WUXVW�
ș�7KHLU�LQWULQVLF�PRWLYDWLRQ�IRU�OHDUQLQJ�GHFOLQHV�
ș��&KLOGUHQ�FDQ�EHFRPH�FRPSHWLWLYH�ZLWK�HDFK�RWKHU�DV�WKH\�WU\�WR�HDUQ�IRU�
WKHPVHOYHV�WKH�OLPLWHG�UHZDUGV�WKDW�DUH�RQ�RɓHU�

ș��7KH�LPSRVLWLRQ�RI�H[WHUQDO�FRQWUROV�FDQ�WHDFK�FKLOGUHQ�WR�H[HUFLVH�FRQWURO�
RYHU�SHHUV��DQG�DGXOWV��WKURXJK�YHUEDO�DQG�SK\VLFDO�DJJUHVVLRQ�DQG�EXOO\LQJ��
5HZDUGV�DQG�SXQLVKPHQWV�WHDFK�FKLOGUHQ�WR�UHZDUG�DQG�SXQLVK�RWKHUV�WR�PDNH�
WKHP�GR�ZKDW�WKH\�ZDQW�5

ș��5HZDUGV�DQG�SXQLVKPHQWV�FDQ�GLVFRXUDJH�FKLOGUHQ�DV�WKH\�UHDOLVH�WKDW�WKH\�
FDQQRW�DFKLHYH�LQɕDWHG�H[SHFWDWLRQV�

ș��3UDLVH�DQG�RWKHU�UHZDUGV�WKDW�DUH�GHOLYHUHG�IRU�KLJK�DFKLHYHPHQW�SURPRWH�DQ�
XQKHDOWK\�IRUP�RI�SHUIHFWLRQLVP��NQRZQ�DV�socially-referenced�SHUIHFWLRQLVP��
ZKHUHE\�LQGLYLGXDOV�IHHO�WKDW�WKH\�KDYH�WR�EH�SHUIHFW�LQ�RUGHU�WR�SURYH�WKDW�ZH�
DUH�ZRUWK\��7KLV�OHDGV�WR�DQ[LHW\��GHSUHVVLRQ��SURFUDVWLQDWLRQ�DQG�GURSSLQJ�RXW��
$�PRUH�KHDOWK\�IRUP�RI�SHUIHFWLRQLVP�LV�WR�VWULYH�IRU�H[FHOOHQFH�IRU�WKH�LQKHUHQW�
SOHDVXUH�RI�EHFRPLQJ�PRUH�FDSDEOH�



MODULE 2 PART 2: SELF CONCEPT

ɴɴ

C O N S C I O U S  P A R E N T I N G  R E V O L U T I O N  2 0 2 0  ©

ACTIVITY 2.2
DISTINGUISHING PRAISE AND ACKNOWLEDGMENT

)URP�WKH�IROORZLQJ�OLVW��WLFN�WKH�ER[�LI�WKH�IHHGEDFN�LV�LQIRUPDWLYH��WKDW�LV��
DFNQRZOHGJPHQW��DQG�OHDYH�EODQN�DQ\�MXGJPHQWDO�IHHGEDFN��SUDLVH��

,�DGPLUH�WKDW�\RX�ZRUNHG�VR�KDUG�RQ�WKDW

&RQJUDWXODWLRQV

:KDW�GR�\RX�WKLQN�RI�WKDW"

,ȒP�LPSUHVVHG�WKDW�\RX�WULHG�VRPHWKLQJ�QHZ

,�UHVSHFW�WKDW�\RX�ZHUH�DEOH�WR�DSRORJLVH

,�YDOXH�WKDW�\RX�WROG�WKH�WUXWK

<RXU�SOD\�ZDV�H[FHOOHQW�

+RZ�GLG�\RX�GR�WKDW"

<RX�VHHP�SOHDVHG�ZLWK�WKDW

$UH�\RX�VXUSULVHG�WKDW�\RX�FRXOG�GR�LW"

<RXȒUH�VXFK�D�JRRG�JLUO�ER\

,�ORYH�\RX�WR�ELWV

<RXȒUH�D�VWDU�

,�WKLQN�\RX�FDQ�EH�SURXG�RI�\RXUVHOI

*RRG�ER\�JLUO�IRU�XVLQJ�VXFK�QLFH�PDQQHUV

,�DSSUHFLDWH�WKDW�\RX�JDYH�6DP�D�WXUQ

,ȒP�SURXG�IRU�\RX

,ȒP�SURXG�RI�\RX

*UHDW�MRE�

7KDQNV�IRU�\RXU�KHOS



MODULE 2 PART 2: SELF CONCEPT

ɴɲ

C O N S C I O U S  P A R E N T I N G  R E V O L U T I O N  2 0 2 0  ©

BOX 2.3 TIPS FOR ACKNOWLEDGING CHILDREN’S ACHIEVEMENTS

ș�$VN�FKLOGUHQ�KRZ�WKH\�IHHO�DERXW�ZKDW�WKH\�KDYH�DFKLHYHG�
� $UH�\RX�SOHDVHG"
� :KDW�GR�\RX�WKLQN�RI�WKDW"
� $UH�\RX�KDSS\�ZLWK�WKDW"

ș��:KHQ�FKLOGUHQ�DUH�VD\LQJ�RU�JLYLQJ�QRQYHUEDO�PHVVDJHV�WKDW�WKH\�DUH�SOHDVHG��
UHɕHFW�WKDW

� <RX�ORRN�GHOLJKWHG�
� <RX�VHHP�YHU\�SURXG�RI�\RXUVHOI
� <RX�ORRN�YHU\�SOHDVHG

ș�:KHQ�DSSURSULDWH��DGG�\RXU�RSLQLRQ��EXW�QRW�D�MXGJPHQW��
� :HOO��,�DJUHH�ZLWK�\RX�
� ,�DJUHH�WKDW�\RX�FDQ�EH�YHU\�SOHDVHG�ZLWK�\RXUVHOI
� ,�WKLQN�LWȒV�VSHFLDO�WRR

ș�*LYH�LQIRUPDWLRQ�RU�IHHGEDFN�LQ�WKH�IRUP�RI�FĝƽåŹÆ:
� ,�DGPLUH�����
� ,�UHVSHFW�����
� ,�YDOXH����
� ,ȒP�LPSUHVVHG�WKDW���
� ,�DSSUHFLDWH����

ș�,QWHQG�WR�congratulate��QRW�PDQLSXODWH�
� &RQJUDWXODWLRQV�
� +H\��<RX�GLG�LW�
� :RZ��/RRN�DW�WKDW�

ș�([SUHVV�appreciation:
� 7KDQN�\RX�
� ,ȒP�JUDWHIXO�WKDW����
� ,�DSSUHFLDWH�WKDW�EHFDXVH����

ș�)RFXV�RQ�WKH�process��QRW�WKH�SURGXFW�
� ,�DGPLUH�WKDW�\RX�WULHG�VRPHWKLQJ�QHZ
� ,ȒP�LPSUHVVHG�WKDW�\RX�KDG�DQRWKHU�JR
� /RRNV�OLNH�\RX�UHDOO\�ZRUNHG�DW�WKDW

ș� Verify�FKLOGUHQȒV�RZQ�DVVHVVPHQW�WKDW�WKH\�KDYH�DFKLHYHG�VRPHWKLQJ�ZRU�WKZKLOH��
KLJKOLJKW�WKHLU�VXFFHVVHV�VR�WKDW�WKH\�QRWLFH�WKHVH��DQG�H[SDQG�RQ�ZKDW�WKH\�KDYH�
DFKLHYHG�

� ,�DJUHH�WKDW�LWȒV�TXLWH�DQ�DFKLHYHPHQW
� 'LG�\RX�NQRZ�\RX�FRXOG�GR�WKDW"
� $QG�QRW�RQO\�KDYH�\RX�ɔQLVKHG�LW��EXW�\RX�ZRUNHG�RQ�LW�IRU�DJHV
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ș��8VH�QDWXUDO�PDQQHUV��ZLWKRXW�SDWURQLVLQJ��)RU�H[DPSOH��LQ�UHVSRQVH�WR�D�FKLOGȒV�
WKDQNV�

� <RXȒUH�ZHOFRPH�
� ,WȒV�D�SOHDVXUH
� ,�KRSH�\RX�HQMR\�LW

BOX 2.3 TIPS FOR ACKNOWLEDGING CHILDREN’S ACHIEVEMENTS (CONT’D)

  

ș��$FNQRZOHGJPHQW�JLYHV�FKLOGUHQ�LQIRUPDWLRQ�DERXW�ZKR�WKH\�DUH�DQG�ZKDW�WKH\�
DUH�FDSDEOH�RI�EHLQJ��LW�H[SDQGV�WKHLU�VHOI�FRQFHSW�

ș��,W�GRHV�QRW�LPSO\�GRXEW�DERXW�WKHLU�ZRUWK�RU�WLH�WKHLU�ZRUWKLQHVV�WR�WKHLU�DELOLW\�WR�
VDWLVI\�RXU�H[SHFWDWLRQV��WKHLU�LGHDOV�UHPDLQ�UHDOLVWLF��

ș��%HFDXVH�LW�LV�DXWKHQWLF��LW�LV�FUHGLEOH��PHDQLQJIXO�DQG��WKHUHIRUH��VXFFHVVIXO�DW�
ORZ�GRVHV�

ș�,W�GRHV�QRW�XQGHUPLQH�FKLOGUHQȒV�LQWULQVLF�PRWLYDWLRQ�
ș��,W�HQFRXUDJHV�VHOI�UHIHUHQFHG�SHUIHFWLRQLVP��UDWKHU�WKDQ�VRFLDOO\�SUHVFULEHG�
SHUIHFWLRQLVP�

PRESENTATION 2.3 
MOTIVATION 

0RWLYDWLRQ�UHIHUV�WR�FKLOGUHQȒV�ZLOOLQJQHVV�WR�LQYHVW�WLPH��HɓRUW�DQG�VNLOOV�LQWR�WKH�WDVNV�
DW�KDQG��0DQ\�DGXOWV�EHOLHYH�WKDW�UHZDUGV��VXFK�DV�SUDLVH��VWLFNHUV��VWDUV��H[WUD�SRFNHW�
PRQH\��VFKRRO�DZDUGV�DQG�PHULW�FHUWLɔFDWHV��PRWLYDWH�FKLOGUHQ�WR�DFKLHYH��+RZHYHU��
PRWLYDWLRQ�QHHGV�WR�EH�LQWHUQDO��QRW�H[WHUQDO��ZLWK�HɓRUW�GULYHQ�E\�D�GHVLUH�IRU�PDVWHU\�RU�
UHYHUHQFH�IRU�OLIH��OHDUQLQJ�DQG�DFFRPSOLVKPHQW��

0RUHRYHU��JLYLQJ�FKLOGUHQ�UHZDUGV�IRU�OHDUQLQJ�GRHV�QRW�WHDFK�WKHP�WR�OLNH�OHDUQLQJ��
EXW�WR�OLNH�UHZDUGV��/HDUQLQJ�WKDW�LV�PRWLYDWHG�E\�FRHUFLRQ��FULWLFLVPV��LQVXOWV��JXLOW��
PDQLSXODWLRQ�WKURXJK�SUDLVH�RU�RWKHU�UHZDUGV��LV�OHVV�GXUDEOH�RQFH�WKRVH�H[WHUQDO�
FRQVHTXHQFHV�DUH�UHPRYHG��

$OWKRXJK�FKLOGUHQ�PLJKW�OHDUQ�WKURXJK�H[WHUQDO�FRQVHTXHQFHV�WR�DGRSW�WKHLU�SDUHQWVȒ�
DQG�WHDFKHUVȒ�VWDQGDUGV�IRU�WKHLU�DFFRPSOLVKPHQWV�DQG�ZLOO�VWULYH�DW�VFKRRO�WR�HDUQ�KLJK�
JUDGHV��WKLV�PRWLYDWLRQ�FRXOG�EH�VDLG�WR�EH�LQWHUQDO���EXW�LW�LV�QRW�intrinsic��7KDW�LV�WR�VD\�� 
LW�LV�QRW�IUHHO\�FKRVHQ��MR\IXO��RU�VHOHFWHG�LQ�WKH�SXUVXLW�RI�VNLOIXOQHVV�6�6LPLODUO\��ZLWK�
VSRUW��KDYLQJ�WR�GR�\RXU�EHVW�LV�OHVV�RQHURXV�WKDQ�KDYLQJ�WR�ZLQ��EXW�LW�LV�VWLOO�D�IDU�FU\� 
IURP�SDUWLFLSDWLQJ�WR�KDYH�IXQ�7 

Mastery 
:KHQ�FKLOGUHQ�DUH�UHZDUGHG�H[WHUQDOO\�IRU�WKHLU�DFKLHYHPHQWV��WKH\�DUH�PRUH�OLNHO\�WR�
GHYHORS�ZKDW�LV�NQRZQ�DV�D�SHUIRUPDQFH�RULHQWDWLRQ�WRZDUGV�OHDUQLQJ��7KLV�LV�LQ�FRQWUDVW�
WR�D�PDVWHU\�RULHQWDWLRQ��7KHVH�WZR�VW\OHV�DUH�LOOXVWUDWHG�LQ�)LJXUH�����RQ�SDJH�����

BOX 2.4 BENEFITS OF ACKNOWLEDGMENT
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7KLV�GLɓHUHQFH�LQ�PRWLYDWLRQDO�VW\OH�LV�YLWDO��&KLOGUHQ�ZLWK�PDVWHU\�JRDOV�DSSO\�
WKHPVHOYHV�WR�WDVNV�LQ�RUGHU�WR�OHDUQ�QHZ�VNLOOV�DQG�WR�JDLQ�LQ�FRPSHWHQFH��7KH\�
PHDVXUH�WKHLU�SURJUHVV�DJDLQVW�WKHLU�SUHYLRXV�SHUIRUPDQFHV�DQG�ZLOO�SHUVLVW�LQ�WKH�IDFH�RI�
VHWEDFNV��NQRZLQJ�WKDW�WKH\�FDQ�WXUQ�IDLOXUH�LQWR�VXFFHVV�E\�FKDQJLQJ�VWUDWHJ\��

,Q�FRQWUDVW��FKLOGUHQ�ZLWK�SHUIRUPDQFH�PRWLYDWLRQ�KDYH�FRPSHWLWLYH�JRDOV��7KHVH�DUH�RI�
WZR�W\SHV��7KH�ɔUVW�JURXS�VWULYH�WR�RXWGR�RWKHUV��GHɔQLQJ�VXFFHVV�LQ�WKHVH�FRPSHWLWLYH�
WHUPV��7KLV�VW\OH�FDQ�EH�VXFFHVVIXO�LQDVPXFK�DV�FKLOGUHQ�ZLWK�D�SHUIRUPDQFH�RULHQWDWLRQ�
ZLOO�DSSURDFK�FKDOOHQJHV�DQG�FRQWLQXH�ZRUNLQJ�ZKLOH�WKH\�DQWLFLSDWH�HDUQLQJ�D�UHZDUG�IRU�
GRLQJ�VR��+RZHYHU��RQFH�WKH\�SHUFHLYH�WKDW�WKH\�FDQQRW�ZLQ��WKHLU�HQJDJHPHQW��HɓRUW�DQG�
SHUIRUPDQFH�GHFOLQH��DORQJ�ZLWK�D�FRUUHVSRQGLQJ�LQFUHDVH�LQ�QHJDWLYH�HPRWLRQDO�UHDFWLRQV���

$�VHFRQG�JURXS�ZLWK�D�SHUIRUPDQFH�RULHQWDWLRQ�DUH�WKRVH�FKLOGUHQ�ZKRVH�SDVW�
H[SHULHQFH�WHOOV�WKHP�WKDW�WKH\�DUH�XQOLNHO\�WR�H[FHO�FRPSDUHG�ZLWK�RWKHUV��
&RQVHTXHQWO\��UDWKHU�WKDQ�DSSURDFKLQJ�FKDOOHQJH��WKHVH�FKLOGUHQ�FKRRVH�VDIH�WDVNV�DQG�
DYRLG�FKDOOHQJH�9�7KH\�ODFN�SHUVLVWHQFH��DQG�H[SHULHQFH�ERWK�OHVV�HQMR\PHQW�RI�OHDUQLQJ�
DQG�GHFOLQLQJ�DFKLHYHPHQW�RYHU�WLPH�10�7KLV�LV�WHUPHG�DQ�DYRLGDQFH�RULHQWDWLRQ��

5HZDUGV�IRU�DFKLHYHPHQW�SURPRWH�D�SHUIRUPDQFH�RULHQWDWLRQ�LQ�FKLOGUHQ��1HLWKHU�IRUP�
RI�WKLV�VW\OH���ZKHWKHU�LW�EH�DQ�DSSURDFK�RU�DQ�DYRLGDQW�VWDQFH���IRVWHUV�RSWLPDO�OHDUQLQJ��
7KHUHIRUH��LW�LV�LPSRUWDQW�WR�SUHYHQW�D�SHUIRUPDQFH�RULHQWDWLRQ�DQG�WR�IRVWHU�LQVWHDG�D�
PDVWHU\�RULHQWDWLRQ��7KLV�FDQ�EH�GRQH�E\�DFNQRZOHGJLQJ�UDWKHU�WKDQ�UHZDUGLQJ�FKLOGUHQȒV�
DFKLHYHPHQWV��

$�PDVWHU\�RULHQWDWLRQ�LV�DVVRFLDWHG�ZLWK�VHOI�UHIHUHQFHG�SHUIHFWLRQLVP��ZKHUH�LQGLYLGXDOV�
VWULYH�IRU�KLJK�DFKLHYHPHQW�EHFDXVH�WKH\�NQRZ�WKDW�WKH\�DUH�FDSDEOH�RI�LW�11 These 
SHUIHFWLRQLVWV�DUH�ZLOOLQJ�WR�SHUVLVW�ZKHQ�FKDOOHQJHV�DUH�KLJK��UHJDUGOHVV�RI�KRZ�RWKHUV�
SHUIRUP��7KH\�DUH�LQWULQVLFDOO\�PRWLYDWHG�DQG�WKHUHIRUH�JHQHUDOO\�KDYH�D�VWURQJ�ZRUN�
HWKLF��WKH\�DUH�RUJDQLVHG�DQG�WKRURXJK�LQ�WKHLU�VWXG\�KDELWV�12 

,Q�FRQWUDVW��D�SHUIRUPDQFH�RULHQWDWLRQ�LV�DVVRFLDWHG�ZLWK�VRFLDOO\�SUHVFULEHG�
SHUIHFWLRQLVP�ZKHUH�FKLOGUHQ�IHHO�XQZRUWK\�DQG�EHOLHYH�WKHUHIRUH�WKDW�WKH\�KDYH�WR�
SURYH�WKHLU�ZRUWK�E\�RXWGRLQJ�RWKHUV��6RFLDOO\�SUHVFULEHG�SHUIHFWLRQLVWV�IHDU�IDLOXUH�DQG��
FRQVHTXHQWO\��DYRLG�WDVNV�ZKHUH�IDLOXUH�LV�D�SRVVLELOLW\��DUH�KLJKO\�DQ[LRXV��GHSUHVVLYH��
KDYH�ORZ�VHOI�HVWHHP��DQG�WUHDW�WKHPVHOYHV�KDUVKO\�ZKHQ�WKH\�SHUFHLYH�WKDW�WKH\�KDYH�
SHUIRUPHG�EHORZ�H[SHFWDWLRQV��13

TYPES OF MOTIVATION

PERFORMANCE ORIENTATION 
7KLV�LV�VHHNLQJ�WR�H[FHO�FRPSDUHG�ZLWK�RWKHUV��,W�FRPHV�LQ�WZR�IRUPV�

ș� $SSURDFK��H[DJJHUDWHG�FRPSHWLWLYHQHVV�LQ�RUGHU�WR�RXWGR�RWKHUV
ș� �$YRLGDQFH��WR�SUHVHUYH�WKHLU�GLJQLW\�LQ�WKH�IDFH�RI�LPSHQGLQJ�IDLOXUH��VWXGHQWV�ZLOO�

JLYH�XS��DYRLG�FKDOOHQJH��EHFRPH�Rɓ�WDVN�DQG�EHFRPH�GLVUXSWLYH�

MASTERY ORIENTATION
ș� �(ɓRUW�LV�PRWLYDWHG�E\�D�GHVLUH�WR�EHFRPH�PRUH�FRPSHWHQW��6XFFHVV�LV�PHDVXUHG�

LQ�WHUPV�RI�VHOI�LPSURYHPHQW�
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Mastery orientation Performance orientation

&TTVSEGL�
&XXIQTX�XS�SYXHS�SXLIVW

&ZSMHERGI�
&XXIQTX�XS�LMHI�JEMPYVI

�YGGIWW�EX�XEWOW�[LIR�XLI�
TIVWSR�GER�SYXHS�SXLIVW��

but

ƽ�LEW�E�JVEKMPI�WIPJ�IWXIIQ�
ƽ��MW�E�WSGMEPP]�TVIWGVMFIH�

perfectionist 
ƽ��EZSMHW�GLEPPIRKI��PEGOW�

persistence 
ƽ�MW�IEWMP]�HMWGSYVEKIH�
ƽ��[SVOW�SRP]�MJ�I\XIVREP�

VI[EVHW�EVI�PMOIP]

Person is less successful 
ERH�QSVI�HMWVYTXMZI��

because:

ƽ��LEW�E�JVEKMPI�WIPJ�IWXIIQ�
ƽ��MW�E�WSGMEPP]�TVIWGVMFIH�

perfectionist 
ƽ��EZSMHW�GLEPPIRKI��PEGOW�

persistence 
ƽ�MW�IEWMP]�HMWGSYVEKIH�
ƽ��[LIR�HSIW�RSX�ERXMGMTEXI�

VIGIMZMRK�I\XIVREP�
VI[EVHW��[MPP�HMWIRKEKI

Success at tasks because 
XLI�TIVWSR

ƽ��LEW�E�LIEPXL]�WIPJ�
esteem 

ƽ��MW�E�WIPJ�VIJIVIRGIH�
perfectionist 

ƽ��WIIOW�GLEPPIRKI��TIVWMWXW�
ƽ��EZSMHW�HMWGSYVEKIQIRX�
ƽ��ZEPYIW�FIGSQMRK�WOMPPIH

PERSONAL REFLECTION 2.6.1
TRANSLATING PRAISE

7KLQN�RI�DV�PDQ\�GLɓHUHQW�ZD\V�DV�SRVVLEOH�RI�WUDQVODWLQJ�SUDLVH�LQWR�DFNQRZOHGJPHQW�

Praise &GORS[PIHKIQIRX

7KDW
V�JUHDW��*UHDW�MRE��*RRG�ZRUN�

<RX
UH�VXFK�D�JRRG�FKLOG��<RX�DOZD\V�OLVWHQ�

<RX
UH�VR�FOHYHU�

*RRG�ER\�JLUO�IRU�XVLQJ�\RXU�PDQQHUV�

<RX�ORRN�UHDOO\�FXWH�
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PERSONAL REFLECTION 2.6.2 
DELIVERING ACKNOWLEDGMENT 

5HFRUG�LQVWDQFHV�ZKHUH�\RX�GHOLYHU�SUDLVH�WR�\RXU�FKLOGUHQ�DQG�WUDQVODWH�WKLV�LQWR�
DFNQRZOHGJPHQW��/DWHU�\RX�PLJKW�SUDFWLVH�GHOLYHULQJ�WKH�QHZ�IRUPDW�LI�WKH�RFFDVLRQ�
DULVHV��$OVR�UHFRUG�LQVWDQFHV�RI�DFNQRZOHGJPHQW�WKDW�\RX�XVH�VSRQWDQHRXVO\��

Praise &GORS[PIHKIQIRX

ș�:KDW�GLɓHUHQFH�GRHV�DFNQRZOHGJPHQW�PDNH�WR���

���\RXU�FKLOG"

���KRZ�\RX�IHHO�DERXW�\RXUVHOI"
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���WKH�FORVHQHVV�RI�\RXU�UHODWLRQVKLS�ZLWK�\RXU�FKLOG"
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ACTIVITY 2.3 
CHILDREN'S MOTIVATION 

*LYHQ�WKDW�DOO�KXPDQ�EHLQJV�DUH�PRWLYDWHG�WR�PHHW�WKHLU�QHHGV��LI�FKLOGUHQ�DUH�QRW�
PRWLYDWHG�WR�SHUIRUP�D�SDUWLFXODU�WDVN��WKLV�PHDQV�WKDW�WKH�WDVN�GRHV�QRW�PHHW�WKHLU�
QHHGV��5HZDUGV�IRU�FRPSOHWLQJ�WDVNV�ZLOO�QRW�PRWLYDWH�FKLOGUHQ�LQWHUQDOO\��UHZDUGV�RQO\�
PRWLYDWH�WKHP�IRU�DV�ORQJ�DV�WKH\�WKLQN�WKDW�WKH\�DUH�OLNHO\�WR�HDUQ�WKH�UHZDUG�

� -RQHV�DQG�-RQHV14�SURSRVH�WKH�IROORZLQJ�IRUPXOD�WR�XQGHUVWDQG�PRWLYDWLRQ�

I\TIGXEXMSR�SJ�WYGGIWW�

ERXMGMTEXIH�FIRIǻXW�SJ�WYGGIWW�

XLI�IQSXMSREP�GPMQEXI

2SXMZEXMSR

=

\

\
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REFLECTION ACTIVITY 2.8
FRIDGE MAGNETS18

<RXU�IULGJH�PDJQHWV�IRU�WKLV�PRGXOH�FRXOG�EH�

*RGSYVEKI�GLSMGI
&GORS[PIHKI�ERH

GIPIFVEXI�GLMPHVIRƶW�
EGLMIZIQIRXW

,YMHI�GLMPHVIR�RSX�XS�SYXHS�
SXLIVW�FYX�XS�JEPP�MR�PSZI�[MXL�

[LEX�XLI]�EVI�PIEVRMRK

&PP�LYQER�FIMRKW�EVI�
QSXMZEXIH��XS�QIIX�XLIMV�

needs

(LMPHVIR�RIIH�GSEGLIW
RSX�GLIIVPIEHIVW

2SXMZEXMSR

"� I\TIGXEXMSR�SJ�WYGGIWW
\� ERXMGMTEXIH�FIRIǻXW�SJ�WYGGIWW
\� IQSXMSREP�GPMQEXI

�1DPH�D�WDVN�WKDW�\RX�KDYH�EHHQ�WU\LQJ�WR�JHW�\RXU�FKLOG�RU�FKLOGUHQ�WR�GR���RU�WR�ZDQW�WR�
GR�

5HIHUULQJ�WR�WKH�DERYH�IRUPXOD��ZKLFK�DVSHFW�RI�WKH�DFWLYLW\�PLJKW�EH�FDXVLQJ�WKH�FKLOGȒV�
ORZ�PRWLYDWLRQ"
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RECOMMENDED ADDITIONAL READING
%ROWRQ��5�����������3HRSOH�VNLOOV��6\GQH\��6LPRQ�DQG�6FKXVWHU�

)DEHU�$��	�0D]OLVK��(�����������+RZ�WR�WDON�VR�NLGV�ZLOO�OLVWHQ�DQG�OLVWHQ�VR�NLGV�ZLOO�WDON��
1HZ<RUN��$YRQ�

*RUGRQ��7����������3DUHQW�HɓHFWLYHQHVV�WUDLQLQJ����QG�HG���1HZ�<RUN�7KUHH�5LYHUV�3UHVV��
&KDSWHUV�����

+DUW��6��	�+RGVRQ��9�.����������5HVSHFWIXO�SDUHQWV��UHVSHFWIXO�NLGV����NH\V�WR�WXUQ�IDPLO\�
FRQɕLFW�LQWR�FR�RSHUDWLRQ�
� (QFLQLWDV��&$��3XGGOH�'DQFHU�3UHVV��.H\V�����

5RVHQEHUJ��0�%����������1RQYLROHQW�FRPPXQLFDWLRQ��$�ODQJXDJH�RI�OLIH����QG�HG���(QFLQLWDV��
&$��3XGGOH�'DQFHU
� 3UHVV��&KDSWHUV�����DQG�����

ȍ���3RUWHU�������S�����
ȍ���.RKQ������
ȍ���.RKQ������
ȍ��*RUGRQ������
ȍ����%UHQGJHQ�HW�DO��������&DVDV�HW�DO��������+DUW�	�+RGVRQ�������S������.RKQ������� 

1HOVRQ�HW�DO�������
ȍ���.RKQ�������S�����
ȍ���.RKQ�������S�����
ȍ���'ZHFN�	�/HJJHWW�������6\OYD�����
ȍ���&RYLQJWRQ�	�0¾HOOHU�����
����0XHOOHU�	�'ZHFN�����
�����/R&LFHUR�	�$VKE\�������3DUNHU�������3DUNHU�	�$GNLQV������� 

6LHJOH�	�6FKXOHU�������:RRG�	�&DUH�����
����1HXPHLVWHU�����D
����)HOGKXVHQ�HW�DO��������1HXPHLVWHU�����D������E��1HXPHLVWHU�	�)LQFK�����
����-RQHV�	�-RQHV�������S������
����0RQWJRPHU\�������SS��������
����+DUW�	�+RGVRQ�������S�����
����+DUW�	�+RGVRQ�������S������
����+DUW�	�+RGVRQ�������SS����������
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Part 1: Listening to Children

MODULE THREE



MODULE 3 PART 1: LISTENING TO CHILDREN

ɲ5

REFLECTION REVIEW: MODULE 2

THEMES
,,Q�WKLV�PRGXOH��WKH�ɔUVW�WKHPH�WKDW�ZH�DUH�HDFK�JRYHUQHG�LQWHUQDOO\�JXLGHV�WKH�FRQFHSW�
WKDW�RXU�WKH�WKRXJKWV�ZH�HQWHUWDLQ�FUHDWH�RXU�IHHOLQJV��)URP�WKH�SUHYLRXV�PRGXOHV�ZH�
QRZ�DUH�DZDUH�RI�WKH�YDVW�LPSOLFDWLRQV�WKDW�WKH�QHJDWLYH�YLHZ�RI�FKLOGUHQ
V�EHKDYLRU�KDV�
KDG�RQ�RXU�UHVSRQVHV���:H�DOVR�ɔUPO\�XQGHUVWDQG�WKDW�ZH�UHDS�ZKDW�ZH�VRZ���,I�ZH�DUH�
H[SHULHQFLQJ�D�KDUYHVW�RI�UHWDOLDWLRQ��UHEHOOLRQ�DQG�UHVLVWDQFH�WKDW�LV�WKH�RXWFRPH�RI�RXU�
DSSURDFK�WR�SUREOHP�VROYLQJ�DQG�FKLOG�UHDULQJ���,W�VWDUWHG�ZLWK�XV�DQG�ZH�FDQ�HOLPLQDWH�
DOO�WKDW�QRZ�WKDW�ZH�XQGHUVWDQG�XVLQJ�SRZHU�RYHU�UHZDUGV�SXQLVKPHQWV�WKUHDWV�
DFWLYDWHG�DOO�WKH�LVVXHV���������������������������������������������������������������

:H�KDYH�UHɕHFWHG�RQ�RXU�JRDOV�DQG�UHDOL]H�WKH�GRZQIDOO�WR�ZDQWLQJ�REHGLHQFH�DQG�
FRPSOLDQFH���:H�UHDOL]H�WKDW�ZKDW�ZH�ZDQW�LV�IRU�FKLOGUHQ�WR�EH�FRQVLGHUDWH�RI�RWKHUV�
QHHGV���:H�DOVR�ZDQW�WKHP�WR�VWD\�FRQQHFWHG�WR�WKHLU�RZQ�WRR����:KHQ�ZH�PRGHO�
FRQVLGHUDWLRQ�RXU�FKLOGUHQ�OHDUQ�KRZ�WR�GR�LW���7KH�ZKROH�VKLS�WXUQV�DZD\�IURP�H[WHUQDO�
ORFXV�RI�FRQWURO�WR�DQ�LQWHUQDO�ORFXV�RI�FRQWURO�ZKHQ�ZH�PDNH�WKH�VKLIW�IURP�WKH�UHZDUGV�
DQG�SXQLVKPHQWV�DQG�GR�DV�\RX�DUH�WROG�PRGHO�WR�WKH�RQH�WKDW�LV�DERXW�SHUVSHFWLYH�
WDNLQJ�DQG�FRQQHFWLRQ������������������������������������������������

7KH�WKRXJKWV�WKDW�ZH�WKLQN�DQG�WKDW�FRPH�LQWR�RXU�KHDGV�DUH�XQLQYLWHG���7KH\�VKRZ�XS���
$Q�XQH[DPLQHG�OLIH�LV�QRW�DQ�RSWLRQ�IRU�WKH�FRQVFLRXV�SDUHQW���:H�DUH�QRW�RXU�WKRXJKWV�RU�
RXU�IHHOLQJV���$V�ZH�VWRS�EHOLHYLQJ�DQG�DFWLQJ�RQ�WKHP�DV�LI�WKH\�ZHUH�DOO�WUXH�DQG�LQVWHDG�
JHW�FXULRXV�DERXW�WKHP�ZH�FUHDWH�WKH�VSDFLRXVQHVV�RI�WKH�REVHUYHU�FRQVFLRXVQHVV�DQG�
VKLIW�WR�WHQGLQJ�WR�RXU�PLQGV�LQ�D�ZKROH�GLɓHUHQW�ZD\�ZLWK�WKH�REYLRXV�LPSOLFDWLRQV�RQ�
KRZ�ZH�EHKDYH�WRR�

7KRXJKWV�GR�JLYH�ULVH�WR�IHHOLQJV�DQG�LI�ZH�DUH�D�ELJ�HQRXJK�VSDFH�IRU�DOO�RI�WKDW�LQVLGH�
RI�XV�DQG�ZH�GRQ
W�JHW�LGHQWLɔHG�ZLWK�DQ\�RI�LW�ZH�KDYH�FKRLFH���&KRLFH�DERXW�KRZ�ZH�
UHVSRQG�LQVWHDG�RI�EHLQJ�LQ�UHDFWLRQ���+DYLQJ�WKH�VSDFH�WR�UHɕHFW�LV�FUXFLDO�������������������������������������������������������������������������������

%UHDNLQJ�RXW�RI�EODPLQJ�WKH�FDWDO\VWV�LQ�RXU�OLYHV�IRU�RXU�IHHOLQJV�LV�RQH�RI�WKH�ɔUVW�VWHSV�
WRZDUG�WKH�LQWHUQDO�YV�H[WHUQDO�ORFXV�RI�FDXVDOLW\���2WKHU�SHRSOH�GRQ
W�PDNH�XV�IHHO�WKH�
ZD\�ZH�GR�

7KLV�KDV�WZR�LPSOLFDWLRQV��:H�QHHG�WR�VHW�DVLGH�RXU�MXGJPHQWV�DERXW�FKLOGUHQ
V�EHKDYLRU�
DQG�OLVWHQ�IRU�WKH�IHHOLQJV�DQG�QHHGV�WKH\�DUH�WU\LQJ�WR�FRPPXQLFDWH��DQG�VHFRQG�PRGHO�
IRU�RXU�FKLOGUHQ�KRZ�ZH�PDQDJH�RXU�PLQGV�DQG�QHJDWLYLW\���+RZ�ZH�FDQ�UDLVH�RXU�HQHUJ\��
VKLIW�RXU�PLQGVHWV�DQG�FUHDWH�PRUH�EDQGZLGWK�����������������������������������

7KH�VHFRQG�WKHPH�RI��FKRLFH�LV�UHSUHVHQWHG�E\��RXU��FKRLFH�WR�OLVWHQ�WR�FKLOGUHQ�DQG�
WKHUHE\��KRQRU��WKHLU��QHHGV���YHUVXV�HUHFWLQJ�EDUULHUV�WR�FRPPXQLFDWLQJ��ZLWK�WKHP��
3XWWLQJ�WKLV�FKRLFH�LQWR�SUDFWLFH�LV�PRVW�FKDOOHQJLQJ��ZKHQ�FKLOGUHQȒV�GLVWXUEHG�HPRWLRQV�
FDXVH�WKHP�WR�EHKDYH�LQ��ZD\V�WKDW�XSVHW�RU��LQFRQYHQLHQFH�RWKHUV��
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OBJECTIVES
,Q�WKLV�PRGXOH��\RX�ZLOO�

ș�([DPLQH�KRZ�LW�IHHOV�WR�UHFHLYH�JHQXLQH�VXSSRUW�DQG�HPSDWK\�IURP�RWKHUV
ș�8QGHUVWDQG�WKH�OLQN�EHWZHHQ�WKH�WKRXJKWV�\RX�HQWHUWDLQ�DQG�IHHOLQJV
ș��5HFRJQLVH�KRZ�\RX�IHHO�ZKHQ�\RXU�QHHGV�DUH�PHW��YHUVXV�ZKHQ�\RXU�QHHGV�DUH�QRW�
VDWLVɔHG

ș��5HFRJQLVH�WKH�ZD\�\RXU�FKLOGUHQ�EHKDYH�ZKHQ�WU\LQJ�WR�FRPPXQLFDWH�WKDW�WKH\�IHHO�
RYHU�ZKHOPHG

ș�3UDFWLVH�OLVWHQLQJ�WR�FKLOGUHQ
ș�3UDFWLVH�DYRLGLQJ�URDGEORFNV�WR�FRPPXQLFDWLRQ

PERSONAL REFLECTION 2.4
PERSONAL PLAN FOR SELF-CARE15

ș�,GHQWLI\�VRPH�WKLQJV�LQ�\RXU�OLIH�WKDW�HQHUJLVH�\RX��ȑ)LOOHUVȒ��

ș�,GHQWLI\�WKRVH�WKLQJV�LQ�\RXU�OLIH�WKDW�VWUHVV�\RX�RU�GHSOHWH�\RXU�HQHUJLHV��ȑ'UDLQHUVȒ�

PRESENTATION 2.4 LOOKING AFTER YOURSELF
(DFK�RI�XV�LV�OLNH�DQ�HOHFWULF�NHWWOH��,I�GXULQJ�WKH�GD\�ZH�SURJUHVVLYHO\�GUDLQHG�WKH�NHWWOH�
ZLWKRXW�ɔOOLQJ�LW�XS��ZH�ZRXOG�H[SRVH�LWV�HOHPHQW�DQG�WKH�NHWWOH�ZRXOG�EXUQ�RXW��6R�LW�
LV�ZLWK�SHRSOH��:H�QHHG�WR�WRS�XS�RXU�HQHUJLHV�GXULQJ�WKH�GD\�VR�WKDW�ZH�DUH�QRW�OHIW�
GUDLQHG�DQG�XQDEOH�WR�FRSH�
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ș��6HOHFW�RQH�)LOOHU�WR�HPSOR\�RYHU�WKH�FRPLQJ�ZHHN�WKDW�ZLOO�KHOS�\RX�WR�WDNH�RQH�VWHS�
WRZDUGV�RQH�RI�WKH�JRDOV�\RX�QRPLQDWHG�IRU�\RXU�SDUWLFLSDWLRQ�LQ�WKLV�FRXUVH�

ș���'LG�\RX�WDNH�VWHSV�WR�LQFUHDVH�WKH�QXPEHU�RI�ɔOOHUV�DQG�UHGXFH�WKH�QXPEHU�RI�GUDLQHUV�
LQ�\RXU�OLIH"

ș����:KDW�HɓHFW�GLG�WKDW�KDYH"

ș��:KLFK�ɔOOHUV�GR�\RX�PRVW�QHHG�WR�EXLOG�LQWR�\RXU�OLIH�LQ�RUGHU�WR�PDQDJH�LW�DW�WKH�PRPHQW"

C O N S C I O U S  P A R E N T I N G  R E V O L U T I O N  2 0 2 0  ©



MODULE 3 PART 1: LISTENING TO CHILDREN

ɲ8

PERSONAL REFLECTION 2.5 
PANNING FOR GOLD IN YOUR CHILDREN16

ș�/LVW�VRPH�JLIWV�WKDW�\RXU�FKLOGUHQ�JLYH�\RX�

ș�+RZ�GR�\RX�IHHO�DERXW�UHFHLYLQJ�ZKDW�WKH\�JLYH�\RX"

ș�'LG�\RX�GLVFRYHU�DQ\WKLQJ�QHZ�DERXW�\RXU�FKLOGUHQ"

ș�+RZ�KDV�WKLV�DZDUHQHVV�DɓHFWHG�\RXU�UHODWLRQVKLS�ZLWK�\RXU�FKLOGUHQ"
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TRANSLATING PRAISE

�ș�'LG�\RX�ɔQG�LW�HDV\�WR�WUDQVODWH�SUDLVH�LQWR�DFNQRZOHGJPHQW"
�ș��:HUH�\RX�DEOH�WR�UHPHPEHU�WR�XVH�DFNQRZOHGJPHQW�DW�WKH�WLPH�ZKHQ�\RXU�FKLOG�
ZDV�VXFFHVVIXO�RU�WKRXJKWIXO"

�ș�:KDW�GLɓHUHQFHV�GLG�DFNQRZOHGJPHQW�PDNH�WR�
�ș�\RXU�FKLOG"
�ș�KRZ�\RX�IHOW�DERXW�\RXUVHOI"
ș�\RXU�UHODWLRQVKLS�ZLWK�\RXU�FKLOG"

CELEBRATING CHILDREN’S ACHIEVEMENTS

�ș�:HUH�\RX�DEOH�WR�WDNH�WLPH�WR�FRQQHFW�ZLWK�\RXU�FKLOGUHQȒV�DFKLHYHPHQWV"

��ș�:KDW�QHHG�GLG�WKH�DFFRPSOLVKPHQW�VDWLVI\"

��ș�+RZ�GLG�\RXU�FKLOGUHQ�UHVSRQG�ZKHQ�\RX�DFNQRZOHGJHG�WKHLU�IHHOLQJV�DQG�QHHGV"
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FRIDGE MAGNETS

�ș��2I�WKH�IULGJH�PDJQHWV�VXJJHVWHG�IRU�WKH�ODVW�PRGXOH��ZHUH�DQ\�SDUWLFXODUO\� 
UHOHYDQW�WR�\RX"

��ș�'LG�\RX�ZULWH�RQH�IRU�\RXUVHOI"
��ș�:KDW�PDGH�\RXU�VHOHFWHG�PRWWR�VLJQLɔFDQW�IRU�\RX"
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PRESENTATION 3.1
THE ROLE OF THOUGHT IN EMOTIONS

)HHOLQJV�FDQ�HQKDQFH�RXU�OLYHV��RU�EH�GHELOLWDWLQJ�DQG�EORFN�RXU�DFKLHYHPHQW�RI�RXU�
JRDOV��7KH�SXUSRVH�RI�HPRWLRQV�LV�KLQWHG�E\�WKH�YHU\�ZRUG�HPRWLRQ��7KHLU�LQWHQW�LV�WR�
PRELOLVH�XV�WR�WDNH�DFWLRQ�WR�PHHW�RXU�QHHGV��1

)HHOLQJV�KDYH�D�SK\VLFDO�FRPSRQHQW��VXFK�DV�D�FKHPLFDO�UHOHDVH�LQ�WKH�EUDLQ�DQG
FKDQJHV�WR�RXU�KHDUW�UDWH��EORRG�SUHVVXUH�DQG�VR�RQ��EXW�ZH�FRXOG�QRW�LQWHUSUHW�DQG
XQGHUVWDQG�WKH�PHDQLQJ�RI�WKHVH�SK\VLRORJLFDO�FKDQJHV�ZLWKRXW�WKLQNLQJ�DERXW�HYHQWV
RXWVLGH�RI�XV�WKDW�PLJKW�EH�VWLPXODWLQJ�WKHVH�VLJQDOV�

7KH�IHZ�SXUH�HPRWLRQV�ZKLFK�EDELHV�DUH�ERUQ�DEOH�WR�IHHO�DUH�ORYH��MR\��VDGQHVV��DQG
SDLQ��2QFH�WKH\�VWDUW�WR�XQGHUVWDQG�WKHLU�ZRUOG�DQG�WKHUHIRUH�FDQ�DQWLFLSDWH�RXWFRPHV�
WKH\�DFTXLUH�HPRWLRQV�LQFOXGLQJ�VXUSULVH��DPD]HPHQW��DQWLFLSDWLRQ��JULHI��DSSUHKHQVLRQ�
HPEDUUDVVPHQW��IHDU�DQG�DQJHU��7KHVH�EOHQGV�RI�IHHOLQJV�DQG�WKRXJKWV�SURGXFH�PRUH
FRPSOH[�HPRWLRQV�

,Q�RWKHU�ZRUGV��IHZ�HPRWLRQV�DUH�SXUH��PRVW�DUH�D�SURGXFW�RI�RXU�WKLQNLQJ��7KH�WKRXJKWV�
ZH�FKRRVH�WR�HQWHUWDLQ�DOWHU�ZKLFK�IHHOLQJ�ZH�H[SHULHQFH��:H�DOVR�FKRRVH�WKH�REMHFW�
RI�RXU�HPRWLRQV��)RU�H[DPSOH��IHHOLQJ�UHSXOVHG�LV�D�QDWXUDO�KXPDQ�HPRWLRQ��LQ�WKDW�HYHQ�
EDELHV�GUDZ�EDFN�IURP�VWURQJ�RGRXU���EXW�GLVJXVW�LV�D�WKRXJKW��:H�FKRRVH�ZKDW�GLVJXVWV�
RU�VKRFNV�XV�
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:KHQ�ZH�EHOLHYH�WKDW�RWKHU�SHRSOH�ȑPDNHȒ�XV�IHHO�EDGO\��ZH�WHQG�WR�
ș�GHPDQG�WKDW�WKH\�VWRS�LW��DQG
ș�H[DJJHUDWH�WKH�FRQVHTXHQFHV�LI�WKH\�VKRXOG�FRQWLQXH�ZKDW�WKH\�DUH�GRLQJ�

7KH�UHVXOW�RI�WKHVH�HUURUV�LQ�WKLQNLQJ�LV�WKDW��UDWKHU�WKDQ�IHHOLQJ�KHDOWK\�HPRWLRQV�VXFK�DV
VDGQHVV��UHJUHW��VRUURZ��DQQR\DQFH�RU�IUXVWUDWLRQ��ZH�JHQHUDWH�IHHOLQJV�WKDW�DUH�H[FHVVLYH��
LOORJLFDO��VHOI�GHIHDWLQJ�DQG�XSVHWWLQJ���DV�VKRZQ�LQ�WKH�SDWKZD\V�PRGHO�EHORZ�

6RPH�ZRUGV�ZKLFK�LQGLFDWH�WKDW�ZH�DUH�DGGLQJ�GHPDQGV�WR�IHHOLQJV�LQFOXGH�

aghast
FRQWHPSWXRXV
disgusted
indignant
outraged
VFHSWLFDO
VLFNHQHG

ELWWHU
GHSUHVVHG
KRUULɔHG
RɓHQGHG
UHYROWHG
VKRFNHG

DSSDOOHG
GLVDSSRLQWHG
HQYLRXV
MHDRXV
UHVHQWIXO
VFRUQIXO
VSLWHIXO

%HQHDWK�WKHVH�H[SHULHQFHV�LV�DQ�RULJLQDO�IHHOLQJ��VXFK�DV�KXUW�RU�IHDU��EXW�WKLV�HPRWLRQ
EHFRPHV�H[DJJHUDWHG�E\�RXU�GHPDQGLQJ�DQG�MXGJPHQWDO�WKLQNLQJ��:KHQ�ZH�LQGXOJH�LQ
GHPDQGLQJ�WKLQNLQJ��LW�LV�KDUGHU�IRU�XV�WR�IRFXV�RQ�ZKDW�ZH�QHHG��,Q�FRPSDULVRQ��
WKRXJKWV�WKDW�H[SUHVV�RXU�GHVLUHV�DUH�PRUH�DFKLHYDEOH��DFFXUDWH�RU�UHDOLVWLF��DQG�OHVV�
OLNHO\�WR�HQJHQGHU�H[DJJHUDWHG�HPRWLRQV�

6RPHWLPHV��UDWKHU�WKDQ�PDNLQJ�GHPDQGV�RI�RWKHU�SHRSOH��ZH�DSSO\�RXU�GHPDQGLQJ
WKLQNLQJ�WR�RXUVHOYHV��FRPSDULQJ�RXUVHOYHV�ZLWK�RWKHUV��:KHQ�WKH�FRPSDULVRQ�LV
XQIDYRUDEOH�WR�XV��ZH�JHQHUDWH�WKRXJKWV�RI�

GLVDSSRLQWPHQW��LQ�VHOI�
LQDGHTXDF\
VWXSLGLW\

IDLOXUH
shame
ZRUWKOHVVQHVV

guilt
silliness

:KHQ��LQ�FRQWUDVW��RXU�MXGJPHQWV�DUH�IDYRUDEOH�WR�RXUVHOYHV��ZH�JHQHUDWH�

DUURJDQFH
SULGH
smugness

FOHYHUQHVV
righteousness
YDQLW\

FRQFHLW
smartness
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,W�DEVROXWHO\�GRHVQȒW�ZRUN�WR�WU\�WR�VWXɓ�RXU�IHHOLQJV�DQG�LPSRVH�FDOP���:KDW�ZH�UHVLVW�
SHUVLVWV�
Ȕ*HW�RYHU�LW�ȕ
Ȕ7KLQN�ORYHO\�WKRXJKWV�ȕ
�&DOP�GRZQ�
$OO�WKRVH�SRVLWLYH�WKLQNLQJ�PHWKRGV�VKDUH�WKH�VDPH�SUREOHP��WKH\�LJQRUH�ZKDW�LV�VR��

,QVWHDG�ZH�OHDUQ�WKUHH�OLWWOH�ZRUGV���6RPHWKLQJ�LQ�PH���6RPHWKLQJ�LQ�\RX���:KHQ�ZH�
GHYHORS�WKLV�ODQJXDJH�LQWHUQDOO\�DV�RXU�LQQHU�GLDORJXH�RU�RXWVLGH�RI�RXUVHOYHV�ZKHQ�
RWKHUV�DUH�XSVHW�ZH�VKLIW�RXU�ZKROH�SHUVSHFWLYH�IURP�VPDOO�WR�ODUJH���:H�JHW�ELJJHU�WKDQ�
ZKDW
V�EXJJLQJ�XV��-XVW�WKUHH�OLWWOH�ZRUGV��

:KHQ�\RX�XVH�WKH�ZRUGV�ȔVRPHWKLQJ�LQ�PHȕ�WR�UHIHU�WR�DQ�HPRWLRQ�\RXȒUH�FDXJKW�XS�LQ��
\RX�DUH�DFWXDOO\�VKLIWLQJ�\RXU�ZKROH�SHUVSHFWLYH�IURP�VPDOO�WR�ODUJH���<RX�DUH�VWHSSLQJ�
RXWVLGH�RI�WKH�HPRWLRQ�DQG�JHWWLQJ�ELJJHU�WKDQ�LW�LV�

([DPSOHV��Ȕ,�DP�DQJU\�ȕ�Ȑ!�Ȕ6RPHWKLQJ�LQ�PH�LV�DQJU\�ȕ
������������������Ȕ,�DP�ZRUULHG�ȕ�Ȑ!�Ȕ6RPHWKLQJ�LQ�PH�LV�ZRUULHG�ȕ
�������������������<RX�ORRN�VDG����Ȑ!��6RPHWKLQJ�LQ�\RX�ORRNV�VDG�
�������������������<RX�ORRN�IXULRXV��Ȑ!��6RPHWKLQJ�LQ�\RX�ORRNV�IXULRXV�

7KLQN�RI�VRPH�DQG�WU\�IRU�\RXUVHOI��ɔOO�LQ�WKH�EODQN�ZLWK�VRPH�GLɖFXOW�RU�XQFRPIRUWDEOH�
HPRWLRQ�\RXȒUH�IHHOLQJ�RU�IHOW�UHFHQWO\�DQG�H[SHULHQFH�WKH�VKLIW����,�DP�BBBBBBBBBBBBB��Ȑ!��
�6RPHWKLQJ�LQ�PH�LV�BBBBBBBBBBB��RU��6RPHWKLQJ�LQ�PH�IHHOV�BBBBBBBBBB�

:KHQ�\RX�VD\�ȔVRPHWKLQJ�LQ�PH�LV��RU�IHHOV��VDGȕ��RU�DQJU\��RU�ZKDWHYHU���\RX�DUH�VWLOO�LQ�
FRQWDFW�ZLWK�WKH�IHHOLQJ���<RX�KDYHQȒW�SXVKHG�LW�DZD\��RU�MXGJHG�LW���7KH�IHHOLQJ�LV�WKH�
VDPH��<28�KDYH�JRWWHQ�ELJJHU���)URP�WKDW�SODFH�RI�EHLQJ�ELJJHU�WKDQ�\RXU�IHHOLQJ��\RX�
DUH�DEOH�WR�WXUQ�WRZDUG�LW��WR�EH�FRPSDVVLRQDWH�WR�LW��)URP�KHUH��LW�FDQ�VWDUW�WR�FKDQJH��
�<RX�FDQ�DOUHDG\�IHHO�WKDW��ULJKW"�

%HLQJ�ELJJHU�OHDGV�WR�FRPSDVVLRQ��DQG�FRPSDVVLRQ�OHDGV�WR�QDWXUDO�FKDQJH��QRW�IRUFLQJ�
LW�RU�GHQ\LQJ�LW�

,WȒV�QRW�WKH�ZRUGV�WKDW�PDNH�WKH�FKDQJH��7KH�FKDQJH�KDSSHQV�EHFDXVH�\RX�XVH�WKH�
ZRUGV�WR�KHOS�\RX�VKLIW�\RXU�DWWHQWLRQ�
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1

�

3

4

5

Demanding thinking 

,�PXVW�EH�ORYHG��RU�DW�OHDVW�OLNHG��DQG�
DSSURYHG�RI�E\�HYHU\�VLJQLɔFDQW�SHUVRQ�
,�PHHW��,�DP�EDG�DQG�XQORYDEOH�LI�,�JHW�
UHMHFWHG��

7R�EH�ZRUWKZKLOH��,�PXVW�EH�FRPSOHWHO\�
FRPSHWHQW�DQG�DFKLHYH�LQ�HYHU\�
SRVVLEOH�ZD\��

,�VKRXOG�KDYH�WKH�VROXWLRQ�WR�
HYHU\�SUREOHP��

2WKHU�SHRSOH�LQ�P\�OLIH�PXVW�
DOZD\V�EH�KDSS\��RU�LW�LV�P\�IDXOW��

,�VKRXOG�ORRN�DIWHU�RWKHUV��QHYHU�P\VHOI��

Accurate thinking 

,�ZDQW�WR�EH�ORYHG��OLNHG�RU�DSSURYHG�RI�
E\�WKH�SHRSOH�ZKR�DUH�LPSRUWDQW�WR�PH�
DQG�,�PD\��IHHO�VDG�DQG�ORQHO\�LI�,�DP�QRW��
,�FDQ�FRSH�ZLWK�WKHVH�IHHOLQJV��KRZHYHU��
DQG�FDQ�WDNH�FRQVWUXFWLYH�VWHSV�WR�EXLOG�
DQG�NHHS�EHWWHU�UHODWLRQVKLSV��ZLWKRXW�
VXEPHUJLQJ�P\�RZQ�ULJKWV��

,�ZRXOG�OLNH�WR�GR�ZHOO�DV�D�SDUHQW��
ZRUNHU��SDUWQHU��VRQ�GDXJKWHU��IULHQG��
%XW��OLNH�HYHU\RQH�HOVH��,�ZLOO�RFFDVLRQDOO\�
PDNH�PLVWDNHV��,�NQRZ�WKDW�,�ZLOO�IHHO�
GLVDSSRLQWHG�ZKHQ�,�GR��EXW�,�FDQ�FRSH�
ZLWK�WKHVH�IHHOLQJV�DQG�OHDUQ�IURP�WKH�
H[SHULHQFH�VR�WKDW�,�JURZ�RYHU�WLPH��

,�GR�QRW�NQRZ�HYHU\WKLQJ��,�FDQ�RSHQ�
P\VHOI�XS�WR�OHDUQ�WKLQJV�WKDW�,�QHHG�
WR�NQRZ�DQG�FDQ�DSSO\�WKLV�NQRZOHGJH�
FRQVFLHQWLRXVO\�DQG�ZLWK�WKH�FRXUDJH�WR�
EH�LPSHUIHFW��

2WKHU�SHRSOH�DUH�UHVSRQVLEOH�IRU�WKHLU�
RZQ�IHHOLQJV��,�FDQ�JXLGH�WKHP�EXW�,�DP�
QRW�UHVSRQVLEOH�LI�WKH\�FKRRVH�WR�OLYH�
XQKDSS\�OLYHV��

2WKHU�SHRSOH�ZLOO�IHHO�GLVDSSRLQWHG�LI�WKH\�
ZDQW�PH�WR�GR�VRPHWKLQJ�IRU�WKHP�DQG�
,�GR�QRW��7KH\�PD\�FKRRVH�WR�UHMHFW�PH��
EXW�,�FDQ�FRSH�ZLWK�P\�IHHOLQJV�DERXW�WKDW�
DQG�FDQ�DFFHSW�P\VHOI�DQG�P\�GHFLVLRQ��
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,W�LV�GLVDSSRLQWLQJ��VRPHWLPHV�YHU\�
GLVDSSRLQWLQJ�ZKHQ�WKLQJV�DUHQȒW�KRZ�,�
ZRXOG�OLNH�WKHP�WR�EH��EXW�,�FDQ�FRSH�
ZLWK�WKDW��,�FDQ�WDNH�VWHSV�WR�FKDQJH�P\�
FLUFXPVWDQFHV�DQG�PDQDJH�P\�RZQ�
WKLQNLQJ�VR�WKDW�,�GR�QRW�H[DJJHUDWH�
RU�FDWDVWURSKLVH�P\�GLVDSSRLQWPHQW��

,�DP�DOORZHG�WR�UHVW�ZKHQ�,�ZLVK��

:RUU\LQJ�DERXW�WKLQJV�WKDW�FRXOG�
JR�ZURQJ�ZLOO�QRW�VWRS�WKHP�IURP�
KDSSHQLQJ��,�FDQ�SUHSDUH�IRU�SRVVLEOH�
SUREOHPV�ZLWKRXW�GZHOOLQJ�RQ�WKHP��FDQ�
OLYH�ZLWKRXW�JXDUDQWHHV��DQG�FDQ�IRFXV�
RQ�WKH�JRRG�WKDW�LV�SUHVHQW�LQ�P\�OLIH�
QRZ��

,�OLNH�WR�KDYH�VXSSRUW�IURP�RWKHU�SHRSOH�
ZKHQ�,�ZDQW�LW��DOWKRXJK�,�FDQ�VXUYLYH�
RQ�P\�RZQ��7KH�RQO\�SHUVRQ�RQ�ZKRP�,�
QHHG�WR�UHO\�LV�P\VHOI��

,�FDQQRW�FKDQJH�HYHQWV�LQ�WKH�SDVW�EXW�
,�FDQ�FRQWURO�KRZ�,�WKLQN�DERXW�WKHP�
QRZ�VR�WKDW�,�JURZ�LQ�ZD\V�WKDW�ZLOO�EH�
HɓHFWLYH�DQG�UHZDUGLQJ�IRU�PH�

,W�ȑLV�D�FDWDVWURSKH�ZKHQ�WKLQJV�
DUHQȒW�KRZ�,�ZDQW�WKHP�WR�EH��
3HRSOH�PXVW�WUHDW�PH�IDLUO\�DQG�
JLYH�PH�ZKDW�,�ZDQW��

,I�WKHUH�LV�HYHU\�DQ\WKLQJ�WR�EH�GRQH�
,�PXVW�QRW�UHOD[�XQWLO�LW�LV�FRPSOHWHG��

,�VKRXOG�ZRUU\�D�JRRG�GHDO�DERXW�
DQ\WKLQJ�WKDW�FRXOG�JR�ZURQJ�IRU�PH�RU�
RWKHU�SHRSOH�LQ�P\�OLIH��

,�QHHG�VRPHRQH�VWURQJHU�WKDQ�P\VHOI�WR�
UHO\�RQ��,�FDQQRW�VXUYLYH�DORQH�

,�KDYH�SUREOHPV�QRZ�EHFDXVH�RI�ZKDW�
KDV�KDSSHQHG�WR�PH�LQ�WKH�SDVW��7KDW�LV�
RXWVLGH�P\�FRQWURO��VR�OLWWOH�FDQ�EH�GRQH�
DERXW�LW�QRZ�

BOX 3.1 DEMANDING VERSUS ACCURATE THINKING3  (CONT’D)

6

7

8

9

10
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PRESENTATION 3.2
FEELINGS AND NEEDS

3OHDVXUDEOH�IHHOLQJV�WHOO�XV�WKDW�RXU�QHHGV�DUH�EHLQJ�PHW��7KH\�VLJQDO�WKDW�ZH�DUH�VDIH�
DQG��WKHUHIRUH��WKDW�ZH�KDYH�DQ�RSSRUWXQLW\�IRU�JURZWK�4�6DWLVIDFWLRQ�RI�RXU�QHHGV�JLYHV�
ULVH�WR�D�UDQJH�RI�SOHDVDQW�HPRWLRQV��DV�OLVWHG�LQ�%R[������RQ�SDJH������6XFK�D�OLVW�H[SDQGV�
RXU�YRFDEXODU\�IRU�IHHOLQJV��DOORZLQJ�XV�WR�XVH�D�UDQJH�RI�GHVFULSWRUV�ZKHQ�UHɕHFWLQJ�
FKLOGUHQȒV�HPRWLRQV��$V�D�UHVXOW��WKH\�ZLOO�FRPH�WR�XQGHUVWDQG�DQG�EH�DEOH�WR�PDQDJH�
WKHLU�RZQ�HPRWLRQDO�OLIH�

,Q�FRQWUDVW��WKH�XQSOHDVDQW�RU�QHJDWLYH�IHHOLQJV�VHUYH�D�YLWDO�VXUYLYDO�IXQFWLRQ�RI�VLJQDOOLQJ
ZKHQ�ZH�QHHG�VRPHWKLQJ�WKDW�ZH�DUH�QRW�UHFHLYLQJ��%R[������RQ�SDJH�����OLVWV�RXU�
HPRWLRQDO�UHVSRQVHV�WR�XQPHW�QHHGV��7KH�SXUSRVH�RI�XQSOHDVDQW�HPRWLRQV�LV�KLQWHG�
E\�WKH�YHU\�ZRUG�HPRWLRQ��WKHVH�IHHOLQJV�PRELOLVH�XV�WR�WDNH�DFWLRQ�WR�PHHW�RXU�QHHGV�5 

)RU�H[DPSOH��IHDU�WHOOV�XV�WKDW�ZH�QHHG�WR�WDNH�DFWLRQ�WR�PDNH�RXUVHOYHV�IHHO�VDIH�DJDLQ��
XQKDSSLQHVV�VLJQDOV�WKDW�ZH�ZLOO�KDYH�WR�FKDQJH�RXU�WKLQNLQJ�RU�EHKDYLRU�LQ�RUGHU�WR�IHHO�
PRUH�FRQWHQWHG��$V�VXFK��WKHVH�VR�FDOOHG�ȑQHJDWLYHȒ�IHHOLQJV�DUH�DFWXDOO\�RXU�DOOLHV�LQ�RXU�
JRDO�WR�VDWLVI\�RXU�QHHGV��+RZHYHU��RXU�HPRWLRQV�VHUYH�XV�RQO\�DV�ORQJ�DV�RXU�WKLQNLQJ�LV�
EDODQFHG��UHDOLVWLF��DFFXUDWH��UDWLRQDO�RU�VHQVLEOH��,QVWHDG��ZKHQ�ZH�LQGXOJH�LQ�GHPDQGLQJ�
WKLQNLQJ��ZH�JHQHUDWH�H[FHVVLYH�HPRWLRQ�WKURXJK�

ș�VHHLQJ�WKUHDWV�WKDW�GRQȒW�H[LVW
ș�XQGHU�UDWLQJ�RXU�DELOLW\�WR�FRSH
ș�H[DJJHUDWLQJ�WKH�FRQVHTXHQFHV�RI�QRW�FRSLQJ�6

7KH�RXWFRPH�LV�WKDW�RXU�IHHOLQJV�EHFRPH�PDODGDSWLYH�DQG�PRUH�GLɖFXOW�WR�UHVROYH��
:KHQ�ZH�JHQHUDWH�H[WUHPH�HPRWLRQV�WKURXJK�GHPDQGLQJ�WKLQNLQJ��ZH�PD\�

ș��RYHU�UHDFW�DQG�FRQVHTXHQWO\�KXUW�WKRVH�ZH�ORYH�DQG�GDPDJH�RXU�UHODWLRQVKLS�ZLWK�
them

ș�ERWWOH�XS�RXU�IHHOLQJV�XQWLO�WKH\�EXUVW�RXW�RI�XV�H[SORVLYHO\
ș��XVH�VKRUW�WHUP�VROXWLRQV�WKDW�KDUP�XV��VXFK�DV�GULQNLQJ�DOFRKRO�WR�H[FHVV��RYHU�
HDWLQJ��XVLQJ�GUXJV��RU�SDUWLFLSDWLQJ�LQ�KDUPIXO�UHODWLRQVKLSV�7

6RPHWLPHV��RXU�FKLOGUHQȒV�EHKDYLRU�WULJJHUV�WKHVH�RYHU�UHDFWLRQV�LQ�XV��ZLWK�WKH�UHVXOW
WKDW�ZH�ɔQG�LW�GLɖFXOW�WR�OLVWHQ�WR�WKH�QHHG�WKDW�XQGHUOLHV�WKHLU�DFWLRQV��LQVWHDG�ZH�IRFXV�
RQ�RXU�RZQ�HPRWLRQV�DQG�QHHGV��EODPLQJ�RXU�FKLOGUHQ�IRU�KRZ�ZH�IHHO�

,�ZRXOG�OLNH�WR�DGG�WKLV�WR�IROORZ�WKLV�SDUDJUDSK��$V�FKLOGUHQ�ZH�RIWHQ�ZHUH�QRW�DOORZHG�WR�
IHHO�SDLQ�RU�DQJHU��HVSHFLDOO\�WRZDUG�RXU�SDUHQWV��

7KDW�SDLQ�DQG�DQJHU�LV�VWLOO�WKHUH��ZDLWLQJ�WR�EH�DFNQRZOHGJHG�E\�XV��,I�RXU�NLGV�
H[SUHVVLRQV�WULJJHU�XV�LW�EULQJV�WKDW�XQUHVROYHG�SDLQ�WR�WKH�VXUIDFH�DQG�ZH�FDQ�XVH�WKHVH�
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PRPHQWV�WR�JHW�LQ�WRXFK�DQG�KHDO�WKDW�HDUOLHU�ZRXQG�E\�DFNQRZOHGJLQJ�QRW�RQO\�P\�
SUHVHQW�SDLQ�EXW�DOVR�LWV�OLQNV�WR�P\�FKLOGKRRG�

$OLFH�0LOOHU�VD\V�WKDW�FKLOGKRRG�SDLQ�UHSHDWV�LWVHOI�LQ�\RXU�SUHVHQW�OLIH�EHFDXVH�LW�LV�
\HDUQLQJ�WR�EH�NQRZQ��DQG�LW�ZLOO�UHSHDW��OLNH�VRPHRQH�NQRFNLQJ�DW�\RXU�GRRU��XQWLO�
\RX�ɔQDOO\�KHDU�LW�DQG�OHW�LW�LQ��3DLQ�VWD\V�VWXFN��DQG�UHSHDWV��DV�ORQJ�DV�LW�LV�FXW�Rɓ�
DQG�H[FOXGHG�IURP�\RXU�VHQVH�RI�ZKR�\RX�UHDOO\�DUH��6R�WKH�HVVHQFH�RI�KHDOLQJ�LV�WR�
DFNQRZOHGJH�WKDW�SDLQ��

:H�ZDQW�WR�VWD\�FRQQHFWHG�WR�RXU�IHHOLQJV�ZLWKRXW�EHLQJ�PHUJHG�RU�RYHUZKHOPHG�
E\�WKHP�DQG�ZH�GR�WKLV�E\�FXOWLYDWLQJ�RXU�DELOLW\�WR�VWD\�FHQWHUHG��SUHVHQW�DQG�LQ�WKH�
REVHUYHU�VWDWH��7KH�DELOLW\�WR�WDNH�RQH�GHHS�JURXQGLQJ�EUHDWK�DQG�WKHQ�ZH�VWDUW�WR�NHHS�
RXU�IHHOLQJV�FRPSDQ\�LQVWHDG�RI�ORVH�RXUVHOYHV�E\�LGHQWLI\LQJ�ZLWK�WKHP�DV�LI�WKDW�LV�ZKR�
ZH�DUH��
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BOX 3.2 HUMAN NEEDS 

Survival 
Air 
Clothing 
)RRG�0RYHPHQW�H[HUFLVH�
5HVW�DQG�VOHHS�
6KHOWHU�
6H[XDO�H[SUHVVLRQ�
7RXFK�
:DWHU

Safety 
&RQVLVWHQF\�
)DLUQHVV�
-XVWLFH�
2UGHU�
5HOLDEOH�FDUH�
6HFXULW\�
6WDELOLW\�
6XSSRUW�
7UXVW

Wellbeing
$ZDUHQHVV�
%HDXW\�
&HOHEUDWLRQ�RI�OLIH�
&ODULW\�
Communion 
&RQVFLRXVQHVV�
(DVH�
+DUPRQ\�
+HDOWK�
+RSH�

1XUWXUDQFH�
5HOD[DWLRQ�
6SDFH

Belonging 
$FFHSWDQFH�
$ɓHFWLRQ�
&RRSHUDWLRQ�
&RPPXQLFDWLRQ�
&RQQHFWLRQ�
Closeness 
&RPPXQLW\�
&RPSDQLRQVKLS�
&RPSDVVLRQ
Consideration
(PSDWK\
,QFOXVLRQ
,QWLPDF\
/RYH
0XWXDOLW\
5HVW�DQG�VOHHS
:DUPWK

Self-esteem 
$SSUHFLDWLRQ�
&RPSHWHQFH
(TXDOLW\�
,QGHSHQGHQFH�
Learning 
0DVWHU\�
Mattering 
3UHVHQFH�

5HVSHFW�
6WLPXODWLRQ�
7R�EH�XQGHUVWRRG�
9LVLELOLW\��WR�VHH�DQG�EH�
VHHQ�

Autonomy 
&KRLFH�
&UHDWLYLW\�
'LVFRYHU\�
(ɓHFWLYHQHVV�
(ɖFDF\�
)UHHGRP�
,QWHJULW\�

Fun 
&HOHEUDWLRQ�
(QMR\PHQW�
)XQ�
-R\�
+XPRXU�
6SRQWDQHLW\�

�IPJ�JYPǻPQIRX
$XWKHQWLFLW\�
Challenge 
&RQWULEXWLRQ�
*URZWK�
,QVSLUDWLRQ�
3DUWLFLSDWLRQ�
3XUSRVH�
6HOI�H[SUHVVLRQ

2XU�PRVW�HPSRZHUHG�VHOYHV�VKLIW�IURP�EODPLQJ��WKH�FDWDO\VWV��RU�HYHQWV�LQ�RXU�OLYHV�
IRU�WKH�IHHOLQJV�ZH�H[SHULHQFH��WR�FRQQHFWLQJ�WKH�IHHOLQJV�WKDW�DULVH�DV�VLJQDOV�WKDW�RXU�
XQGHUO\LQJ�QHHGV�DUH�PHW�RU�QRW
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ș�+RZ�GR�\RXU�FKLOGUHQ�EHKDYH�ZKHQ�WKH\�DUH�XSVHW"

ș�:KDW�GR�\RX�GR�ZKHQ�\RXU�FKLOGUHQ�H[KLELW�WKHVH�EHKDYLRUV"

ACTIVITY 3. 7
DECODING CHILDREN’S CUES AND CLUES

(YHQ�ROGHU�FKLOGUHQ�ZLOO�VHOGRP�VD\�GLUHFWO\�ZKDW�WKH\�QHHG��H�J��ȑ,�KDYH�D�SUREOHPȒ���EXW�
ZLOO�GLVJXLVH�WKHLU�PHVVDJH�ZLWK�ȑFRGHȒ�WKDW�WKH�SDUHQW�QHHGV�WR�OLVWHQ�IRU�DQG�XQSDFN��RU
ȑGHFRGHȒ��WR�JHW�DW�WKH�FKLOGȒV�HPRWLRQV�

:KHQ�FKLOGUHQ�DUH�FRPPXQLFDWLQJ�WKHLU�IHHOLQJV�LQ�ZD\V�WKDW�DUH�REMHFWLRQDEOH�WR�XV��LW�LV�
HDV\�WR�WKLQN�WKDW�WKH\�DUH�WKH�SUREOHP��$QJHU��LUULWDWLRQ�DQG�DQQR\DQFH�DUH�OLNHO\�WR�UHVXOW�
ZKHQ�ZH�IRFXV�RQ�RXUVHOYHV�DQG�KRZ�WKH�EHKDYLRU�DɓHFWV�XV��,QVWHDG��ZH�QHHG�WR�VHH�
WKHVH�EHKDYLRUV�DV�DWWHPSWV�DW�FRPPXQLFDWLRQ�DQG�OLVWHQ�
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PRESENTATION 3.3 
COMMUNICATION SKILLS 

%R[�����LQGLFDWHV�ZKLFK�FRPPXQLFDWLRQ�VNLOO�WR�XVH��DFFRUGLQJ�WR�ZKR�LV�XSVHW�DW�WKH�
WLPH��,Q�WKLV�PRGXOH��ZH�ZLOO�EH�H[DPLQLQJ�KRZ�WR�UHVSRQG�ZKHQ�FKLOGUHQ�DUH�XSVHW�

Person who is upset 

Child

<RXUVHOI�

%RWK�\RXU�FKLOG�DQG�\RXUVHOI

Required communication skill 

Listening 

$VVHUWLYHQHVV��IROORZHG�E\�OLVWHQLQJ�WR�WKH�
FKLOGȒV�UHDFWLRQ�

&ROODERUDWLYH�SUREOHP�VROYLQJ

BOX 3.5 APPLICATION OF COMMUNICATION SKILLS

/LVWHQLQJ�LV�HVVHQWLDO�ZKHQ�FKLOGUHQ�DUH�VD\LQJ�RU�GLVSOD\LQJ�WKURXJK�WKHLU�EHKDYLRU�
WKDW�WKH\�KDYH�D�SUREOHP��7KLV�LV�WUXH�HYHQ�ZKHQ�WKH�ZD\�WKH\�DUH�FRPPXQLFDWLQJ�WKHLU�
IHHOLQJV�XSVHWV�RWKHUV���VD\��ZKHQ�WKH\�DUH�EHLQJ�DJJUHVVLYH��GLVUXSWLQJ�DQ�DFWLYLW\�RU�
LQFRQYHQLHQFLQJ�XV��/LVWHQLQJ�ZRUNV�HYHQ�LQ�WKHVH�FLUFXPVWDQFHV�EHFDXVH�LW�VHWV�XS�D�
FRQFLOLDWRU\�UHODWLRQVKLS�WKDW�KHOSV�FKLOGUHQ�WR�GLVFKDUJH�WKHLU�VWURQJ�IHHOLQJV�DQG�WKLQN�
WKURXJK�WKHLU�HPRWLRQV�WR�DFKLHYH�D�UHVROXWLRQ��7KLV�KDV�WKH�VLGH�EHQHɔW�RI�HQVXULQJ�WKDW�
WKH\�UHWXUQ�WR�FRQVLGHUDWH�EHKDYLRU��ZKLFK�PHHWV�RXU�QHHGV�

/LVWHQLQJ�WR�FKLOGUHQ�UHTXLUHV�8 

ș��DQ�intention�WR�HPSRZHU�UDWKHU�WKDQ�SXQLVK��LQVWUXFW��FRPSHO��DGYLVH��RU�VROYH�
FKLOGUHQȒV�SUREOHPV�IRU�WKHP

ș�DQ�attitude�RI�DFFHSWDQFH�RI�FKLOGUHQ�DV�SHRSOH�DQG�RI�WKHLU�QHHGV�DQG�HPRWLRQV
ș� skills�IRU�GHFRGLQJ�RU�LQWHUSUHWLQJ�ZKDW�FKLOGUHQ�DUH�WHOOLQJ�XV�DQG�IRU�FRUUHFWLQJ�
HUURUV�ZKHQ�WKH\�RFFXU�

Mammals are supposed�WR�JHW�IHUDO�ZKHQ�WKHLU�\RXQJ�DUH�XQGHU�WKUHDW�RU�DUH�LQ�SDLQ��7KLV
PHDQV�WKDW��ZKHQ�FKLOGUHQ�DUH�KXUWLQJ��ZH�ZLOO�ZDQW�WR�OHDS�LQ�DQG�VROYH�WKH�SUREOHP�IRU
WKHP��7KLV�LV�QDWXUDO��+RZHYHU��DOWKRXJK�LW�LV�WUXH�WKDW�ZKHQ�VRPHWKLQJ�WKDW�FKLOGUHQ�DUH
HQGXULQJ�FDXVHV�XV�SDLQ��ZH�ZLOO�QHHG�WR�GHDO�ZLWK�WKRVH�IHHOLQJV��ZH�ZLOO�KDYH�WR�GR�VR
ODWHU��9�,Q�WKH�PHDQWLPH��WKH�WHPSWDWLRQ�QHHGV�WR�EH�UHLQHG�LQ��RWKHUZLVH��FKLOGUHQ�GR�QRW
OHDUQ�WKDW�ZH�WUXVW�WKHP�WR�VROYH�WKHLU�RZQ�SUREOHPV�
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BOX 3.3 FEELINGS IN RESPONSE TO FULFILLED NEEDS 

&ǺIGXMSR
Adoring
$ɓHFWLRQDWH
Caring
Charmed
&RPSDVVLRQDWH
'HVLULRXV
)RQG
)ULHQGO\
/RYLQJ
0RYHG
2SHQ�KHDUWHG
6\PSDWKHWLF
7HQGHU
7RXFKHG
7UXVWLQJ
:DUP

Calmness
Calm
&DUHIUHH
Centered
Clear headed
&RPIRUWDEOH
&RPSRVHG
Contented
)XOɔOOHG
0HOORZ
3HDFHIXO
Pleasant
Quiet
5HOD[HG
5HOLHYHG
5HVWHG
6DWHG
6DWLVɔHG
6HUHQH
6HWWOHG
6WLOO
7UDQTXLO

(SRǻHIRGI
Adamant
$GHSW

$GYHQWXURXV
Assured
Bold
%UDYH
&DSDEOH
Certain
&RQɔGHQW
'HɔQLWH
'HWHUPLQHG
(PSRZHUHG
(QFRXUDJHG
)LUP
2SHQ
2SWLPLVWLF
6DIH
6HFXUH
6NLOOHG
6XUH
Vital

Delight
Amused
Animated
%XEEO\
%XR\DQW
&KHHUIXO
'HOLJKWHG
(FVWDWLF
(ODWHG
(QFKDQWHG
(XSKRULF
Glad
+DSS\
-R\IXO
-XELODQW
2YHUMR\HG
3OD\IXO
Pleased
3RVLWLYH
5DSWXUH
7KULOOHG
8SEHDW

Engagement
$EVRUEHG
Alert
$WWHQWLYH�
$ZDUH
&DSWLYDWHG
Committed
Curious
Challenged
'HGLFDWHG
(DJHU
(QHUJHWLF
(QJDJHG
(QJURVVHG
(QWKUDOOHG
(QWKXVLDVWLF
(QWUDQFHG
)DVFLQDWHG
)HUYHQW
Immersed
Intent
Interested
Intrguied
,QYROYHG
Keen
/LYHO\
0RWLYDWHG
Passionate
5DSW
5LYHWHG
6SHOOERXQG
6WLPXODWHG

Excitement 
$PD]HG
Animated
Ardent
Aroused
'D]]OHG
(QHUJHWLF
([FLWHG
*LGG\
,QYLJRUDWHG

Exhilaration
%OLVVIXO
(FVWDWLF
(ODWHG
(OHFWULɔHG
([KLOLUDWHG
([XEHUDQW
)HUYHQW
Pleased
5DGLDQW
5DSWXURXV
7KULOOHG

Gratitude
$SSUHFLDWLYH
*UDWHIXO
*UDWLɔHG
+RQRXUHG
Pleased
7KDQNIXO
7RXFKHG

Hope
([SHFWDQW
(QFRXUDJHG
+RSHIXO
2SWPLVWLF

Inspiration
Admire
$PD]HG
Astonished
Astounder
$ZH
(QWKXVHG
,PSUHVVHG
,QVSLUHG
,QYLJRUDWHG
0DUYHO
5HVSHFW
:RQGHU

Refreshed
(QOLYHQHG
5HFKDUJHG
5HMXYHQDWHG
5HQHZHG
5HVWRUHG
5HYLWDOLVHG
5HYLYHG
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PRESENTATION 3.4
THE INTENTION TO LISTEN

:KLOH�ZH�PD\�EH�ZLOOLQJ�WR�OLVWHQ�WR�FKLOGUHQ��FRQGLWLRQV�DOVR�KDYH�WR�EH�ULJKW�IRU�WKLV
LQWHQWLRQ�WR�WUDQVODWH�LQWR�WUXH�OLVWHQLQJ��7KH�IROORZLQJ�ER[�OLVWV�VRPH�RI�WKH�FRQGLWLRQV�
WKDW�PDNH�OLVWHQLQJ�SRVVLEOH��ZKLOH�VLJQDOOLQJ�WKH�WLPHV�ZKHQ�LW�LV�OHVV�OLNHO\�WR�EH�
VXFFHVVIXO�

Anger
$QJU\
(QUDJHG
)XPLQJ
)XULRXV
,QFHQVHG
,QIXULDWHG
Irate
/LYLG

Annoyance
$QQR\HG
Bothered
Cross
'LVJUXQWOHG
'LVLOOXVLRQHG
'LVPD\HG
'LVSOHDVHG
'LVVDWLVɔHG
([DVSHUDWHG
)UXVWUDWHG
,PSDWLHQW
Irritated
,UNHG
3HHYHG
3LTXHG
7KUZDUWHG

Aversion
$EKRU
$QLPRVLW\
'LVOLNH
+DWH
+RVWLOH
Loathe
5HSXOVHG

Confusion
$PELYDOHQW
%DɗHG
Bemused
%HIXGGOHG
%HZLOGHUHG
&RQIRXQGHG
&RQIXVHG
'D]HG
'HFHLYHG
'LɖGHQW
'LVRULHQWHG
'LYLGHG
'RXEWIXO
'XELRXV
+HVLWDQW
Lost
0\VWLɔHG
3HUSOH[HG
3X]]OHG
Questioning
6WXSHɔHG
7HQWDWLYH
7HQXRXV
7RUQ
8QFHUWDLQ
8QFRQYLQFHG
8QGHFLGHG
8QVXUH
Vague

Disconnection
Alienated 
$ORRI�
$SDWKHWLF�
Bored 

Cold 
&RQVSLFXRXV�
'HWDFKHG�
'LɓHUHQW�
'LVWDQW�
'LVWUDFWHG�
(VWUDQJHG�
,QGLɓHUHQW�
/HWKDUJLF�
Listless 
/RQHO\�
Longing 
1XPE�
5HPRWH�
5HPRYHG�
5HVHUYHG�
8QLQWHUHVWHG�
:LWKGUDZQ

Disquiet
Agitated
Alarmed
'LVFRQFHUWHG
'LVWXUEHG
)OXVWHUHG
)UDQWLF
-XPS\
1HUYRXV
3HUWXUEHG
5DWWOHG
5HVWOHVV
6WDUWOHG
6XUSULVHG
2YHUZURXJKW 
7HQVH
7URXEOHG

7XUEXOHQW
7XUPRLO
8QFRPIRUWDEOH
8QHDV\
8QQHUYHG
8QVHWWOHG
8SVHW
:DU\

Embarrassment
$SRORJHWLF�
Ashamed 
Contrite 
&XOSDEOH�
(PEDUUDVVHG�
)RROLVK�
*XLOW\�
+XPLOLDWHG�
0RUWLɔHG�
Penitant 
5HJUHWIXO�
5HPRUVHIXO�
5HSHQWDQW�
6HOI�FRQVFLRXV�
6KDPHG�
6RUU\

Fatigue
Beat
Burnt out
'HIHDWHG
'HSOHWHG
'UDLQHG
(PSW\
(QHUYDWHG
([KDXVWHG

BOX 3.4 FEELINGS IN RESPONSE TO UNMET NEEDS
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+HOSOHVV
/HWKDUJLF
Listless
6OHHS\
7LUHG
:HDU\
:RUQ�RXW

Fear
$IUDLG
Anxious
$SSUHKHQVLYH
Cautious
&RQFHUQHG
'HOLFDWH
'UHDG
)HDUIXO
)RUHERGLQJ
)UDJLOH
)UHWIXO
)ULJKWHQHG
)UXVWUDWHG
Guarded
,QVHFXUH
/HHU\
0LVWUXVWIXO
1HUYRXV
3DQLFNHG
3HWULɔHG
6FDUHG
6HQVLWLYH
6KDN\
6XVSLFLRXV
7HQVH
7HUULɔHG
7KUHDWHQHG
8QHDV\
9XOQHUDEOH
:DU\
:RUULHG

BOX 3.4 FEELINGS IN RESPONSE TO UNMET NEEDS (CON’D)

Pain
Agonised
Anguished
Bereaed
Crushed
'HYDVWDWHG
'LVWUDXJKW
'LVWUHVVHG
'LVWXUEHG
+HDUWEURNHQ
+XUW
/RQHO\
Pained
5HJUHWIXO
6RUH
7RUPHQWHG
7URXEOHG

Sadness
%HUHIW
%OHDN
Blue
'HMHFWHG
'HVRODWH
'HVSDLULQJ
'HVSRQGHQW
'LVDSSRLQWHG
'LVFRXUDJHG
'LVKHDUWHQHG
'LVPDO
'RZQ
)RUORUQ
*ORRP\
Glum
*ULHYLQJ
+HDY\�KHDUWHG
+RSHOHVV
+XUW
,QFRVRODEOH
/RZ�

Maudlin
0HODQFKRO\
0LVHUDEOH
Morose
6DG
6RUURZIXO
6XɓHULQJ
8QKDSS\
:UHWFKHG

Tenseness
Anxious
&UDQN\
'LVWUHVVHG
'LVWUDXJKW
(GJ\
)LGJHW\
)UD]]OHG
,UULWDEOH
-LWWHU\
-XPS\
1HUYRXV
2Q�HGJH
2YHUZKHOPHG
5HVWOHVV
6WUHVVHG
7HQVH
8SWLJKW

Yearning
$FKLQJ
Brooding
*ULHI�VWULFNHQ
+RPHVLFN
Longing
1RVWDOJLF
Pining
:LVWIXO
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ACTIVITY 3.5
ACKNOWLEDGING CHILDREN'S FEELINGS12

,Q�WKH�VHFRQG�FROXPQ��ɔOO�LQ�KRZ�D�FKLOG�PD\�EH�IHHOLQJ�ZKHQ�PDNLQJ�WKH�VWDWHPHQW�
JLYHQ�LQ�WKH�ɔUVW�FROXPQ���<RX�ZLOO�EH�FRPSOHWLQJ�WKH�WKLUG�FROXPQ�LQ�SDUW�WZR�RI�WKLV�
H[HUFLVH��

7IǼIGXMSR�[LMGL�WLS[W�XLEX�
you understand the child’s 
feeling

The child says A word that names the 
feeling

(PEDUUDVVPHQW
,QMXVWLFH

7KDW�VRXQGV�HPEDUUDVVLQJ�
6RXQGV�OLNH�\RX�IHOW�LW�ZDV�
XQIDLU�

0\�WHDFKHU�
\HOOHG�DW�PH�DQG�
HYHU\RQH�ODXJKHG�
,ȒG�OLNH�WR�SXQFK�
KLP�LQ�WKH�IDFH�

*UDQGPD�LV�PHDQ��,�
KDWH�KHU�

-XVW�EHFDXVH�LW�ZDV�
KRW��ZH�ZHUHQȒW�
DOORZHG�WR�SOD\
RXWVLGH��7KDWȒV�
UHDOO\�VWXSLG�

6DUDK�LQYLWHG�PH�WR�
KHU�SODFH
EXW�,�GRQȒW�NQRZ�LI�,�
VKRXOG�JR�

:H�SOD\HG�IRRWEDOO�
WRGD\�DQG�,�GLGQȒW�
JHW�SRVVHVVLRQ��QRW�
HYHQ�RQFH�

0LFKDHO�LVQȒW�LQ�P\�
FODVV�QH[W�\HDU�DQG�
KHȒV�P\�EHVW�IULHQG�

,ȒP�IHG�XS�ZLWK�
VFKRRO�
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BOX 3.6 CONDITIONS NEEDED FOR LISTENING

Listening is appropriate when

&KLOGUHQ�DUH�IHHOLQJ�XSVHW�RU
H[SHULHQFLQJ�D�SUREOHP�

7KH\�DUH�JLYLQJ�YHUEDO�RU�QRQYHUEDO�
FXHV�DQG�FOXHV�WKDW�WKH\�DUH�KDYLQJ�D�
SUREOHP�

7KH\�DUH�ZLOOLQJ�WR�WDON�DERXW�WKLV��WKH\�
DUH�QRW�VR�RYHUZKHOPHG�WR�EH�WRR�
GLVWUHVVHG�WR�WDON�

$GXOWV�IHHO�JHQXLQHO\�DFFHSWLQJ�RI�WKH�
FKLOGUHQ��ZLOOLQJ�WR�DOORZ�WKHP�WR�EH�
WKHPVHOYHV�DQG�WR�WKLQN��IHHO��WDON�DQG�
DFW�LQ�WKHLU�RZQ�ZD\��QRW�QHHGLQJ�WKHP�
WR�EH�RU�IHHO�GLɓHUHQWO\�

$GXOWV�DUH�ZLOOLQJ�WR�KHOS�DQG�WR�IROORZ�
WKH�FKLOGUHQȒV�OHDG��UDWKHU�WKDQ�WU\LQJ�WR�
GLUHFW�WKH�FRQYHUVDWLRQ�RU�WR�VROYH�WKH�
SUREOHP�IRU�FKLOGUHQ�

Listening is inappropriate when 

&KLOGUHQ�DUH�IHHOLQJ�XSVHW��EXW�LV�LV�QRW�D�
SUHVVLQJ�SUREOHP�

&KLOGUHQ�ZDQW�D�VWUDLJKWIRUZDUG�DQVZHU�
WR�D�UHTXHVW�IRU�LQIRUPDWLRQ��VXFK�DV�
ȑ+DYH�\RX�VHHQ�P\�NH\V"Ȓ�RU�ȑ:KDW�WLPH�
LV�LW"

7KH�FKLOGUHQ�DUH�WRR�RYHUZKHOPHG�WR�
GHDO�YHUEDOO\�ZLWK�WKHLU�IHHOLQJV�\HW�

$GXOWV�DUH�QRW�LQ�D�IUDPH�RI�PLQG�IRU�
OLVWHQLQJ��LQ�ZKLFK�FDVH�WKH\�DUH�OLNHO\�
WR�LPSRVH�WKHLU�RZQ�DJHQGD�RU�EHFRPH�
LUULWDWHG�DQG�DQJHUHG�E\�WKHLU�FKLOGȒV�
DFWLRQV�

7KH�FKLOGȒV�DFWLRQV�DUH�LQWHUIHULQJ�
ZLWK�WKH�DGXOWȒV�QHHGV��LQ�ZKLFK�FDVH�
DVVHUWLYHQHVV�LV�UHTXLUHG��IROORZHG�E\�
OLVWHQLQJ�WR�WKH�FKLOGȒV�UHDFWLRQV�

PRESENTATION 3.5
ACCEPTING ATTITUDES TO CHILDREN

/LVWHQLQJ�UHTXLUHV�WKDW�ZH�JHQXLQHO\�DFFHSW�FKLOGUHQ��DOORZLQJ�WKHP�WR�IHHO��WKLQN��WDON�
DQG�DFW�DV�WKH\�DUH��7KLV�FRPPXQLFDWHV�WR�FKLOGUHQ�VRPHWKLQJ�SRZHUIXO�DERXW�WKHLU�
ZRUWK�DV�KXPDQ�EHLQJV�

$FFHSWDQFH�LV�QHFHVVDU\�HYHQ���RU�HVSHFLDOO\���ZKHQ�FKLOGUHQ�KDYH�EHFRPH�RXW�RI�
FRQWURO�RI�WKHLU�HPRWLRQV��7KLV�FRPHV�DERXW�SDUWLFXODUO\�LQ�\RXQJHU�FKLOGUHQ�EHFDXVH�
EDELHVȒ�VXUYLYDO�absolutely requires�WKDW�WKH\�LQGXOJH�WKHLU�HPRWLRQV�DQG�WHOO�XV�ZKHQHYHU�
WKH\�DUH�WLUHG��KXQJU\��LQ�SDLQ��RYHU�VWLPXODWHG��DQG�VR�RQ�

<HW�LQ�ODWHU�OLIH��ZH�KDYH�WR�PDQDJH�RXU�HPRWLRQV�VR�WKDW�WKH\�HQULFK�RXU�OLYHV��UDWKHU�WKDQ
EORFN�XV�IURP�PHHWLQJ�RXU�JRDOV��$FTXLULQJ�WKLV�VHOI�FRQWURO�LV�WKH�PRVW�LPSRUWDQW�WDVN�RI
FKLOGKRRG�
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%HLQJ�ERUQ�DFWLQJ�RQ�HYHU\�IHHOLQJ�PHDQV�WKDW�WKHUH�DUH�IRXU�GLɓHUHQFHV�EHWZHHQ
FKLOGUHQȒV�DQG�DGXOWVȒ�HPRWLRQV�

ș�&KLOGUHQȒV�IHHOLQJV�DUH�PRUH�LQWHQVH�WKDQ�DUH�DGXOWVȒ�

ș�&KLOGUHQ�KDYH�D�OLPLWHG�YRFDEXODU�\�WR�H[SODLQ�WR�WKHPVHOYHV�ZKDW�WKH\�DUH�IHHOLQJ�

ș�7KH\�ODFN�H[SHULHQFH�DW�UHVROYLQJ�HPRWLRQ�

ș��7KHUHIRUH��WKH\�FDQ�SDQLF�DQG�EHFRPH�IULJKWHQHG�ZKHQ�WKHLU�IHHOLQJV�RYHUZKHOP�WKHP�

ș��&KLOGUHQ�XQGHU�WKH�DJH�RI�DSSUR[LPDWHO\�HLJKW�WR�WHQ�\HDUV�DUH�XQDZDUH�WKDW�RQH�HYHQW�FDQ�
HQJHQGHU�WZR�FRQɕLFWLQJ�IHHOLQJV�10�7KH\�DUH�ZKDW�KDV�EHHQ�WHUPHG�ȑVHULDO�HPRWHUVȒ��WKH\�
IHHO�HPRWLRQV�VXFFHVVLYHO\�UDWKHU�WKDQ�LQ�FRPELQDWLRQ�

:KLOH�EDELHVȒ�VXUYLYDO�GHPDQGV�WKDW�WKH\�LQGXOJH�DQG�FRPPXQLFDWH�HYHU\WKLQJ�WKH\�
IHHO��DGXOWVȒ�ZHOOEHLQJ�UHTXLUHV�WKDW�ZH�OHDUQ�WR�PDQDJH�RXU�HPRWLRQV�VR�WKDW�RXU�
IHHOLQJV�HQULFK�RXU�OLYHV��UDWKHU�WKDQ�EORFN�XV�IURP�PHHWLQJ�RXU�JRDOV��$FTXLULQJ�WKLV�VHOI�
FRQWURO�LV�WKH�PRVW�LPSRUWDQW�WDVN�RI�FKLOGKRRG��,W�ZLOO�WDNH�FRQVLGHUDEOH�SUDFWLFH��DQG�ZLOO�
HQWDLO�PDQ\�PLVWDNHV�LQ�WKH�IRUP�RI�ODSVHV�RI�VHOI�FRQWURO�

:H�PD\�SUHIHU�WKDW�WKLV�ZHUH�QRW�WKH�FDVH��EXW�MXGJLQJ�FKLOGUHQ�DQG�EODPLQJ�WKHP�IRU
WKHLU�HPRWLRQDOLW\�ZLOO�QRW�FKDQJH�LW��7KURXJKRXW�WKHLU�OLYHV��ZH�FDQ�RQO\�WHDFK�WKHP�VNLOOV�
IRU�VHOI�UHJXODWLRQ��7R�GR�WKLV��ZH�QHHG�WR�

ș��HQVXUH�WKDW�ZH�GR�QRW�EODPH��VKDPH�RU�KXPLOLDWH�FKLOGUHQ�IRU�WKHLU�IHHOLQJV�RU�UHVXOWLQJ�
EHKDYLRU

ș�H[SUHVV�RXU�RZQ�HPRWLRQV�DSSURSULDWHO\�WR�GHPRQVWUDWH�WR�FKLOGUHQ�KRZ�WR�GR�VR

ș��KHOS�FKLOGUHQ�WR�UHFRJQL]H�DQG�XQGHUVWDQG�WKHLU�RZQ�IHHOLQJV�E\�ODEHOLQJ�WKHVH�IRU�WKHP

ș��KHOS�FKLOGUHQ�WR�H[SUHVV�WKHLU�HPRWLRQV�YHUEDOO\�E\�JLYLQJ�WKHP�D�YRFDEXODU\�RI�IHHOLQJ�
ZRUGV

ș��KHOS�FKLOGUHQ�ZKR�DUH�RYHUZKHOPHG�HPRWLRQDOO\�WR�IHHO�VDIH��E\�JLYLQJ�RXU�VXSSRUW�ZKLOH�
WKH\�FDOP�GRZQ��7KLV�ZLOO�WHDFK�WKHP�WR�UHPDLQ�LQ�FRPPDQG�RI�WKH�LQWHQVLW\�DQG�GXUDWLRQ�RI�
WKHLU�IHHOLQJV�DQG�WKHUHIRUH�WR�ɔQG�WKHVH�OHVV�GLVWUHVVLQJ�

ȑ5HDOȒ�OLVWHQLQJ�UHTXLUHV�FRXUDJH��JHQHURVLW\�DQG�SDWLHQFH�RQ�RXU�SDUW���OW�UHTXLUHV�FRXUDJH��
EHFDXVH�LI�ZH�VHULRXVO\�HQWHUWDLQ�DQRWKHUȒV�LGHDV�LW�PDNHV�XV�YXOQHUDEOH�DV�ZH�PRYH�RXW�RI�RXU�
RZQ�FRPIRUW�]RQH�DQG�VHH�DQRWKHU�SRLQW�RI�YLHZ�WKDW�FRXOG�FKDOOHQJH�RXU�RZQ�RU�UHYHDO�LW�DV�
ɕDZHG��/LVWHQLQJ�UHTXLUHV�RXU�JHQHURVLW\��EHFDXVH�LW�LV�VRPHWKLQJ�ZH�GR�IRU�DQRWKHU�SHUVRQ�
HYHQ�ZKHQ�WKH�PHVVDJH�LV�OHVV�WKDQ�ZHOFRPH�RU�LV�XQDWWUDFWLYH�WR�XV��)LQDOO\��OLVWHQLQJ�UHTXLUHV�
SDWLHQFH�EHFDXVH�ZH�QHHG�WR�VXVSHQG�RXU�RZQ�WKRXJKWV��TXHVWLRQV�DQG�MXGJPHQWV�DQG�PDNH�
VXUH�ZH�KDYH�XQGHUVWRRG�WKH�PHVVDJH�EHIRUH�UHVSRQGLQJ�WR�LW�11
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BOX3.7 ASPECTS OF EMPATHIC LISTENING TO CHILDREN

Intent
ș��<RXU�WDVN�LV�VLPSO\�WR�SURYLGH�D�VDIH�KDYHQ�RU�RSSRUWXQLW\�IRU�FKLOGUHQ�WR�WDON�LI�
WKH\�ZDQW�WR�

ș�%H�JHQXLQH��VLQFHUH��KRQHVW�RU�DXWKHQWLF�LQ�\RXU�GHVLUH�WR�KHOS�
ș��5HFRJQLVH�WKDW�WKH�FKLOGUHQ�WKHPVHOYHV�RZQ�WKH�FRQYHUVDWLRQ��'R�QRW�WDNH�
RYHU�WKH�SURFHVV�E\�LQWHUURJDWLQJ�WKHP�RU�LPSRVLQJ�\RXU�RZQ�DJHQGD��H�J��WKDW�
WKH�SUREOHP�PXVW�EH�VROYHG�RU�WKDW�WKH\�VKRXOG�GR�WKLQJV�D�FHUWDLQ�ZD\�

Attitudes
ș�6HH�FKɕGUHQ�DV�VHSDUDWH�LQGLYLGXDOV�ZKR�RZQ�WKHLU�SHUVRQDO�LVVXHV�LQ�OLIH�
ș��7UXVW�WKDW�\RXU�FKLOGUHQ�NQRZ�WKHPVHOYHV�DQG�DUH�DEOH��ZLWK�VXSSRUW��WR�VROYH�
WKHLU�RZQ�SUREOHPV�

ș��$FFHSW�FKLOGUHQȒV�IHHOLQJV��EHLQJ�ZLOOLQJ�WR�XQGHUVWDQG�WKHP��WR�VHQVH�WKHLU�
WUXH�IHHOLQJV�DQG�XQGHUVWDQG�WKHLU�SHUVSHFWLYH��7KLV�GRHV�QRW�PHDQ�WKDW�\RX�
KDYH�WR�DJUHH�ZLWK�WKHP��MXVW�WKDW�\RX�UHFRJQLVH�WKDW�WKLV�LV�KRZ�WKH\�IHHO��
<RX�FDQ�XQGHUVWDQG�WKDW�FKLOGUHQ�IHHO�VRPHWKLQJ��HYHQ�ZKHQ�\RX�GR�QRW�
XQGHUVWDQG�ZK\�WKH\�IHHO�DV�WKH\�GR��<RXU�PHVVDJH�LV�VLPSO\�WKDW�\RX�DFFHSW�
WKHP�IRU�ZKR�WKH\�DUH�

ș�%H�ZLOOLQJ�WR�WDNH�WLPH��LI�QRW�LPPHGLDWHO\��WKHQ�ODWHU�

Skills
ș��:RUN�DW�FKLOGUHQȒV�RZQ�SDFH��$FFHSW�WKHLU�VLOHQFH�ZKHQ�WKH\�GR�QRW�ZDQW�WR�
WDON��6RPHWLPHV��EHLQJ�SDVVLYH�DQG�ȑRSHQLQJ�WKH�GRRUȒ�PD\�LQYLWH�WKHP�WR�
FRPPXQLFDWH�

ș��&RPPXQLFDWH�QRQYHUEDOO\�WKDW�\RX�DUH�DWWHQGLQJ�E\�DSSUR[LPDWLQJ�WKH�FKLOGȒV�
WRQH�RI�YRLFH��JHVWXUHV�RU�IDFLDO�H[SUHVVLRQ��UDWKHU�WKDQ�DGRSWLQJ�D�GHWDFKHG�
RU�IRUPDO�PDQQHU��<RXU�QRQYHUEDO�EHKDYLRU�PXVW�EH�LQ�WXQH�ZLWK�\RXU�YHUEDO�
UHVSRQVHV��/LVWHQ�IRU�WKH�WKRXJKWV��IHHOLQJV�DQG�PHDQLQJ�EHKLQG�ZKDW�WKH�
FKLOG�LV�VD\LQJ�

ș��9DU\�\RXU�UHɕHFWLYH�VWDWHPHQWV��'R�QRW�XVH�WKH�VDPH�SKUDVH��H�J��ȑ:KDW�,�KHDU�
\RX�VD\LQJ�LV����Ȓ�RU�ȑ6R�\RX�IHHO���Ȓ�

With repeated formulaic responses, your listening can be perceived as a 
maddening word game.

ș��&RQQHFW�HPRWLRQDOO\�ZLWK�WKH�FKLOGȒV�H[SHULHQFHV��RɓHULQJ�HPSDWK\�ZLWKRXW�
SLW\�DQG�OLVWHQLQJ�IRU�ZKDW�WKH�FKLOG�QHHGV�WR�UHVROYH�KLV�RU�KHU�IHHOLQJV�DQG�
PHHW�KLV�RU�KHU�QHHGV�
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PRESENTATION 3.6
LISTENING SKILLS 1: ATTENTION

$WWHQGLQJ�VNLOOV�FRPSULVH�WKH�FOXVWHU�RI��13

� ș�GHɔQLQJ�\RXU�DYDLODELOLW\

� ș�FUHDWLQJ�D�VXLWDEOH�VSDFH

� ș�DWWHQGLQJ�WR�WKH�PRVW�LPPHGLDWH�QHHGV�ɔUVW

� ș�PDLQWDLQLQJ�DSSURSULDWH�H\H�FRQWDFW

� ș�PDLQWDLQLQJ�D�SRVWXUH�RI�LQYROYHPHQW

� ș�XVLQJ�DSSURSULDWH�PRYHPHQWV�DQG�JHVWXUHV�LQ�UHVSRQVH�WR�WKH�VSHDNHU

� ș�HOLPLQDWLQJ�GLVWUDFWLRQV

� ș�WXQLQJ�LQ�WR�WKH�VSHDNHU

� ș�JHWWLQJ�GRZQ�WR�WKH�FKLOG
V�OHYHO

BOX 3.8 TIPS FOR ATTENDING

ș�&RQQHFW�ZLWK�ZKDW�LV�DOLYH�LQ�WKH�FKLOG�DW�WKH�PRPHQW�

ș��*LYH�\RXU�SUHVHQFH��ZLWKRXW�MXGJPHQWV�RU�HYDOXDWLRQV�RU�DQ\�DJHQGD�WR�VROYH�RU�ɔ[�
ZKDW�WKH�FKLOGUHQ�DUH�IHHOLQJ�
�

ș��$YRLG�DWWHPSWV�WR�GLDJQRVH�RU�LQWHUSUHW�ZKDW�WKH�FKLOG�LV�IHHOLQJ��DV�LQWHUSUHWDWLRQV�
DUH�LQWHOOHFWXDO�WRROV�WKDW�GLVWDQFH�XV�IURP�EHLQJ�SUHVHQW�DQG�SUHYHQW�XV�IURP�
RɓHULQJ�HPRWLRQDO�FRQQHFWLRQ��HPSDWK\���

ÎƐ%ŇĻŸƒƐĥƣžƒƐÚŇƐžŇķåƒĚĞĻďØƐžƒ±ĻÚƐƒĚåŹåũƐ15

PRESENTATION 3.7
LISTENING SKILLS 2: DECODING

7R�VXSSRUW�DQG�WHDFK�FKLOGUHQ��ZH�QHHG�WR�DEDQGRQ�RXU�IRFXV�RQ�ZKDW�WKH\�DUH�GRLQJ�
�KRZ�WKH\�DUH�ÆåĚ±ƽĞĻď��DQG�LQVWHDG�FDUH�DERXW�ZK\�WKH\�DUH�GRLQJ�LW��RU�KRZ�WKH\�
are üååĮĞĻď��16 :H�QHHG�WR�ORRN�DW�FKLOGUHQȒV�EHKDYLRU�IURP�WKHLU�SHUVSHFWLYH�DQG�WU\�WR�
XQGHUVWDQG�ZKDW�QHHG�WKH\�DUH�WU\LQJ�WR�PHHW�17�1HHGV�DUH�DOZD\V�OHJLWLPDWH��7KHUHIRUH��
HYHQ�ZKHQ�WKH�VWUDWHJLHV�WKDW�FKLOGUHQ�XVH�WR�PHHW�WKHP�UHVXOW�LQ�GLVUXSWLRQV��ZH�QHHG�
WR�OLVWHQ�WR�WKH�IHHOLQJV�WKH\�DUH�H[SUHVVLQJ�DQG�KHOS�WKHP���WKURXJK�OLVWHQLQJ���WR�UHVROYH�
WKHVH��2QO\�ZKHQ�FKLOGUHQ�H[SHULHQFH�EHLQJ�OLVWHQHG�WR��ZLOO�WKH\�EH�DEOH�WR�WDNH�FRQWURO�
RI�WKHLU�IHHOLQJV��7KH\�ZLOO�NHHS�FRPPXQLFDWLQJ�KRZ�WKH\�IHHO�XQWLO�WKH\�KHDU�ȑ0HVVDJH�
UHFHLYHGȒ�
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BOX 3.9 TIPS FOR ENCOURAGING CHILDREN TO DISCLOSE THEIR FEELINGS

ș��:RUN�DW�FKLOGUHQȒV�RZQ�SDFH��$FFHSW�WKHLU�VLOHQFH�ZKHQ�WKH\�GR�QRW�ZDQW�WR�WDON��
6RPHWLPHV��EHLQJ�SDVVLYH�DQG�RSHQLQJ�WKH�GRRUȒ�PD\�LQYLWH�WKHP�WR�FRPPXQLFDWH�

ș��2QFH�FKLOGUHQ�KDYH�EHJXQ�WDONLQJ��XVH�VLOHQFH�DQG�VD\�YHU\�OLWWOH���PD\EH�MXVW�ȑPP�
KPPȒ��ȑRKȒ�RU�ȑUHDOO\"�7KHVH�FRPPHQWV�DUH�NQRZQ�DV�PLQLPDO�HQFRXUDJHUV�

ș�5HSHDW�EDFN�WKH�ODVW�IHZ�ZRUGV�WKDW�WKH\�KDYH�VDLG��WR�HQFRXUDJH�WKHP�WR�FRQWLQXH�

ș��$VN�YHU\�IHZ�TXHVWLRQV���HVSHFLDOO\�RQHV�WKDW�FDOO�IRU�D�\HV�QR�DQVZHU���EHFDXVH�
TXHVWLRQV�ZLOO�GLUHFW��UDWKHU�WKDQ�IROORZ��ZKDW�WKH�FKLOGUHQ�VD\��DQG�FDQ�PDNH�WKHP�
IHHO�WKDW�WKH\�DUH�EHLQJ�VXEMHFWHG�WR�DQ�LQTXLVLWLRQ�LQVWHDG�RI�EHLQJ�OLVWHQHG�WR�

ș��$YRLG�DWWHPSWV�WR�GLDJQRVH�RU�LQWHUSUHW�ZKDW�WKH�FKLOG�LV�IHHOLQJ��DV�LQWHUSUHWDWLRQV�
DUH�LQWHOOHFWXDO�WRROV�WKDW�GLVWDQFH�XV�IURP�EHLQJ�SUHVHQW�DQG�SUHYHQW�XV�IURP�
RɓHULQJ�HPRWLRQDO�FRQQHFWLRQ��HPSDWK\��

PRESENTATION 3.8 
LISTENING SKILLS 3: REFLECTION 

/LVWHQLQJ�HQWDLOV�EHLQJ�UHɕHFWLYH��LQ�WZR�VHQVHV��)LUVW��OLNH�D�PLUURU��ZH�ZLOO�UHɕHFW�ZKDW�
WKH�RWKHU�SHUVRQ�LV�IHHOLQJ��DQG��VHFRQG��OLVWHQLQJ�UHTXLUHV�XV�WR�EH�LQ�D�UHɕHFWLYH��
FRQWHPSODWLYH�IUDPH�RI�PLQG�WKDW�DFFHSWV�RWKHUV�DQG�ȑOHWV�WKHP�EHȒ�18
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ș�/LVWHQ�IRU�WKH�WKRXJKWV��IHHOLQJV�DQG�PHDQLQJ�EHKLQG�ZKDW�WKH�FKLOG�LV�VD\LQJ�

ș�5HɕHFW�FRQWHQW��IHHOLQJV�RU�ERWK��ȑ%HFDXVH�RI����\RXȒUH�IHHOLQJ����ȑ

ș��6XP�XS�ZKDW�WKH�RWKHU�SHUVRQ�VDLG��WUDQVODWLQJ�LW�LQWR�\RXU�RZQ�ZRUGV��PDNLQJ�LW�
FOHDUHU�DQG�PRUH�UHDO�

ș�&KHFN�WKDW�\RX�KDYH�XQGHUVWRRG�DQG�LQWHUSUHWHG�WKH�VSHDNHUȒV�PHDQLQJ�DFFXUDWHO\�

ș�5HDVVXUH�WKH�VSHDNHU�WKDW�KH�RU�VKH�LV�EHLQJ�KHDUG��WKDW�\RX�ȑJHWȒ�LW�

ș�&RPPXQLFDWH�DFFHSWDQFH��UHVSHFW�DQG�FRQFHUQ�

ș��(QFRXUDJH�WKH�RWKHU�SHUVRQ�WR�FRQWLQXH�WDONLQJ��XVLQJ�VLOHQFH�DQG�PLQLPDO�
HQFRXUDJHUV��ȑ0PP����8KKXK����2ND\����$QG��"ȑ�

ș��:KHQ�WKH�VSHDNHU�LV�H[SUHVVLQJ�PL[HG�IHHOLQJV�RU�VHSDUDWH�LGHDV��LQFOXGH�WKHP�
DOO�Ȓ<RX�IHHO���DQG�\RX�DOVR�IHHO���Ȓ

ș��9DU\�\RXU�UHɕHFWLYH�VWDWHPHQWV��'R�QRW�XVH�WKH�VDPH�SKUDVH��H�J��Ȓ�:KDW�,�KHDU�\RX�
VD\LQJ�LV����Ȓ�RU�ȑ6R�\RX�IHHO���Ȓ��:LWK�UHSHDWHG�IRUPXODLF�UHVSRQVHV��\RXU�OLVWHQLQJ�FDQ�
EH�SHUFHLYHG�DV�D�PDGGHQLQJ�ZRUG�JDPH�

5RVHQEHUJ�OLNHQV�WKLV�WR�VXUɔQJ���WU\LQJ�WR�JR�ZLWK�WKH�HQHUJ\�RI�WKH�ZDYH��RI�WKH�
PRPHQW����

BOX 3.10 TIPS FOR REFLECTION19

,Q�VXPPDU\��OLVWHQLQJ�UHTXLUHV�WKDW�ZH�DFFHSW�FKLOGUHQ�DQG�WKHLU�IHHOLQJV��DWWHQG�WR�ZKDW�
WKH\�DUH�WHOOLQJ�XV��GHFRGH�WKHLU�PHVVDJH�ZKHQ�LW�LV�GLVJXLVHG�RU�XQFOHDU��UHɕHFW�WKH�
PHDQLQJ�DQG�FRQWHQW�RI�ZKDW�WKH\�DUH�WHOOLQJ�XV�DQG�WKH�IHHOLQJV�EHQHDWK�WKDW��DQG�VKRZ�
HPSDWK\�WRZDUGV�WKHLU�GLVWUHVV��:KHQ�OLVWHQLQJ�ZLWK�HPSDWK\��ZH�PXVW�DOZD\V�IRFXV�
RQ�WKH�FKLOGȒV�IHHOLQJV��UDWKHU�WKDQ�RQ�RWKHU�SHRSOH��)RU�H[DPSOH��LQVWHDG�RI�UHɕHFWLQJ��
ȑ0DWWKHZ�LV�D�EXOO\��LVQȒW�KH"Ȓ��UHɕHFW�KRZ�WKH�FKLOG�LV�IHHOLQJ��ȑ<RX�VRXQG�DQJU\�DW�0DWWKHZ�
DQG�NLQG�RI�DIUDLG�RI�KLP��KPP"Ȓ�
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BOX 3.10 USEFUL REFLECTIVE PHRASES21 

:KHQ�\RX�WKLQN�\RX�XQGHUVWDQG�WKH�RWKHU�SHUVRQ�DFFXUDWHO\��\RX�PLJKW�XVH�
UHɕHFWLYH�VWDWHPHQWV�WKDW�VWDUW�ZLWK�

ș�,W�VHHPV�WKDW�\RX����
ș�,W�VRXQGV�OLNH�\RX�IHHO����
ș�<RX�IHHO����
ș�)URP�\RXU�SRLQW�RI�YLHZ����
ș�<RXȒUH��QDPH�WKH�IHHOLQJ�
ș�<RX�EHOLHYH����
ș�<RX�PHDQ�WKDW�����
ș�,Q�RWKHU�ZRUGV������

:KHQ�\RX�DUH�QRW�FHUWDLQ�WKDW�\RX�XQGHUVWDQG�WKH�RWKHU�SHUVRQ�DFFXUDWHO\��XVH�\RXU�
LJQRUDQFH�FRQVWUXFWLYHO\��WU\LQJ�UHɕHFWLYH�VWDWHPHQWV�WKDW�VWDUW�ZLWK�

ș�/HWȒV�VHH�LI�,�XQGHUVWDQG��\RX�IHHO���
ș�,�JHW�WKH�LPSUHVVLRQ�WKDW�\RX����
ș�,V�WKDW�ZKDW�\RX�PHDQ"
ș�,ȒP�VRUU\��,ȒP�ORVW��7HOO�PH�DJDLQ�
ș�'R�\RX�IHHO�����"
ș�0D\EH�,ȒYH�PLVXQGHUVWRRG��EXW�LW�VHHPV����
ș�,V�LW�SRVVLEOH�WKDW����
ș�0D\EH�LW�VHHPV�WR�\RX�WKDW����
ș�0D\EH�\RX�IHHO���
ș�3HUKDSV�\RXȒUH�IHHOLQJ�����
ș�<RX�VHHP�WR�EH�IHHOLQJ�����
ș�,W�DSSHDUV�WKDW�\RX�IHHO����
ș�:KDW�,�WKLQN�\RXȒUH�VD\LQJ�LV����
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ACTIVITY 3.8.1
REFLECTION OF FEELING22

,Q�SDLUV��KDYH�RQH�SHUVRQ�FRPSODLQ�LQ�JUHDW�GHWDLO�DERXW�VRPHWKLQJ�PLQRU�EXW�LUULWDWLQJ�
5HIHUULQJ�WR�WKH�WLSV�IRU�UHɕHFWLYH�OLVWHQLQJ�DQG�WKH�XVHIXO�SKUDVHV�JLYHQ�DERYH��WKH�
OLVWHQHU�LV�WR�UHɕHFW�WKH�VSHDNHUȒV�IHHOLQJV��6ZDS�UROHV�

ACTIVITY 3.8.2
IDENTIFYING FEELINGS23

5HWXUQ�WR�$FWLYLW\������SJ�����DQG�FRPSOHWH�WKH�WKLUG�FROXPQ��VXJJHVWLQJ�VRPH
VWDWHPHQWV�\RX�PLJKW�PDNH�WR�UHɕHFW�WKH�IHHOLQJ�EHLQJ�H[SHULHQFHG�E\�WKH�FKLOG�

PRESENTATION 3.9
LISTENING SKILLS 4: EMPATHY

(PSDWK\�LV�D�UHVSHFWIXO�XQGHUVWDQGLQJ�RI�ZKDW�DQRWKHU�SHUVRQ�LV�IHHOLQJ����:KHUHDV
V\PSDWK\�LV�EHLQJ�LQ�WRXFK�ZLWK�RXU�RZQ�IHHOLQJV�LQ�UHVSRQVH�WR�VRPHRQH�HOVH��HPSDWK\�
LV�EHLQJ�FRQQHFWHG�WR�WKHLU�H[SHULHQFHV��/LVWHQLQJ�WR�RWKHUV�ZLWK�D�IRFXV�RQ�WKHLU�IHHOLQJV�
DQG�QHHGV�LV�DW�WKH�KHDUW�RI�HPSDWK\�

(PSDWKLF�OLVWHQLQJ�LV�UHTXLUHG�ZKHQ�FKLOGUHQ�DUH�VD\LQJ�RU�GLVSOD\LQJ�EHKDYLRUDOO\�WKDW
WKH\�KDYH�D�SUREOHP��:KHQ�WKH\�GLVSOD\�GLVWUHVV�RU�VDGQHVV��ZH�DUH�PRUH�OLNHO\�WR�
UHFRJQLVH�WKDW�WKH\�KDYH�D�SUREOHP�DQG��WKHUHIRUH��DUH�ZLOOLQJ�WR�OLVWHQ��+RZHYHU��
HPSDWK\�LV�DOVR�QHHGHG�ZKHQ�FKLOGUHQ�DUH�DFWLQJ�LQ�ZD\V�WKDW�LQFRQYHQLHQFH�XV��(YHQ�
GLVUXSWLYH�EHKDYLRU�LV�DQ�DWWHPSW�WR�PHHW�D�QHHG��ZKLOH�LWV�LQWHQVLW\�LV�D�FRPPXQLFDWLRQ�
DERXW�KRZ�LPSRUWDQW�WKDW�QHHG�LV�WR�WKH�FKLOG�

:KHQ�ZH�RɓHU�FKLOGUHQ�FRPSDVVLRQ��KHOS�DQG�FRQQHFWLRQ��WKH\�ZLOO�IHHO�XQGHUVWRRG��ZLOO
H[SHULHQFH�D�UHOHDVH�RI�WKHLU�SHQW�XS�IHHOLQJV�DQG�ZLOO�H[SHULHQFH�ZKDW�LW�LV�OLNH�WR�
UHFHLYH�HPSDWK\��7KH�UHVXOW�ZLOO�EH�WKDW��LQ�WXUQ��WKH\�DUH�PRUH�OLNHO\�WR�RɓHU�WKLV�WR�RWKHUV�

:LWK�HPSDWK\��ZH�GR�QRW�GLUHFW�WKH�FRQYHUVDWLRQ�EXW�LQVWHDG�IROORZ�LW��7R�WKDW�
HQG��5RVHQEHUJ�UHFRPPHQGV�WKLV�HPSDWKLF�OLVWHQLQJ�IRUPXOD�

Step Description Example

kÆžåŹƽ±ƒĞŇĻ ,�PDNH�FOHDU�REVHUYDWLRQV�
IUHH�RI�HYDOXDWLRQV

:KHQ�\RX��VHH�KHDU��LPDJLQH�

8ååĮĞĻď ,�FRQQHFW�ZLWK�WKH�RWKHU�SHUVRQȒV�IHHOLQJV��
JXHVVLQJ�DW�ZKDW�WKHVH�PLJKW�EH

'R�\RX�IHHO���"

Need ,�JXHVV�ZKDW�WKH�RWKHU�SHUVRQ
might need

%HFDXVH�\RX��QHHG��KRSH�RU�YDOXH�
������

kƒĚåŹŷžƐ 
request

,�JXHVV�ZKDW�PLJKW�KHOS�WKH�RWKHU
SHUVRQ�WR�PHHW�KLV�RU�KHU�QHHGV

5LJKW�QRZ�ZRXOG�\RX�OLNH�����"

BOX 3.11 EMPATHIC STATEMENTS
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BOX 3.12 STEPS FOR GIVING EMPATHY25

Inner processing
����%(�35(6(17��)RFXV�RQ�WKH�RWKHU�SHUVRQȒV�QHHGV��$W�WKH�PRPHQW��LW�LV�QRW�DERXW�
\RX��&RQQHFW�ZLWK�ZKDW�LV�DOLYH�LQ�WKH�FKLOG�DW�WKH�PRPHQW�

����)250�$�&$5()8/��7(17$7,9(�,035(66,21�2)�:+$7�7+(�&+,/'�,6�(;3(5,(1&,1*��
8VH�PLQLPDO�HQFRXUDJHUV�DQG�UHɕHFWLRQ�WR�JDLQ�D�GHHSHU�XQGHUVWDQGLQJ�RI�WKH�
QHHGV��YDOXHV�DQG�IHHOLQJV�WKDW�WKH�FKLOG�LV�H[SUHVVLQJ��9HULI\�LI�\RXU�JXHVV�LV�DFFXUDWH��
7KH�PHVVDJH�KHUH�LV�WKDW�\RX�ZDQW�WR�EH�VXUH�WKDW�\RX�XQGHUVWDQG�ZKDW�WKH�FKLOG�LV�
IHHOLQJ��(YHQ�ZKHQ�LW�LV�VOLJKWO\�Rɓ�WDUJHW��HPSDWKLF�OLVWHQLQJ�LV�VWLOO�KHOSIXO�EHFDXVH�LW�
KHOSV�FKLOGUHQ�WR�WKLQN�WKURXJK�DQG�XQGHUVWDQG�WKHLU�HPRWLRQV�

Give empathy outwards
����67$<�:,7+�7+(�&+,/'��7KH�ɔUVW�IHZ�WKLQJV�WKDW�D�FKLOG�VD\V�ZLOO�EH�WKH�WLS�RI�WKH�

LFHEHUJ��ZLWK�GHHSHU�IHHOLQJV�XQGHUQHDWK��&KLOGUHQ�ZLOO�ȑWHVW�WKH�ZDWHUȒ�E\�H[SRVLQJ�
RQO\�WKH�PRUH�VXSHUɔFLDO�HPRWLRQV�XQWLO�WKH\�IHHO�VDIH�WR�GLVFORVH�PRUH��.HHS�
UHɕHFWLQJ�\RXU�LPSUHVVLRQ�RI�ZKDW�WKH\�IHHO�DQG�QHHG��XQWLO�WKH\�JLYH�Rɓ�D�VHQVH�
RI�UHOLHI�DQG�DUH�TXLHWHQHG��7KHVH�WZR�VLJQV�PHDQ�WKDW�WKH\�KDYH�UHFHLYHG�WKH�
HPSDWK\�WKH\�UHTXLUH�

����&+(&.��2QFH�WKH�UHOLHI�LV�IHOW��FKHFN�ZLWK�WKH�FKLOG��ȑ,V�WKHUH�PRUH�WKDW�\RXȒG�OLNH�
WR�VD\"Ȓ�6KLIW�\RXU�DWWHQWLRQ�DZD\�VORZO\��0RYH�RQ�RQO\�RQFH�\RX�DUH�VXUH�WKDW�WKH�
FKLOG�LV�ɔQLVKHG�

����(03$7+,6(�:,7+�7+(�&+,/'Ȓ6�3267�(03$7+,&�5(48(67��:KHQ�LQGLYLGXDOV�DUH�
XSVHW��WKH\�ZDQW�VRPHWKLQJ�H[WUD��7KLV�ZLOO�EH�WR�NQRZ�WKDW�\RX�XQGHUVWDQG��<RX�
FDQ�DVN��ȑ:RXOG�\RX�OLNH�WR�KHDU�KRZ�,�IHHO�DERXW�ZKDW�\RX�VDLG"Ȓ�

2FFDVLRQDOO\��FKLOGUHQ�ZLOO�ZDQW�VRPH�DGYLFH��+RZHYHU��RXU�DOPRVW�UHɕH[�UHDFWLRQ�WR�
VROYH�FKLOGUHQȒV�SUREOHPV�IRU�WKHP�PHDQV�WKDW�ZH�ZLOO�EH�WRR�TXLFN�WR�JLYH�DGYLFH��
7KHUHIRUH��5RVHQEHUJ�UHFRPPHQGV�WKDW�ZH�VKRXOG�QHYHU�JLYH�DGYLFH�WR�FKLOGUHQ�
XQOHVV�WKH\�UHTXHVW�LW�LQ�ZULWLQJ��ZLWK�D�ODZ\HUȒV�VLJQDWXUH����

PRESENTATION 3.10 
ROADBLOCKS TO COMMUNICATION27

7RP�*RUGRQ�LGHQWLɔHG�WKDW�VRPHWLPHV�ZKHQ�ZH�WKLQN�ZH�DUH�OLVWHQLQJ��ZH�DUH�DFWXDOO\�
UHVSRQGLQJ�LQ�ZD\V�WKDW�EORFN�FRPPXQLFDWLRQ�DQG�GLVFRXUDJH�RWKHUV�IURP�ZDQWLQJ�WR�
WDON�ZLWK�XV��+H�FDOOHG�WKHVH�IDLOHG�OLVWHQLQJ�UHVSRQVHV��Ň±ÚÆĮŇÏīžƐƒŇƐÏŇķķƣĻĞÏ±ƒĞŇĻũƐ
0RVWO\�WKHVH�HUURUV�FRPH�DERXW�ZLWK�JRRG�LQWHQWLRQV��LQ�WKDW�ZH�PLVWDNHQO\�EHOLHYH�WKDW�
LQ�RUGHU�WR�EH�KHOSIXO�ZH�KDYH�WR�

ș�NQRZ�DOO�WKH�DQVZHUV
ș�FRPH�XS�ZLWK�VROXWLRQV
ș�PDNH�WKH�RWKHU�SHUVRQ�IHHO�EHWWHU
ș�EH�ULJKW���
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:KHQ�ZH�DFW�RQ�WKHVH�IDOVH�EHOLHIV��ZH�FDXVH�WKH�SUHVHQW�SUREOHP�WR�HVFDODWH�LQ�
WKUHH�YLWDO�ZD\V��)LUVW��WKH�GLVUXSWLRQ�FDQ�JURZ�LI�FKLOGUHQ�EHFRPH�RXW�RI�FRQWURO�RI�WKHLU�
HPRWLRQV��6HFRQG��ZH�FRQYH\�VXEWOH�QHJDWLYH�HYDOXDWLRQV�EXULHG�LQ�RXU�LPSDWLHQW�RU�
LQWROHUDQW�UHVSRQVHV��&KLOGUHQ�ZLOO�UHVHQW�WKHVH�PHVVDJHV�DQG�PD\�DFW�RXW�LQ�SURWHVW��
7KLUG��E\�FRPPXQLFDWLQJ�WKDW�ZH�GR�QRW�XQGHUVWDQG��FKLOGUHQ�DUH�OHIW�ZLWK�WKHLU�RULJLQDO�
IHHOLQJV��SOXV�WKH�VHQVH�WKDW�WKH\�KDYH�QR�VXSSRUW��)HDU��SDQLF�DQG�DODUP�ZLOO�DGG�WR�WKH�
VWUHQJWK�RI�WKH�RULJLQDO�HPRWLRQ�

3XWWLQJ�XS�EDUULHUV�WR�FRPPXQLFDWLRQ�VHQGV�WKH�PHVVDJHV�

ș�,�GRQȒW�YDOLGDWH�\RX��ȑ'RQȒW�EH�VLOO\Ȓ�
ș�,�ZRQȒW�YDOLGDWH�\RX��ȑ,�GRQȒW�FDUH������Ȓ�
ș�,�ZDQW�\RX�WR�EH�VRPHRQH�HOVH��ȑ<RXU�EURWKHU�LV�VR�JRRG�DW�WHVWV������ȑ�
ș�,�ZDQW�\RX�WR�IHHO�GLɓHUHQWO\��ȑ'RQȒW�ZRUU\Ȓ��
ș�,�ZDQW�\RX�WR�EH�GLɓHUHQW��ȑ,I�\RX�WULHG�KDUGHU��\RX�ZRXOGQȒW�KDYH�WR�ZRUU\Ȓ�
ș�,�NQRZ�EHWWHU�WKDQ�\RX�ZKDW�\RX�QHHG

7KH�URDGEORFNV�FRQYH\�DQ�DWWHPSW�WR�FKDQJH�RU�LQɕXHQFH�FKLOGUHQ��7KH\�GLVUHVSHFW
FKLOGUHQ�E\�WHOOLQJ�WKHP�ZKDW�WKH\�DUH�DQG�DUH�QRW�H[SHULHQFLQJ�DQG�IHHOLQJ��� In turn,
FKLOGUHQ�H[SHULHQFH�WKLV�ODFN�RI�OLVWHQLQJ�DV�WKUHDWHQLQJ��PDQLSXODWLYH��IUXVWUDWLQ�J�RU
FRQGHVFHQGLQJ��$V�D�UHVXOW��WKH\�GLVSOD\�UHVLVWDQFH��UHVHQWPHQW��UHEHOOLRQ��UHWDOLDWLRQ��
DQG�HVFDSH��DQG�PD\�XVH�OLHV�DQG�GHFHLW�WR�DYRLG�GLVFORVLQJ�WR�XV�DQ\WKLQJ�SHUVRQDO��
,PSRUWDQWO\��WKH�URDGEORFNV�PLVV�DQ�RSSRUWXQLW\�WR�KHOS�VRPHRQH�LQ�QHHG�VR�WKDW�WKH\�
FDQ�JURZ�LQ�WKH�GLUHFWLRQ�WKDW�WKH\�FKRRVH�

,�ZDV�SURIRXQGO\�LPSDFWHG�E\�6ZLVV�SV\FKRORJLVW�$OLFH�0LOOHU��HVSHFLDOO\�7KH�'UDPD�
RI�WKH�*LIWHG�&KLOG�LQ�ZKLFK�VKH�VKRZV�KRZ�VHOHFWLYH�SDUHQWDO�SUDLVH�FDQ�EH�D�IRUP�RI�
QHJOHFW��6KH�GHPRQVWUDWHG�KRZ�EHKDYLRU�DV�DGXOWV�PLUURUV�WKH�GHSULYDWLRQV�DQG�DEXVHV�
RI�FKLOGKRRG��0LOOHU�RɓHUHG�KRSH��LQ�KHU�YLHZ��EHLQJ�DOORZHG�WR�JLYH�H[SUHVVLRQ�WR�ZKDW�
RQH�VXɓHUHG�DQG�EHLQJ�KHDUG�ZDV�WKH�NH\�WR�KHDOLQJ��(PSDWK\�IRU�ZKDW�KDSSHQHG�EDFN�
WKHQ��KRZ�LW�IHOW�DQG�ZKDW�PHDQLQJ�ZDV�PDGH�RI�LW��KDV�KHDOLQJ�DQG�WUDQVIRUPDWLYH�SRZHU��

%HLQJ�DEOH�WR�JLYH�LQQHU�HPSDWK\�WR�RXUVHOYHV��WR�RXU�FKLOG�ZLWKLQ�ZKR�ZHQW�WKURXJK�WKH�
SDLQ�ZLWKRXW�PLQLPL]LQJ�LW��RU�MXVWLI\LQJ��KH�GLGQ
W�PHDQ�WR�KXUW�\RX��EXW�LQVWHDG�GXULQJ�WKH�
WLPH�WKH�SDLQ�LV�EHLQJ�H[SUHVVHG�ZH�DUH�WKH�LQQHU�OLVWHQHU�KHDULQJ�KRZ�LW�ZDV��DV�EDG�DV�LW�
ZDV�LQ�RUGHU�IRU�WKH�FDUU\LQJ�IRUZDUG�WR�KDSSHQ��,W�ZLOO�DQG�GRHV�KDSSHQ�ZKHQ�HPSDWK\�LV�
WKHUH��

7KH�HVVHQFH�RI�0LOOHU
V�LQVLJKW�LV�WKDW�D�FKLOG�QHHGV�PRVW�RI�DOO�WR�EH�VHHQ�DQG�NQRZQ�
DV�XQLTXH��VSHFLDO�EHLQJ��7KH�\HDUQLQJ�IRU�WKLV�NLQG�RI��VHHLQJ��LV�YHU\�SRZHUIXO��DQG�LW�
LV�D�OHJLWLPDWH��SHUIHFWO\�XQGHUVWDQGDEOH�QHHG��%XW�ZKHQ�\RX�DUH�ERUQ�WR�SDUHQWV�ZKR�
KDYH�XQKHDOHG�HPRWLRQDO�SDLQ��WKH\�RIWHQ�FDQQRW�UHDOO\�VHH�\RX��,QVWHDG��WKH\�VHH�RQO\�
WKHPVHOYHV��UHɕHFWHG�LQ�\RX��7KH\�DUH�UHPLQGHG�RI�WKHLU�RZQ�IDLOXUHV��ODFNV��DQG�ORVVHV�
DV�D�FKLOG��DQG�WKLV�EULQJV�XS�IHHOLQJV�LQ�WKHP�ZKLFK�WKH\�KDYH�QHYHU�DFNQRZOHGJHG�RU�

C O N S C I O U S  P A R E N T I N G  R E V O L U T I O N  2 0 2 0  ©



ɦ5

02'8/(���3$57����&+,/'5(1Ȓ6�)((/,1*6

ACTIVITY 3.10.1
DISCUSSION OF ROADBLOCKS

ș�:KLFK�URDGEORFN�GR�\RX�XVH�PRVW�RIWHQ��RU�LV�\RXU�ȑIDYRXULWHȒ"

ș�:K\��GR�\RX�WKLQN��GR�\RX�XVH�WKLV�RQH"

OHDUQHG�WR�DFFHSW��7KH\�GHQ\��FULWLFL]H��RU�UHMHFW�WKH�FKLOG��ZKR�UHPLQGV�WKHP�WRR�PXFK�RI�
WKHLU�RZQ�KXUW�VHOYHV��

:KHQ�WKLV�GHQLDO�UHMHFWLRQ�LV�EODWDQW��LW�EHFRPHV�SK\VLFDO�RU�YHUEDO�DEXVH��%XW�ZKHQ�
LW�LV�PRUH�VXEWOH��LW�LV�VWLOO�SURIRXQGO\�SDLQIXO��6RPHWLPHV�WKH�SDUHQWV�GHDO�ZLWK�WKHLU�
RZQ�FKLOGKRRG�SDLQ�E\�VHWWLQJ�XS�DQ�LPDJH�RI�DQ�,GHDO�&KLOG��DQG�FDVWLQJ�\RX�WR�SOD\�
WKH�SDUW��7KH\�SUDLVH�\RX�DQG��VHH��\RX�ZKHQ�\RX�DUH��JRRG���LJQRUH�\RX�DW�RWKHU�WLPHV��
7KH\�ORYH�\RXU�KLJK�JUDGHV�LQ�VFKRRO��EXW�GRQ
W�VHHP�WR�QRWLFH�WKH�OHVV�FOHDQ��FXW��
PRUH�FRPSOLFDWHG�SDUWV�RI�\RX��7KH\�PD\�EH�XQDEOH�WR�QRWLFH�ZKHQ�WKH�FKLOG�KDV�
QHHGV�XQPHW�E\�WKHP��7KH�FOHDUHVW�ZLQGRZ�LQWR�FKLOGKRRG�LV�WKLV��WKDW�ZH�UHSHDW�ZKDW�
KDSSHQHG�WR�XV��

:LWK�VHOI�HPSDWK\�ZH�OHDUQ�QRW�RQO\�WR�EH�DFFHSWLQJ�RI�RXU�IHHOLQJV��EXW�DOVR�FXULRXV�DQG�
FRPSDVVLRQDWH��:H�OHDUQ�WR�WUXVW�WKDW�HYHU\�IHHOLQJ�KDV�D�JRRG�UHDVRQ��$QG�PRVW�RI�DOO��
ZH�WUXVW�WKDW�WKH�SURFHVV�RI�EHLQJ�ZLWK�RXU�IHHOLQJ�VWDWHV�ZLWK�FRPSDVVLRQ�DQG�FXULRVLW\�
ZLOO�OHDG�WR�FKDQJH��:H�OHDUQ�WR�WUXVW�WKDW�DFFHSWLQJ�D�IHHOLQJ�DV�LW�LV��LV�LQ�IDFW�WKH�VXUHVW�
DYHQXH�WR�FKDQJH��&DUO�5RJHUV�VDLG���:KHQ�,�DFFHSW�P\VHOI�DV�,�DP��WKHQ�,�FDQ�FKDQJH���
7KH�VDPH�LV�WUXH�RI�DFFHSWLQJ�RXU�IHHOLQJV��
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Judging/Inducing shame 

-XGJPHQWDO�UHVSRQVHV�FDQ�KDYH�GHYDVWDWLQJ�HɓHFWV�RQ�FKLOGUHQȒV�VHOI�HVWHHP�� 
7KH\�PDNH�FKLOGUHQ�DIUDLG�RI�JHWWLQJ�WKLQJV�ZURQJ�DQG�RI�EHLQJ�UHSULPDQGHG��
-XGJPHQWV�DOO�LQYROYH�XVLQJ�ODEHOV��ZKLFK�DUH�DUH�IRU�ɔOHV��QRW�IRU�SHRSOH����/DEHOV�
DUH�LQDFFXUDWH��KXUWIXO��SDUWLDO��LQ�WKH�VHQVH�RI�RYHUORRNLQJ�SRVLWLYH�H[DPSOHV�WKDW�
FRQWUDGLFW�WKH�ODEHO��DQG�FDQ�EH�VHOI�IXOɔOOLQJ��-XGJLQJ�RWKHUV�LQFLWHV�FRQɕLFW�ZLWK� 
WKHP��DQG�JLYHV�RXWVLGHUV�WKH�SRZHU�WR�WHOO�XV�ZKR�ZH�DUH�

ș�Ɛ�ŹĞƒĞÏĞžĞĻďØƐÆĮ±ķĞĻďØƐĻ±ķåƐÏ±ĮĮĞĻďØƐŹĞÚĞÏƣĮĞĻďƐ±ĻÚƐķ±īĞĻďƐüƣĻ�RI�FKLOGUHQ�
FRPPXQLFDWH�WR�WKHP�WKDW�WKH\�DUH�XQZRUWK\��VWXSLG�RU�ȑQR�JRRGȒ�31�7KH\�IHHO�
XQORYHG��RU�SURYRNH�ȑDQVZHULQJ�EDFNȒ�LQ�UHWDOLDWLRQ�

ș�Ɛ)ķŇƒĞŇĻ±ĮƐÆĮ±Ïīķ±ĞĮƐŇŹƐķ±ŹƒǅŹÚŇķ�WULHV�WR�EODPH�DQG�LQGXFH�JXLOW�LQ�FKLOGUHQ�IRU�
KRZ�ZH�IHHO��,W�RYHUZKHOPV�FKLOGUHQ�ZLWK�UHVSRQVLELOLW\�IRU�WKLQJV�WKDW�WKH\�FDQQRW�
LQ�IDFW�LQɕXHQFH�DQG�WKHUHIRUH�WKH\�IHHO�SRZHUOHVV��DOWHUQDWLYHO\��WKH\�UHMHFW�WKH�
LPSOLFDWLRQ�RI�IDXOW�DQG��ZLWK�LW��WKH�SHUVRQ�ZKR�LV�EODPHIXO�

ș�Ɛ{Ź±ĞžĞĻďƐŇŹƐ±ďŹååĞĻď�ZLWK�FKLOGUHQ�FDXVHV�WKHP�DQ[LHW\�LI�WKH\�GR�QRW�VHH�
WKHPVHOYHV�LQ�WKH�VDPH�ZD\��LV�SDWURQLVLQJ��PDQLSXODWHV�FKLOGUHQ�LQWR�EHKDYLQJ�
WKH�ZD\�ZH�ZDQW�DQG�FDQ�FUHDWH�DQ[LHW\�DW�EHLQJ�XQDEOH�WR�OLYH�XS�WR�RXU�KLJK�
H[SHFWDWLRQV��%HLQJ�D�MXGJPHQW��SUDLVH�FUHDWHV�DQWLFLSDWLRQ�RI�FULWLFLVP�RQ�IXWXUH�
RFFDVLRQV�

ș�Ɛ%Ğ±ďĻŇžĞĻďØƐ±Ļ±ĮǅžĞĻďƐŇŹƐĞĻƒåŹŤŹåƒĞĻď�FDQ�EH�WKUHDWHQLQJ�DQG�IUXVWUDWLQJ��FDXVLQJ�
FKLOGUHQ�WR�IHHO�WUDSSHG��H[SRVHG�RU�QRW�EHOLHYHG��&KLOGUHQ�ZLOO�EH�DIUDLG�WR�VD\�
DQ\WKLQJ�LQ�FDVH�LW�LV�WXUQHG�DURXQG�DQG�XVHG�DJDLQVW�WKHP�

�IRHMRK�WSPYXMSRW�ǻ\MRK�
6ROYLQJ�SUREOHPV�FDQ�EH�D�SUREOHP�EHFDXVH�LW�GRHV�QRW�UHVROYH�WKH�RULJLQDO�GLOHPPD�
DQG�OLPLWV�WKH�RWKHU�SHUVRQȒV�JURZWK�DQG�FRQɔGHQFH���

ș�ƐkŹÚåŹĞĻďØƐÚĞŹåÏƒĞĻďƐŇŹƐÚåķ±ĻÚĞĻď�DUH�VROXWLRQV�EDFNHG�E\�FRHUFLRQ��7KH\�
GHPRQVWUDWH�WKDW�\RX�GR�QRW�DFFHSW�RU�WKLQN�PXFK�RI�WKH�FKLOG�DW�WKH�PRPHQW��
VXJJHVWLQJ�WKDW�KLV�RU�KHU��MXGJPHQW�LV�XQVRXQG�33

ș�Ɛ�ĚŹå±ƒåĻĞĻďØƐƾ±ŹĻĞĻďƐŇŹƐÚåĮĞƽåŹĞĻďƐĻåď±ƒĞƽåƐŤŹŇŤĚåÏĞåž�ZLOO�PDNH�FKLOGUHQ�IHHO�
XQDFFHSWHG��VFDUHG�DQG�PHHN��RU��DOWHUQDWLYHO\��UHVHQWIXO�WR�WKH�H[WHQW�WKDW�
WKH\�DUH�SUHSDUHG�WR�WU\�XV�RXW�WR�VHH�LI�ZH�ZLOO�FDUU\�RXW�RXU�WKUHDW��7KUHDWV�DQG�
XOWLPDWXPV�DOVR�UHPLQG�FKLOGUHQ�WKDW�WKH\�DUH�QRW�OLYLQJ�XS�WR�RXU�H[SHFWDWLRQV�34

ș�Ɛ{Źå±ÏĚĞĻďƐŇŹƐķŇŹ±ĮĞžĞĻď�DUH��DQ�DWWHPSW�WR�ȑSXW�D�KDORȒ�DURXQG�RXU�DGYLFH��JLYLQJ�LW�
PRUDO�DXWKRULW\�35�7KLV�JHQHUDWHV�IHHOLQJV�RI�JXLOW��FRPPy�XQLFDWHV�WKH�EHOLHI�WKDW�
FKLOGUHQ�GR�QRW�NQRZ�ULJKW�IURP�ZURQJ��DQG�FDXVHV�WKHP�WR�UHWUHDW�DQG�EHFRPH�
GHIHQVLYH��ZLWK�UHDFWLRQV�VXFK�DV��ȑ:KR�VD\V�,�KDYH�WR"Ȓ�RU�ȑ<RX�VKRXOGQȒW�HLWKHUȒ�

BOX 3.12 COMMUNICATION ROADBLOCKS 
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BOX 3.12 COMMUNICATION ROADBLOCKS (CONT’D)

ș�ƐFĻƒåŹŹŇď±ƒĞĻďØƐŤŹŇÆĞĻďƐŇŹƐŭƣåžƒĞŇĻĞĻď�WHDFK�FKLOGUHQ�WKDW�DQ�DQVZHU�FRXOG�ODQG�
WKHP�LQ�WURXEOH�RU�UHVXOW�LQ�EHLQJ�WROG�ZKDW�WR�GR��VR�WKH\�OHDUQ�WR�UHSO\�ZLWKRXW�
GLVFORVLQJ�DQ\WKLQJ�VLJQLɔFDQW�RU�ZLWK�KDOI�WUXWKV�RU�OLHV��,I�WKH\�DUH�QRW�VXUH�
ZKHUH�ZH�DUH�JRLQJ�ZLWK�RXU�TXHVWLRQV��WKH\�JHW�VFDUHG��7KH\�ORVH�VLJKW�RI�WKH�
RULJLQDO�SUREOHP�

ș�Ɛ:ĞƽĞĻďƐ±ÚƽĞÏå�PDNHV�FKLOGUHQ�GHSHQGHQW��SUHYHQWLQJ�WKHP�IURP�WKLQNLQJ�
WKURXJK�WKHLU�SUREOHPV�DQG�FRQVLGHULQJ�GLɓHUHQW�ZD\V�WR�VROYH�WKHP��DQG�
GHYDOXHV�WKH�SUREOHP�VROYLQJ�VNLOOV�WKH\�DOUHDG\�SRVVHVV���%ROWRQ�FDOOV�LW�DQ�
ȑLQWHUIHUH�LRULW\�FRPSOH[Ȓ��36

Avoidance
:KHQ�ZH�DYRLG�FKLOGUHQȒV�IHHOLQJV��WKH\�UHFHLYH�WKH�PHVVDJH�WKDW�LW�LV�QRW�DOULJKW�WR�
IHHO�XSVHW��,W�LPSOLHV�WKDW�WKHLU�SUREOHPV�DUH�QRW�UHDO�RU�LPSRUWDQW�DQG�VWRSV�WKHP�
IURP�EHLQJ�RSHQ�DERXW�WKHLU�FRQFHUQV�

:KHQ�XVHG�RIWHQ�ZLWK�FKLOGUHQ��WKH\�OHDUQ�QRW�WR�WHOO�XV�DERXW�ZKDW�PDWWHUV�WR�WKHP�
LQ�WKHLU�OLYHV�

ș�Ɛ%ĞžƒŹ±ÏƒĞĻďØƐÚĞƽåŹƒĞĻďØƐžƒŇŹǅƐƒåĮĮĞĻďØƐŇĻåĝƣŤŤĞĻďƐ±ĻÚƐŵķåĝƒŇŇŷĞžķž�VXJJHVW�WKDW�LI�
VRPHWKLQJ�LV�WRR�KDUG��ZH�VKRXOG�DYRLG�LW�

ș�Ɛ{åŹžƣ±žĞŇĻƐŇŹƐĮŇďĞÏ±ĮƐ±ŹďƣķåĻƒ�FDQ�JHQHUDWH�PRUH�DUJXPHQW��RU�FDXVH�FKLOGUHQ�
WR�VZLWFK�Rɓ�DQG�VWRS�OLVWHQLQJ�WR�XV�

ș�Ɛ�å±žžƣŹĞĻďØƐžǅķŤ±ƒĚĞžĞĻďØƐÏŇķķĞžåŹ±ƒĞĻďƐŇŹƐÏŇĻžŇĮĞĻď�FDXVH�FKLOGUHQ�WR�IHHO�
PLVXQGHUVWRRG��)HHOLQJ�XQVXSSRUWHG�DGGV�D�VHFRQG�OD\HU�RI�HPRWLRQ�WR�WKH�
RULJLQDO�IHHOLQJ��)RU�H[DPSOH��ZKHQ�WKH\�DUH�DIUDLG��WKH\�EHFRPH�QHUYRXV�WKDW�
WKH\�ZLOO�QRW�EH�DEOH�WR�KLGH�LW�DV�ZH�GHPDQG�

BOX 3.13 EXAMPLES AND EFFECTS OF THE COMMUNICATION ROADBLOCKS

Roadblock 

Judging/Inducing shame
&ULWLFLVLQJ��EODPLQJ��QDPH�FDOOLQJ��
DFFXVLQJ��ULGLFXOLQJ��PDNLQJ�IXQ�RI�
FKLOGUHQ�

(PRWLRQDO�EODFNPDLO
�PDUW\UGRP�

Praising, agreeing

Example

��<RXȒUH�DFWLQJ�OLNH�D�EDE\��
��'RQȒW�EH�ULGLFXORXV��
���<RX�PXVW�KDYH�GRQH�VRPHWKLQJ�
WR�VWDUW�LW�

��/RRN�ZKDW�\RXȒUH�GRLQJ�WR�PH�
���+RZ�FRXOG�\RX�SXW�PH�WKURXJK�
WKLV�

���,W�PDNHV�PH�VDG�ZKHQ�\RX�GR�
WKDW�

���<RXȒUH�VXFK�D�JRRG�FKLOG�WKDW�,�
NQRZ�\RXȒOO�GR�WKH�ULJKW�WKLQJ�

*ǺIGXW�SR�GLMPHVIR

&RPPXQLFDWHV�WR�FKLOGUHQ�WKDW�
WKH\�DUH�XQZRUWK\��VWXSLG�RU�ȑQR�
JRRGȒ�

2YHUZKHOPV�FKLOGUHQ��PDNHV�
WKHP�IHHO�SRZHUOHVV��RU�WKH\�
UHMHFW�DGXOWV�

&KLOGUHQ�IHHO�SDWURQLVHG�DQG�
PDQLSXODWHG�LQWR�VHHLQJ�DQG�
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BOX 3.13 EXAMPLES AND EFFECTS OF THE COMMUNICATION ROADBLOCKS (‘CONT’D)

'LDJQRVLQJ��DQDO\VLQJ�
LQWHUSUHWLQJ

�IRHMRK�WSPYXMSRW�ǻ\MRK
2UGHULQJ
GLUHFWLQJ��GHPDQGLQJ

7KUHDWHQLQJ
QHJDWLYH�SURSKHFLHV

3UHDFKLQJ

,QWHUURJDWLQJ��3URELQJ
Questioning

*LYLQJ�DGYLFH

Avoidance
'LVWUDFWLQJ��GLYHUWLQJ��VWRU\�WHOOLQJ��
RQH�XSPDQVKLS��PH�WRR�LVPV

3HUVXDVLRQ��ORJLFDO�DUJXPHQW

5HDVVXULQJ��V\PSDWKLVLQJ
FRPPLVHUDWLQJ��FRQVROLQJ

�7KDWȒV�VR�FOHYHU�

���0D\EH�\RXȒUH�MXVW�XSVHW�DERXW�
ZKDW�KDSSHQHG�DW�WKH�SDUW\�
\HVWHUGD\��

���3HUKDSV�\RXȒUH�MHDORXV�WKDW�VKH�
ZDV�SOD\LQJ�ZLWK�VRPHRQH�HOVH" 

��'R�LW�QRZ���RU�HOVH�
���,�GRQȒW�ZDQW�WR�KDYH�WR�WHOO�\RX�
DJDLQ�

���,I�,�KDYH�WR�FRPH�LQ�DQG�VRUW�WKLV�
RXW��,ȒOO�WDNH�LW�Rɓ�ERWK�RI�\RX�

���<RXȒOO�QHYHU�PDNH�DQ\�IULHQGV�LI�
\RX�NHHS�WKLV�XS�

<RX�RXJKW�WR�NQRZ�EHWWHU�

���:KDWȒV�FDXVLQJ�\RX�WR�IHHO�WKDW�
ZD\��GR�\RX�WKLQN"

���+RZ�ORQJ�KDV�WKLV�EHHQ�JRLQJ�
RQ"

��:KDWȒV�PDNLQJ�\RX�IHHO�VR�XSVHW"
���$UH�\RX�VXUH�WKDWȒV�ZKDW�VKH�
PHDQW"

��+RZ�DERXW�\RX�����"
��,�WKLQN�\RX�VKRXOG����
��:KDW�LI�\RX�GLG�����"

���7U\�WKLQNLQJ�RI�VRPHWKLQJ�
FKHHUIXO�

���,�KDG�WKDW�KDSSHQ�WR�PH�RQFH�
WRR�

���<RX�WKLQN�\RXȒYH�KDG�D�EDG�GD\� 
WU\�PLQH�

���<RX�NQRZ�\RXȒOO�IHHO�EHWWHU�RQFH 
\RXȒYH�KDG�D�JRRG�VOHHS�

���*LYH�LW�D�WU\��LW�ZLOO�SUREDEO\�EH 
PRUH�IXQ�WKDQ�\RX�WKLQN�

&KHHU�XS�
'RQȒW�ZRUU\�
,W�FDQȒW�EH�DV�EDG�DV�DOO�WKDW�

GRLQJ�WKLQJV�RXU�ZD\��WKH\�H[SHFW�
FULWLFLVPQ�LI�WKH\�IDLO�WR�PHDVXUH�
XS�

&KLOGUHQ�IHHO�WUDSSHG��H[SRVHG�
DQG�PLVXQGHUVWRRG��7KH\�ZLOO�
EH�DIUDLG�WR�GLVFORVH�DQ\WKLQJ�
LPSRUWDQW��LQ�FDVH�LW�LV�XVHG�DJDLQVW�
WKHP�

&KLOGUHQ�IHHO�XQDFFHSWHG�DQG�WKDW
WKHLU�REMHFWLRQV�DUH�QRW�OLVWHQHG�WR� 

&KLOGUHQ�IHHO�XQDFFHSWHG��VFDUHG�
DQG�PHHN��RU�WKH\�DUH�UHVHQWIXO�
DQG�PD\�WU\�XV�RXW�WR�VHH�LI�ZH�ZLOO�
FDUU\�RXW�RXU�WKUHDW�

&UHDWHV�JXLOW��FRPPXQLFDWHV�WKDW
FKLOGUHQ�GR�QRW�NQRZ�ULJKW�IURP
ZURQJ��FDXVHV�WKHP�WR�UHWUHDW
DQG�EHFRPH�GHIHQVLYH�

&DXVHV�FKLOGUHQ�WR�ZLWKKROG
LQIRUPDWLRQ�IRU�IHDU�WKDW�ZKDW�WKH\
VD\�ZLOO�JHW�WKHP�LQWR�WURXEOH��RU
FDXVHV�WKHP�WR�ORVH�VLJKW�RI�WKH
RULJLQDO�SUREOHP�

&RPPXQLFDWHV�WR�FKLOGUHQ�WKDW�ZH�
WKLQN�WKH\�DUH�QRW�FRPSHWHQW
HQRXJK�WR�VROYH�WKHLU�RZQ�
SUREOHPV�

&RPPXQLFDWHV�WR�FKLOGUHQ�WKDW�
WKHLU�IHHOLQJV�XSVHW�RU�LUULWDWH�XV��
DQG��LI�ZH�FDQQRW�FRSH�ZLWK�WKHLU�
IHHOLQJV��WKH\�ZLOO�QRW�EH�DEOH�WR�
HLWKHU�

*HQHUDWHV�PRUH�DUJXPHQW��
FKLOGUHQ�VZLWFK�Rɓ�DQG�VWRS�
OLVWHQLQJ�WR�XV��FKLOGUHQ�UHFHLYH�WKH�
PHVVDJH��ȑ'RQȒW�IHHO��WKLQNȒ�

&KLOGUHQ�IHHO�PLVXQGHUVWRRG�DQG
WKDW�KRZ�WKH\�IHHO�LV�QRW�LPSRUWDQW
WR�XV�59
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90

:H�KDYH�OHDUQHG�IURP�WKH�SUHYLRXV�PRGXOHV�WLPH�DQG�DJDLQ�ZKHQ�ZH�SHHO�WKH�RQLRQ�WR�
DVVHVV�WKH�FDXVH�RI�FKLOGUHQ
V�GLVUXSWLYH�EHKDYLRUV�����RI�WKH�WLPH�LW�LV�GXH�WR�RXU�XVH�RI�
FRQWUROOLQJ�GLVFLSOLQH��WKH�DFWLYDWLRQ�RI�WKH���5V�KDSSHQV���6R�LW�LV�RQO\�UDUHO\�DQG�IURP�D�
YHU\�GLɓHUHQW�SODFH�LQVLGH�WKDW�WKH�SURWHFWLYH�XVH�RI�IRUFH�LV�QHFHVVDU\�

PRESENTATION 3.11
PROTECTIVE FORCE37

,Q�PRVW�FDVHV��ZKHQ�FKLOGUHQ�DUH�GLVWUHVVHG��HYHQ�ZKHQ�WKH\�DUH�GLVSOD\LQJ�HPRWLRQV�LQ�
ZD\V�WKDW�XSVHW�RWKHUV���ZH�QHHG�WR�OLVWHQ��5DUHO\��KRZHYHU��WKHLU�EHKDYLRU�FDQ�HQGDQJHU�
WKHPVHOYHV�RU�RWKHUV���VD\��ZKHQ�WKHLU�LPSXOVH�LV�WR�UXQ�RQWR�D�EXV\�URDG��,Q�WKDW�FDVH��
OLVWHQLQJ�ZLOO�QRW�GR�WKH�MRE�ZH�QHHG�LW�WR�GR��,QVWHDG��ZH�PD\�KDYH�WR�XVH�IRUFH�WR�UHWXUQ�WKHP�
WR�VDIHW\��7KH�DLP�RI�WKLV�SURWHFWLYH�XVH�RI�IRUFH�LV�OLWHUDOO\�WR�SURWHFW�FKLOGUHQ�IURP�GDQJHU�RU�
LQMXVWLFH��ZKHUHDV�WKH�DLP�RI�FRHUFLYH�IRUFH�LV�WR�JDLQ�FRPSOLDQFH�ȑEHFDXVH�ZH�VDLG�VRȒ�

7KHUH�DUH�IRXU�LQVWDQFHV�ZKHQ�DGXOWV�FDQ�XVH�SURWHFWLYH�IRUFH�
ș�NHHSLQJ�FKLOGUHQ�VDIH�IURP�LQMXU\

ș�SURWHFWLQJ�YLFWLPV�IURP�LQMXVWLFH�H�J��IURP�DQRWKHUȒV�WHDVLQJ�RU�DJJUHVVLRQ

ș��SURWHFWLQJ�SHUSHWUDWRUV�RI�DQWLVRFLDO�EHKDYLRU�DJDLQVW�GHYHORSLQJ�D�QHJDWLYH�UHSXWDWLRQ�DQG�
EHLQJ�UHMHFWHG�E\�WKHLU�SHHUV

ș��VXSSRUWLQJ�FKLOGUHQ�E\�SURYLGLQJ�D�VDIHW\�QHW�IRU�WKHP�ZKHQ�WKHLU�IHHOLQJV�DUH�IULJKWHQLQJ�
WKHP�

8QGHU�D�JXLGDQFH�DSSURDFK��DGXOWV�ZLOO�QHHG�WR�XVH�SURWHFWLYH�IRUFH�RQO\�UDUHO\��XQGHU
FRQWUROOLQJ�GLVFLSOLQH��FRHUFLYH�IRUFH�LV�QHHGHG�FRQVWDQWO\�EHFDXVH�LW�LV�VR�LQHɓHFWLYH�

ACTIVITY 3.11
JUSTIFIED USE OF PROTECTIVE FORCE

ș�2Q�WKRVH�RFFDVLRQV�ZKHQ�SURWHFWLYH�IRUFH�LV�QHFHVVDU\��ZKDW�ZRXOG�LW�ORRN�OLNH"

ș�+RZ�GRHV�WKDW�GLɓHU�IURP�FRHUFLYH�IRUFH"
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PRESENTATION 3.12
LISTENING TO YOURSELF

.RKQ�REVHUYHV�WKDW�LW�WDNHV�WUHPHQGRXV�FRXUDJH�WR�UHFRJQLVH�WKDW�ZH�PD\�KDYH�EHHQ�
PDNLQJ�PLVWDNHV�LQ�UDLVLQJ�RXU�FKLOGUHQ�EXW�WKDW�RXU�FRXUDJH�LQ�LWVHOI�LV�D�JRRG�RPHQ�IRU�
WKH�IXWXUH�RI�RXU�SDUHQWLQJ�38

,Q�RUGHU�WR�UHVSRQG�FRQVWUXFWLYHO\�WR�RXU�FKLOGUHQȒV�IHHOLQJV��ZH�QHHG�WR�DYRLG�XVLQJ�WKH
FRPPXQLFDWLRQ�URDGEORFNV�RQ�RXUVHOYHV��:H�KDYH�WR�VWRS�DOO�VHOI�FULWLFLVP��7KLV�PHDQV�
EHLQJ�FRPSDVVLRQDWH�RU�HPSDWKLF��SDUWLFXODUO\�ZKHQ�ZH�DUH�H[SHULHQFLQJ�VWURQJ�
HPRWLRQV��5RVHQEHUJ�FRQWHQGV�WKDW�WR�VKRZ�RXUVHOYHV�HPSDWK\��ZH�PD\�QHHG�WR�FUHDWH�
VRPH�VSDFH�IRU�SURFHVVLQJ�ĻŇƾ��+DUW�DQG�+RGVRQ�DGYLVH�WKDW�EHIRUH�\RX�ɔQG�\RXUVHOI�
UXQQLQJ�RQ�HPSW\��39

ș��QRWLFH�WKH�ZDUQLQJ�VLJQV�WKDW�\RX�DUH�UXQ�GRZQ�RU�DERXW�WR�VD\�VRPHWKLQJ�WKDW� 
\RX�ZLOO�UHJUHW

ș�SDXVH�DQG�WDNH�D�IHZ�GHHS�EUHDWKV

ș�WDNH�7LPH�,Q�WR�FRQQHFW�ZLWK�\RXUVHOI�

PERSONAL REFLECTION 3.12
TIME IN40 LISTENING61

6RPH�SDUHQWV�EHOLHYH�WKDW�SDUHQWLQJ�LV�DOO�DERXW�VHOI�VDFULɔFH��(YHQ�LI�ZH�ZHUH�ZLOOLQJ�WR
RYHUORRN�WKH�SHUVRQDO�FRVWV�WR�RXUVHOYHV�RI�D�OLIH�RI�ORRNLQJ�DIWHU�RWKHUV��ZKHQ�ZH�DUH
H[KDXVWHG��ZH�FDQQRW�UHVSRQG�WR�FKLOGUHQ�LQ�ZD\V�WKDW�KHOS�WKHP�WKULYH��$QG�ZH�GR�QRW
WHDFK�FKLOGUHQ�KRZ�WR�EH�HPSDWKLF�WRZDUGV�RWKHUVȒ�QHHGV����7KHUHIRUH��RYHU�WKH�
QH[W�ZHHN��WDNH�WHQ�PLQXWHV�SHU�GD\�IRU�\RXUVHOI���(YHQ�WKHVH�IHZ�PLQXWHV�DUH�DQ�
LPSURYHPHQW�RQ�WDNLQJ�QR�WLPH�DW�DOO�IRU�\RXUVHOI���8VH�WKLV�WLPH�IRU�ZKDWHYHU�PHHWV�\RXU�
QHHGV��IRU�H[DPSOH�

ș�UHɕHFW�RQ�ZKDW�LV�LPSRUWDQW�WR�\RX�

ș�UHPHPEHU�ZKDW�\RX�DUH�JUDWHIXO�IRU

ș�PHGLWDWH�RU�SUD\

ș�UHDG�VRPHWKLQJ�LQVSLULQJ

ș�DSSUHFLDWH�\RXUVHOI

ș�WUHDW�\RXUVHOI�WR�VRPHWKLQJ�\RX�HQMR\�

PERSONAL REFLECTION 3.13
SEEDS IN CHILDREN’S MINDS42

6WHYH�%LGGXOSK�VD\V�WKDW�ZKHQ�ZH�SXW�FKLOGUHQ�GRZQ��WHOOLQJ�WKHP�DERXW�WKHPVHOYHV�
UDWKHU�WKDQ�DERXW�RXU�RZQ�IHHOLQJV��ZH�SODQW�ȑVHHGV�LQ�WKHLU�PLQGVȒ�WKDW�FDQ�JURZ�LQWR�ORZ�
VHOIHVWHHP�DQG�FDQ�GDPDJH�RXU�UHODWLRQVKLS�ZLWK�WKHP����0RVWO\�ZH�GR�QRW�LQWHQG�WR�EH
GHVWUXFWLYH��EXW�DUH�PHUHO\�UHSHDWLQJ�KRZ�RXU�SDUHQWV�DQG�RWKHU�DGXOWV�FRUUHH�WHG�XV�
ZKHQ�ZH�ZHUH�FKLOGUHQ��2U�ZH�PD\�EH�GRZQ�RQ�RXU�UHVHUYHV�RU�EHOLHYH�WKDW�FULWLFLVP�ZLOO�
PRWLYDWH�FKLOGUHQ�WR�PHQG�WKHLU�ZD\V�
5HɕHFW�RQ�KRZ�FKLOGUHQ�PLJKW�WKLQN�RU�UHVSRQG�WR�WKH�IROORZLQJ�GHVWUXFWLYH�FRPPHQWV�
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Blame and criticism
�ș��<RXU�GLUW\�ɔQJHUSULQWV�DUH�RQ�WKH�GRRU�DJDLQ��:KDWȒV�WKH�PDWWHU�ZLWK�\RX"�&DQȒW�\RX�XVH�WKH�
KDQGOH"�+RZ�PDQ\�WLPHV�GR�,�KDYH�WR�WHOO�\RX"�7KH�WURXEOH�ZLWK�\RX�LV��\RX�QHYHU�OLVWHQ�

Name calling
ș�+HUH��OHW�PH�ɔ[�WKDW��<RX�NQRZ�ZKDW�D�NOXX�\RX�DUH�
ș�/RRN�DW�WKH�ZD\�\RX�HDW��<RXȒUH�GLVJXVWLQJ�
ș�7KLV�URRP�LV�ɔOWK\��<RXȒUH�VXFK�D�VORE�

Threats
ș�,I�\RXȒUH�QRW�GUHVVHG�LQ�ĀƽåƐķĞĻƣƒåž��,ȒP�OHDYLQJ�ZLWKRXW�\RX�
ș�*HW�WKDW�RXW�RI�\RXU�PRXWK�ULJKW�QRZ��RU�,ȒOO�WDNH�LW�RXW�IRU�\RX�

Warnings
ș�%H�FDUHIXO��<RXȒOO�IDOO�
ș�:DWFK�LW��<RXȒOO�EXUQ�\RXUVHOI�
ș�3XW�RQ�VRPH�VKRHV�RU�\RXU�IHHW�ZLOO�JHW�FROG�
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Negative prophecies
ș��<RX�OLHG�ZKHQ�\RX�VDLG�WKDW�\RX�GLGQȒW�EUHDN�LW��GLGQȒW�\RX"�'R�\RX�NQRZ�ZKDW�\RXȒUH�JRLQJ�WR�EH�
ZKHQ�\RX�JURZ�XS"�$�OLDU�DQG�D�FKHDW�

ș�<RXȒUH�VXFK�D�VLFNO\�FKLOG��,�GRQȒW�VXSSRVH�\RXȒOO�HYHU�EH�UHDOO\�VWURQJ�
ș��<RX�NHHS�RQ�EHLQJ�VHOɔVK�OLNH�WKDW�DQG��\RXȒOO�VHH��QR�RQH�ZLOO�ZDQW�WR�SOD\�ZLWK�\RX�HYHU�DJDLQ�

Commands
ș�&OHDQ�XS�\RXU�URRP�ULJKW�WKLV�PLQXWH�
ș�+HOS�PH�FDUU\�WKLV�RXWVLGH��+XUU\�XS�
ș�:KDW�DUH�\RX�ZDLWLQJ�IRU"�0RYH�

Lecturing and moralising
ș��7KDW�ZDVQȒW�D�QLFH�WKLQJ�WR�GR�WR�WDNH�WKH�ODVW�SLHFH�RI�FDNH��,�FDQ�VHH�WKDW�\RX�KDYH�QR�LGHD�
DERXW�SURSHU�PDQQHUV��:KDW�\RX�KDYH�WR�XQGHUVWDQG�LV�WKDW�LI�ZH�H[SHFW�SHRSOH�WR�EH�SROLWH�WR�
XV��ZH�KDYH�WR�EH�SROLWH�WRZDUGV�WKHP��<RX�ZRXOGQȒW�ZDQW�DQ\RQH�WR�WDNH�WKH�ODVW�SLHFH�ZLWKRXW�
DVNLQJ�\RX�LI�\RXȒG�KDG�DQ\��QRZ�ZRXOG�\RX"
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Emotional blackmail (Martyrdom statements)
ș�,W�PDNHV�PH�VDG�ZKHQ�\RX�GR�WKDW�
ș�/RRN�ZKDW�\RXȒUH�GRLQJ�WR�PH��<RXȒUH�PDNLQJ�PH�VLFN�
ș�*RG��\RX�H[KDXVW�PH�
ș�<RXȒUH�VHQGLQJ�PH�WR�DQ�HDUO\�JUDYH�

Comparison
ș�:K\�FDQȒW�\RX�EH�PRUH�OLNH�\RXU�VLVWHU"�6KH�XQGHUVWDQGV�PH�
ș�/LVD�KDV�VXFK�EHDXWLIXO�PDQQHUV��<RXȒG�QHYHU�VHH�KHU�VWHDOLQJ�WKH�ODVW�SLHFH�RI�FDNH�
ș�:K\�FDQȒW�\RX�EH�QHDW�DQG�WLG\�OLNH�\RXU�EURWKHU"
ș�<RXȒUH�DV�XVHOHVV�DV�WKDW�PDQ�ZKR�OLNHV�WR�FDOO�KLPVHOI�\RXU�IDWKHU�

Sarcasm
ș�6R�\RX�OHIW�WKH�QRWH�DW�VFKRRO"�Brilliant!�,VQȒW�WKDW�FOHYHU�RI�\RX�
ș��,V�WKDW�ZKDW�\RX�FDOO�KDQGZULWLQJ"�:HOO��PD\EH�\RXU�WHDFKHU�FDQ�UHDG�KLHURJO\SKLFV��EXW�,�FDQȒW�
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PERSONAL REFLECTION 3.14 
THE SHAPE OF HELPING 

7KLQN�DERXW�DQ�RFFDVLRQ�LQ�WKH�SDVW�ZKHQ�VRPHRQH�ZKR�KHOSHG�\RX�

ș�:KDW�VNLOOV�RU�TXDOLWLHV�GLG�WKDW�SHUVRQ�XVH"

ș�:KDW�HɓHFW�GLG�WKHVH�KDYH�RQ�\RX"

ș��:KDW�GRHV�WKLV�WHOO�\RX�DERXW�ZKDW�PLJKW�EH�XVHIXO�WR�\RXU�FKLOGUHQ�ZKHQ�WKH\�ZDQW�\RXU�KHOS"
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PERSONAL REFLECTION 3.15
IDENTIFYING YOUR NEEDS44

0DNH�FRSLHV�RI�WKLV�SDJH�VR�WKDW�\RX�FDQ�VXUYH\�WKHLU�QHHGV�QRZ��DQG�SHULRGLFDOO\�UHYLHZ�
WKHP�LQ�WKH�IXWXUH� 

INSTRUCTIONS
&LUFOH�KRZ�PXFK�\RX�WKLQN�\RXU�QHHGV�DUH�PHW��ZLWK�O�PHDQLQJ�ȑKDUGO\�HYHUȒ�DQG���
PHDQLQJ�ȑPRVW�RI�WKH�WLPHȒ�

Wellbeing

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

,�JHW�DGHTXDWH�QXWULWLRQ

I get enough rest

,�JHW�HQRXJK�H[HUFLVH

,�IHHO�VDIH�LQ�P\�IDPLO\

,�DP�ZHOO

Emotional needs

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

,Q�WKH�PDLQ��,�IHHO�SRVLWLYHO\�DERXW�P\VHOI 

,�FDQ�WUXVW�WKRVH�PRVW�LPSRUWDQW�WR�PH�WR�FDUH�IRU�PH

,�UHFHLYH�UHVSHFW�IURP�WKH�LPSRUWDQW�SHRSOH�LQ�P\�OLIH 

0\�IDPLO\�PHPEHUV�DQG�,�FRRSHUDWH�ZLWK�HDFK�RWKHU

,�UHFHLYH�HPSDWK\�DQG�XQGHUVWDQGLQJ 

,�IHHO�DFFHSWHG�E\�WKH�SHRSOH�ZKR�PDWWHU�WR�PH

,�KDYH�HQRXJK�FRPSDQLRQVKLS

,�KDYH�FORVH�IULHQGVKLSV 

,�UHFHLYH�WKH�ORYH�,�QHHG

,�KDYH�RSSRUWXQLWLHV�IRU�SHUVRQDO�FKRLFHV

,�IHHO�LQ�FRPPDQG�RI�P\�OLIH

�IPJ�+YPǻPPQIRX�ERH�JYR

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

,�KDYH�RSSRUWXQLWLHV�WR�H[SUHVV�P\VHOI

,�KDYH�RSSRUWXQLWLHV�WR�EH�FUHDWLYH 

0\�OLIH�KDV�SXUSRVH�RU�PHDQLQJ

,�JHW�WR�OHDUQ�DQG�JURZ

,�EHOLHYH�WKDW�,�PDNH�D�FRQWULEXWLRQ

,�KDYH�IXQ
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PERSONAL REFLECTION 3.16
IDENTIFYING CHILDREN'S NEEDS45

,I�\RXU�FKLOGUHQ�ZDQW�WR��KDYH�WKHP�FRPSOHWH�WKLV�VXUYH\�RI�WKHLU�QHHGV� 

INSTRUCTIONS
&LUFOH�KRZ�PXFK�\RX�WKLQN�\RXU�QHHGV�DUH�PHW��ZLWK�O�PHDQLQJ�ȑKDUGO\�HYHUȒ�DQG���
PHDQLQJ�ȑPRVW�RI�WKH�WLPHȒ�

Wellbeing

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

,�HDW�KHDOWK\�IRRGV

I get enough rest

,�JHW�HQRXJK�H[HUFLVH

,�IHHO�VDIH�LQ�P\�IDPLO\

,�DP�ZHOO

Emotional needs

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

,�OLNH�P\VHOI 

,�FDQ�WHOO�P\�SDUHQWV�ZKDW�,�IHHO�DQG�QHHG

0\�SDUHQWV�OLVWHQ�WR�PH 

,�KDYH�IULHQGV

0\�SDUHQWV�ORYH�PH 

0\�EURWKHUV�DQG�VLVWHUV�FDUH�DERXW�PH

:H�OLVWHQ�WR�HDFK�RWKHU�LQ�P\�IDPLO\

,�KDYH�FKRLFH�RYHU�ORWV�RI�WKLQJV�LQ�P\�OLIH 

,�FDQ�FDOP�P\VHOI�ZKHQ�,
P�DQJU\�RU�XSVHW

�IPJ�+YPǻPPQIRX�ERH�JYR

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

�������������������������

,�KDYH�IXQ

,�JHW�WR�H[SUHVV�ZKR�,�DP 

,�HQMR\�EHLQJ�FUHDWLYH

,�KDYH�JRDOV�IRU�P\�OLIH

,�HQMR\�OHDUQLQJ

,�FDQ�PDNH�D�FRQWULEXWLRQ
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PERSONAL REFLECTION 3.17
INTERPRETING CHILDREN’S CRITICISMS46

6RPHWLPHV�FKLOGUHQ�ZLOO�GHFODUH�WKDW�ZH�QHYHU�OLVWHQ�WR�WKHP��WKDW�WKH\�KDWH�XV��RU�WKDW�
ZH�DUH�WKH�ZRUVW�SDUHQW�LQ�WKH�ZKROH�ZRUOG��,W�LV�WHPSWLQJ�WR�GLVSXWH�WKH�IDFWV��'RQȒW�EH�
VLOO\��+DYH�\RX�PHW�HYHU\�SDUHQW�LQ�WKH�ZKROH�ZRUOG�WR�NQRZ�WKDW�,ȒP�WKH�ZRUVW"Ȓ��RU�WR�
GLVSXWH�WKHLU�DFFXVDWLRQV��H�J��E\�UHVSRQGLQJ�WR�ȑ<RX�QHYHU�OHW�PH�GR�DQ\WKLQJ�,�ZDQW�Ȓ�E\�
SRLQWLQJ�RXW�DQ�LQVWDQFH�ZKHUH�LQGHHG�\RX�GLG�JLYH�WKHP�VRPHWKLQJ�WKDW�WKH\�ZDQWHG���

+RZHYHU��WKLV�IRFXV�RQ�WKH�VXUIDFH�LQYDOLGDWHV�FKLOGUHQ�DQG�GLVPLVVHV�WKHLU�IHHOLQJV�
,QVWHDG��ZH�QHHG�WR�WUDQVODWH�FKLOGUHQȒV�MXGJPHQWV�LQWR�D�PHVVDJH�DERXW�WKHLU�QHHGV��)RU
H[DPSOH��ZKHQ�WKH\�VD\��ȑ,�KDWH�\RXȒ��WKLV�PHDQV�WKDW�WKH\�DUH�IHHOLQJ�DQJU\�ZLWK�XV��DQG�
PD\�DOVR�PHDQ�WKDW�WKH\�GR�QRW�NQRZ�KRZ�WR�PHHW�WKHLU�QHHGV�ZKLOH�NHHSLQJ�XV�KDSS\�
ZLWK�WKHP�

$SSO\�WKH�IROORZLQJ�VWHSV�WR�DQ�RFFDVLRQ�ZKHQ�\RXU�FKLOGUHQ�DUH�DQJU\�RU�FULWLFDO�RI�\RX�
VR�WKDW�\RX�FDQ�UHVSRQG�ZLWKRXW�PDWFKLQJ�WKH�FKLOGȒV�KLJK�HPRWLRQ�

&KLOGȒV�MXGJPHQW

<RXU�IHHOLQJV

<RXU�QHHG

*XHVV�\RXU�FKLOGȒV�IHHOLQJV

*XHVV�\RXU�FKLOGȒV�QHHGV

:KHQ�P\�FKLOG�VD\V

,�IHHO 

I need

0\�FKLOG�SUREDEO\�IHHOV

0\�FKLOG�SUREDEO\�QHHGV

,�KDWH�\RX�

+XUW

7R�IHHO�WKDW�\RXU�GHVLUHV�PDWWHU��WR�EH�KHDUG��WR�
EH�FRQVLGHUHG

+XUW

7R�IHHO�WKDW�KHU�GHVLUHV�PDWWHU��WR�EH�KHDUG��WR�
EH�FRQVLGHUHG
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PERSONAL REFLECTION 3.18
UNDOING SELF-CRITICISM47

0RUH�WKDQ�DQ\�RWKHU�UROH�WKDW�ZH�RFFXS\��SDUHQWLQJ�KROGV�XS�D�PLUURU�WKDW�H[SRVHV�RXU
KXPDQQHVV��ZLWK�RXU�FKLOGUHQ�TXLFN�WR�H[SRVH�XV�ZKHQ�RXU�ZDON�GRHV�QRW�PDWFK�RXU�
WDON�48

:H�KDYH�D�FKRLFH�DERXW�KRZ�WR�UHVSRQG�ZKHQ�ZH�GLVFRYHU�RXUVHOYHV�WR�EH�OHVV�WKDQ
SHUIHFW��:H�FDQ�MXGJH��EODPH��EHUDWH�DQG�SXQLVK�RXUVHOYHV��RU�UHVSRQG�FRPSDVVLRQDWHO\�
DQG�OHDUQ�IURP�RXU�VWXPEOHV��QRW�ORVLQJ�VLJKW�RI�RXU�FRPSHWHQFLHV�DQG�SHUVRQDO�TXDOLWLHV�
WKDW�HQDEOH�XV�WR�SDUHQW�ZLWK�FRPSDVVLRQ��:H�FDQ�UHPHPEHU�WKDW�D�PLVWDNH�LV�VLPSO\�
D�VWUDWHJ\�IRU�PHHWLQJ�D�QHHG�WKDW�KDV�QRW�ZRUNHG�RXW�DV�KRSHG��7KHUHIRUH��ZH�FDQ�
UHFRQQHFW�ZLWK�WKH�QHHG�DQG�DGMXVW�RXU�VWUDWHJ\��XVLQJ�WKH�IROORZLQJ�VWHSV�

ș�:KDW�GLG�\RX�GR�RU�VD\�WKDW�\RX�UHJUHW"

ș�:KDW�DUH�\RX�WHOOLQJ�\RXUVHOI�DERXW�ZKDW�\RX�GLG"�$UH�\RX�MXGJLQJ�\RXUVHOI"

ș�:KDW�QHHGV�ZHUH�\RX�WU\LQJ�WR�PHHW"
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ș�+RZ�FRXOG�\RX�KDYH�PHW�WKRVH�QHHGV�PRUH�HɓHFWLYHO\"

ș�:KDW�GR�\RX�ZDQW�WR�GR�QRZ�WR�PHHW�\RXU�QHHGV"

PERSONAL REFLECTION 3.19
PANNING FOR GOLD IN YOURSELF49

ș�/LVW�WKUHH�RI�\RXU�VWURQJHVW�SRLQWV�DV�D�SDUHQW�

ș�:KDW�ZRXOG�\RXU�EHVW�IULHQG�OLVW"
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ș�+RZ�ZLOO�\RX�NQRZ�WKDW�\RXȒYH�EHHQ�D�VXFFHVV�DV�D�SDUHQW"

ș�/LVW�����TXDOLWLHV�WKDW�\RX�YDOXH�LQ�\RXU�UHODWLRQVKLS�ZLWK�\RXU�FKLOG�RU�FKLOGUHQ�

PERSONAL REFLECTION 3.20
PLAN FOR CHANGING YOUR THOUGHTS50

5HɕHFW�RQ�WKH�QH[W�WLPH�WKDW�\RX�IHHO�YHU\�EDGO\�IRU�D�ORQJ�WLPH��RU�IHHO�ZRUVH�WKDQ�WKH�
VLWXDWLRQ�FDOOV�IRU��3DXVH�DQG�OLVWHQ�WR�ZKDW�\RX�DUH�VD\LQJ�WR�\RXUVHOI�DERXW�WKH�VLWXDWLRQ�

ș�:ULWH�GRZQ�WKLV�SDUWV�SHUVSHFWLYH�DQG�DVN�LI�\RX�DUH�LGHQWLɔHG�ZLWK�LW�

ș��/RRN�WKURXJK�WKH�OLVW�RI�GHPDQGLQJ�EHOLHIV��RQ�SDJH�����DQG�MRW�GRZQ�WKH�QXPEHU�RI�
HDFK�RQH�WKDW�FDSWXUHV�WKH�EDVLF�ɕDYRU�RI�WKLV�SDUW�RI�\RX�DQG�ZKDW�LW�LV�VD\LQJ
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ș�5HDG�WKH�DFFXUDWH�VWDWHPHQWV��DJDLQ��RQ�SDJH�����WKDW�FRUUHVSRQG�WR�WKHVH�GHPDQGV��

ș��,I�DQ\�DFFXUDWH�VWDWHPHQW�ULQJV�WUXH�IRU�\RX��ZULWH�LW�EHORZ�DQG�WUDQVIHU�LW�RQWR�D�FDUG�
DQG�FDUU\�LW�ZLWK�\RX�ZKHUHYHU�\RX�JR��,I�WKH�VWDWHPHQW�LQ�WKDW�IRUP�LV�QRW�FRQYLQFLQJ�
IRU�\RX��FRQVWUXFW�\RXU�RZQ�DFFXUDWH�VHOI�PHVVDJH�DQG�ZULWH�WKDW�KHUH�DQG�WKHQ�RQWR�D�
FDUG�WR�FDUU\�ZLWK�\RX�

ș�5HDG�WKLV�FDUG�UHSHDWHGO\�HDFK�GD\�

PERSONAL REFLECTION 3.21
PERSONAL PLAN FOR CHANGING YOUR FEELINGS51

.HHS�D�GLDU\�RI�\RXU�VWURQJ�IHHOLQJV�

ș�/LVWHQ�WR�\RXU�WKRXJKWV�RU�VHOI�WDON�WKDW�DFFRPSDQLHV�WKHVH�IHHOLQJV�

ș�&KDOOHQJH�\RXU�GHPDQGLQJ�VHOI�WDON�E\�DVNLQJ�\RXUVHOI�
ș�:KDW�LV�WKH�HYLGHQFH�WKDW�WKLV�EHOLHI�LV�WUXH�RU�UHDOLVWLF"
ș�:K\�PXVW�,������LQVHUW�WKH�GHPDQG�"
ș�:KR�VDLG�ZKHUH�LW�LV�ZULWWHQ�WKDW�������LQVHUW�WKH�GHPDQG�"

ș��:KHQ�\RXU�VHOI�WDON�UHɕHFWV�UHDOLVWLF�GHVLUHV�UDWKHU�WKDQ�LQVLVWHQW�GHPDQGV��JLYH�
\RXUVHOI�SHUPLVVLRQ�WR�IHHO�EDGO\�

ș��5HPHPEHU�IHHOLQJV�SRLQW�XV�WR�RXU�XQGHUO\LQJ�XQPHW�QHHGV�DQG�WKH�WKLQNLQJ�DQG�
MXGJPHQWV�ZH�KDYH�FRQWULEXWH�WR�RXU�VWDWH�RI�PLQG�

ș��&KDOOHQJH�WKRVH�GHPDQGV�WKDW�DUH�QRW�WUXH�RU�DFFXUDWH��'R�WKLV�E\�LGHQWLI\LQJ�WKH�
GHPDQGLQJ�EHOLHI�WKDW�IHHGV�WKHP��DQG�SUDFWLFH�LQVWHDG�WKH�FRUUHVSRQGLQJ�DFFXUDWH�
YHUVLRQ�
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PERSONAL REFLECTION 3.22
PREPARING FOR CHALLENGES”
3UHSDUH�\RXUVHOI�PHQWDOO\�IRU�DQ�,PSHQGLQJ�VLWXDWLRQ�ZKHUH�\RX�DUH�YXOQHUDEOH�WR� 
RYHU�UHDFWLQJ�HPRWLRQDOO\��7KLV�PD\�EH�D�RQH�Rɓ�HYHQW��RU�D�VSHFLɔF�WURXEOHVRPH�
VLWXDWLRQ�WKDW�RFFXUV�UHSHDWHGO\�LQ�\RXU�OLIH�

ș��:KDWV�LV�\RXU�VHOI�WDON�OLNHO\�WR�EH�LQ�WKH�XSFRPLQJ�VLWXDWLRQ"�:ULWH�LW�GRZQ�

ș��,GHQWLI\�WKH�GHPDQGLQJ�WKLQNLQJ�EHKLQG�\RXU�VHOI�WDON�E\�ORRNLQJ�WKURXJK�WKH�OLVW�RQ�
SDJH������,GHQWLI\LQJ�\RXU�WKRXJKWV�ZLOO�JHW�HDVLHU�ZLWK�SUDFWLFH��7DNH�\RXU�WLPH��

ș��5HDG�WKH�UHDOLVWLF�VWDWHPHQWV�WKDW�FRUUHVSRQG�WR�WKHVH�GHPDQGLQJ�EHOLHIV�

ș��,I�DQ\�UHDOLVWLF�VWDWHPHQW�ULQJV�WUXH�IRU�\RX��ZULWH�LW�RQ�D�FDUG�DQG�FDUU\�LW�ZLWK�\RX�
ZKHUHYHU�\RX�JR��,I�WKH�VWDWHPHQW�LQ�WKDW�IRUP�LV�QRW�FRQYLQFLQJ�IRU�\RX��FRQVWUXFW�\RXU�
RZQ�UHDOLVWLF�VHOI�PHVVDJH�DQG�ZULWH�WKDW�RQ�WKH�FDUG�

ș��5HDG�\RXU�UHDOLVWLF�VHOI�VWDWHPHQW�UHSHDWHGO\�SULRU�WR�WKH�FKDOOHQJLQJ�VLWXDWLRQ�DQG�
LPPHGLDWHO\�EHIRUH�\RX�HQWHU�LW�
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PERSONAL REFLECTION 3.23
INNER VOICES53

:KHQHYHU�SHRSOH�WU\�WR�PDNH�FKDQJHV�LQ�DQ\�DVSHFW�RI�WKHLU�OLYHV��WKHUH�DUH�PDQ\�YRLFHV�WKDW�
XQGHUPLQH�WKHLU�FRQɔGHQFH�DQG�FRQVWUDLQ�WKHP�IURP�WU\LQJ�VRPHWKLQJ�QHZ��7R�UDLVH�\RXU�
DZDUHQHVV�RI�\RXU�VHOI�WDON�

ș��6FDOH�\RXU�FXUUHQW�FRQɔGHQFH�DERXW�XVLQJ�D�JXLGDQFH�DSSURDFK�

ș��1RWLFH�DQ\�WKRXJKWV�WKDW�SRS�LQWR�\RXU�KHDG�WKDW�FULWLFLVH�RU�FDXWLRQ�\RX�DERXW�XVLQJ�WKHVH�
PHWKRGV�

ș��:KDW�FDQ�\RX�WHOO�\RXUVHOI�WR�FRXQWHU�RU�GLVSXWH�WKHVH�LGHDV"

ș��6FDOH�\RXU�FRQɔGHQFH�DJDLQ�

ș��+DV�WKH�QXPEHU�FKDQJHG"�,I�VR��ZKDW�PDGH�WKH�GLɓHUHQFH"
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PERSONAL REFLECTION 3.24
OUTER VOICES 

5HɕHFW�RQ�

ș��:KDW�KDYH�RWKHU�SHRSOH��VXFK�DV�\RXU�SDUHQWV�RU�IULHQGV��VDLG�DERXW�WKH�LGHDV�\RXȒYH�
PHQWLRQHG�IURP�WKLV�FRXUVH��RU�DERXW�D�JXLGDQFH�DSSURDFK"

ș��+RZ�KDYH�\RX�DQVZHUHG�WKHP"��<RX�PLJKW�OLNH�WR�UHDG�FKDSWHU�,2�RI�&KLOGUHQ�DUH�
SHRSOH�WRR�IRU�LWV�GLVFXVVLRQ�RI�UHVSRQGLQJ�WR�\RXU�FKLOGUHQ�LQ�SXEOLF��
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All behavior is an attempt to meet a 
need

Feelings are messengers 
about unmet needs

Children need our compassion 
the most when they appear to 

deserve it the least

Don’t just do something: 
stand there

Talk less
Ask more

Children learn to make good 
decisions by making decisions not by 

following instructions

I choose my feelings All feelings are valid

The greatest gift I can give my 
children is my presence Use ignorance constructively

PERSONAL REFLECTION 3.25
FRIDGE MAGNETS54

<RXU�IULGJH�PDJQHWV�IRU�WKLV�PRGXOH�FRXOG�EH�

RECOMMENDED ADDITIONAL READING 
*RUGRQ��7����������{±ŹåĻƒƐåýåÏƒĞƽåĻåžžƐƒŹ±ĞĻĞĻď����QG�HG���1HZ�<RUN��7KUHH�5LYHUV�3UHVV��
&KDSWHUV�������DQG�����+DUW��6��	�+RGVRQ��9�.����������Respectful parents; respectful kids:  
ƆƐīåǅžƐƒŇƐƒƣŹĻƐü±ķĞĮǅƐÏŇĻāĞÏƒƐĞĻƒŇƐÏŇĝŇŤåŹ±ƒĞŇĻ��(QFLQLWDV��&$��3XGGOH�'DQFHU�3UHVV��3DUW�,,��

5RVHQEHUJ��0�%����������cŇĻƽĞŇĮåĻƒƐÏŇķķƣĻĞÏ±ƒĞŇĻ×Ɛ�ƐĮ±Ļďƣ±ďåƐŇüƐĮĞüå����QG�HG���(QFLQLWDV��
&$��3XGGOH�'DQFHU��3UHVV��&KDSWHUV���������������DQG����
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ȍ���5RVHQEHUJ�������S�����
ȍ���(OOLV�������*RQ]DOH]�HW�DO�������
ȍ����$GDSWHG�IURP�(OOLV�	�+DUSHU�� 

%HUQDUG�������SS���������������
ȍ���3HWHUVRQ��������S����
ȍ���5RVHQEHUJ�������S����
ȍ���0RQWJRPHU\�������S�����
ȍ���0RQWJRPHU\�������S�����
ȍ���.RW]PDQ�������S�����
ȍ���5RVHQEHUJ�����E��S���
����+DUULV�������.RVWHOQLN�HW�DO�������
����3RUWHU�	�0F.HQ]LH�������S�����
����)DEHU�	�0D]OLVK�������SS��������
�����%ROWRQ�������SS���������.RW]PDQ�������

SS��������
����+DUW�	�+RGVRQ�������S������
����5RVHQEHUJ�����D��S�����
����.RKQ������
����+DUW�	�+RGVRQ������
����.RW]PDQ�������S�����
����.RW]PDQ�������SS��������
����5RVHQEHUJ�����E��S���
����.RW]PDQ�������SS��������
����*KXO�������S�����
����*KXO�������S����
����+DUW�	�+RGVRQ�������S�����
����5RVHQEHUJ�����E�
����5RVHQEHUJ�����E��S�����
����*RUGRQ������
����.RW]PDQ�������S�����

����.RKQ������
����+DUW�	�+RGVRQ�������S�����
����.HUQLV�HW�DO�������
����%ROWRQ�������SS��������
����%ROWRQ�������S�����
����+DUW�	�+RGVRQ�������S����
����%ROWRQ�������S�����
����%ROWRQ�������S�����
����5RVHQEHUJ�����D��SS����������
����.RKQ�������S������
����+DUW�DQG�+RGVRQ�������S�����
����+DUW�	�+RGVRQ�������S�����
����+DUW�	�+RGVRQ�������S�����
����)DEHU�	�0D]OLVK�������SS��������
����%LGGXOSK������
�����$GDSWHG�IURP�+DUW�	�+RGVRQ������� 

SS����������
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SS����������
����+DUW�	�+RGVRQ�������S������
����+DUW�	�+RGVRQ�������S������
����+DUW�	�+RGVRQ�������S�����
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MODULE FOUR 
PART 1: Meeting Needs
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THEMES 

The first theme that we are governed internally is repeated here in the principle that 
we are responsible for recognizing when we robotically act out of our habituated 
thinking patterns and hence participate in generating the exaggerated feelings in us.  

You have probably noticed that thoughts and feelings just show up! We can be with 
them and not identify with them, however, we have no control over what comes! 
Rumi, the famous Persian poet, speaks to this in his poem below: 
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In the same vein as Rumi’s poem, in this course as well we learn about a different 
way to orient ourselves to what shows up in our minds. Each of these feelings and 
thoughts that come unbidden has a message for us, as we connect with each one 
and sense from this place we can determine our actions, if any. 

Or, we can recognize it is just preprogrammed thinking. We cannot rid ourselves of 
the minds conditioning. Esther Veltheim in Breakthrough puts it this way, “The 
lessons we learned through example and otherwise were absorbed and adopted 
by our minds involuntarily. That is, we had no say in the information that we 
accumulated in the early years of life. This information includes attitudes about our 
self, other people, things, the world in general, and the dynamics of interaction. 

Because our learning process as children happened involuntarily and has colored 
all subsequent learning, we cannot volitionally rid the mind of any of this 
programming. Although we seem to have a say in what we choose to think as 
adults, this is not really the case. The values we learn as children continue to 
underpin and affect our adult perspective on everything.” 

This realization of how deeply our robot is programmed gives rise to the need for 
examining all these underlying beliefs that underpin all the assumptions in our view 
of children and their behavior, which we have been addressing from day one! 

We are in the process of self reflection and re-evaluation of everything we took for 
granted as “the truth” or it’s “just the way it is.”  

This concept of being governed internally is also extended in this module into 
awareness that we are responsible for identifying and asserting our own needs. We 
can think of ourselves as having two ways of thinking to choose from, the first is to 
continue to cede to our judgmental habitual thinking that leads to disconnection or 
the second is to shift and pursue the language of feelings and needs that drive 
connection and compassion, life force energy.
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The second theme of choice is applied here as the choice to interpret children’s 
actions compassionately, or to judge these negatively. It is all about how we hear 
things. 

When we choose to judge children because their behavior interferes with our needs, we 
will feel angry. However, our anger is not a reaction to the behavior as such, but to our own 
thinking, our own interpretation. As Marshall Rosenberg said: 

I can handle your telling me what I did or didn’t do.   
And I can handle your interpretations too, but, please don’t mix the two.  

If you want to confuse any issue, I can tell you how to do it;  
Mix together what I do with how you react to it.  

OBJECTIVES 

In this module, you will:  

• Understand that all behavior is an attempt to meet needs

• Recognize that conflict is not over needs, but over the strategies we and others
select to meet our needs  

• Appreciate that you can choose what to think about children’s behavior and that
judging it will only lead to escalating conflict and anger  

• Develop some skills for managing your own anger

• Appreciate the difference between conflicts over strategies (where the other
person’s actions have a tangible effect on our ability to satisfy our needs), versus 
conflicts over values, where the behavior has no concrete effect on us  

• Understand that your expectations of children’s behavior have to be realistic and
examine how to adjust demands when children cannot achieve expectations
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“The hearing that is only in the ears is one thing. The hearing of 
understanding is another. But the hearing of the spirit is not limited to 
any one faculty, to the ear or the mind. Hence it demands emptiness  
of all the faculties. And when the faculties are empty, the whole being 
listens. There is then a direct grasp of what is right there before you 
that can never be heard with the ear or understood with the mind.” 

- Chuang-Tzu
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PRESENTATION 4.1 
RESPONDING TO NEEDS 

As we saw in Module 1, needs are innate: we do not learn that we need to eat or be loved 
but are born requiring these fundamentals. Their satisfaction is vital to our wellbeing. 
Therefore, we have a right to ASSERT ourselves when our needs are not being fulfilled. I 
remember being in a training once with Marshall Rosenberg when he shared the 3 stages 
of emotional development: 

Stage 1:  Emotional Slavery 

We believe ourselves responsible for the feelings of others.  This can lead us 
to see the very people who are closest to us as burdens.  In this case it is hard 
to hang onto the deep caring without turning it into duty, responsibility and 
obligation.  You sense your freedom closing down because you feel you need 
to take care of someone else’s emotional realm. 

Stage 2:   Emotional Obnoxiousness 

We feel angry.  We no longer want to be responsible for other peoples 
feelings.  
 We realize how little we have responded to the call of our own soul. We have 
accommodated others at the expense of meeting our own needs. 

We tend to make obnoxious comments like, “that’s your problem, I am not 
responsible for your feelings.” 

Still carry fear and guilt around having our own needs 

Stage 3:   Emotional Liberation 

Honesty is a gift more precious to others than accommodating them.  We 
respond to the needs of others out of compassion, never out of fear, guilt or 
shame.  Emotional liberation involves stating clearly what we need in a way 
that communicates we are equally concerned that the needs of others be 
fulfilled. 

“Please do what I request ONLY if you can do so with joy.  Please do not do as 
I request out of duty or obligation; fear of punishment, guilt, shame or fear of 
hurting me; nor to buy love or in hopes that I will like you more.” 

The thing that stuck with me about stage 2 (and that I have experienced and worked with 
within myself) is this sense of feeling guilty or afraid to assert my own needs. That 
somehow I just shouldn’t have any! I feel like this ties directly back to Alice Miller and The 
Drama of the Gifted Child. She views childhood as the key to understanding a person later 
in life and that societies ills are largely caused by sick/dysfunctional family situations.

“The stockpiling of nuclear weapons is only a symbol of bottled up feelings  
of hatred and of the inability to perceive and articulate human needs”
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I have recognized that over the years the early childhood conditioning that I got, and so 
many of us got, was to dismiss ourselves in service to “doing as we were told” or face the 
consequences. As a result we feel guilty now in life to speak up and honor our needs. As 
children we may have been made to feel it was our job to meet the needs of others but not 
our own and that it was “selfish” to think of ourselves!  

All of us at all times are attempting to meet our needs. When, however, our children’s 
behavior interferes with our ability to meet our needs, conflict arises between us. This is 
sometimes referred to as a conflict of needs. However, that label is not accurate – because 
everyone needs the same things. Therefore, the conflict is not over needs. Instead, these 
are instances of conflicting (or competing) solutions – or a conflict over the strategies 
individuals are using to meet their needs. The strategy that the children are using to meet 
their needs happens to block our ability to meet ours.  

At the heart of all conflict is fear that we will not be able to meet our needs.1 In turn, when 
we fear that a need will not be satisfied, we may become angry. However:  

•  In a home where there is an implicit agreement that everyone has a right to get his
or her needs met, this fear is unnecessary. Because there are more strategies than 
needs, we can maintain the faith that we will be able to find a strategy that satisfies 

everyone.2 

•  Anger signals that we are judging others and blaming them for not meeting our
needs and for how we feel about that. Judgments disconnect us from each other 
and distract us from focusing on how to meet our own and others’ needs.  
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PERSONAL REFLECTION 4.1.0 
NOTICING CHANGE25

Imagine that a video camera was recording your family and answer:  

• What changes would it see compared with when you began this course?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

• What signs would it see that things were better?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

• If it were recording every interaction and had captured the very moment when things
began to turn the corner, what would that event be?   

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

• What were those involved saying or doing at the time?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

• How is their behavior different now from in the past?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

• How did you get yourself to make those changes?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________
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• What would it take to keep these desirable changes going?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

On a scale of 1 to 10 (with 1 being the worst that your parenting could make you 
feel, and 10 representing the complete resolution of all of your parenting 
problems) what number would you allocate now to your family? 

• Refer back to the rating that you recorded in the first module. How does your rating now
compare with your earlier one?

  ________________________________________________________________________ 

  ________________________________________________________________________ 

  ________________________________________________________________________ 

ACTIVITY 4.1.1 
EXPLORING OPTIONS3 

All of us at all times are attempting to meet our needs. Sometimes, we come into conflict 
with others because the strategy we use to meet our needs happens to block their ability to 
meet theirs. The solution, then, lies not in abandoning or compromising our needs, but 
identifying other ways that we can each meet our needs.  

In the left-hand column, write down some of your needs. In the right-hand column, list as 
many ways as you can think of for meeting each one.  

Need  Strategies for meeting needs  

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________ 
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ACTIVITY 4.1.2 
DISTINGUISHING NEEDS FROM STRATEGIES 

Sometimes, we confuse needs with the strategies designed to meet them. To clarify the 
difference, guided by the first few examples, guess at the underlying need being 
expressed.  

Statement or actions  Underlying need 

I need you to eat your broccoli I need you to be healthy  

I need a Wii game  I need to belong with my peers 
I need to have fun 

Child protests when another Child needs control over her toys 
takes her toy Child needs justice, consideration (safety) 

I need an iPod  ____________________________ 

I need to stay up later at night ____________________________ 

Next, list some of your child’s present demands, requests, or behaviors and, in the second 
column, identify the need that underlies these. 

Your child’s requests  Underlying need  

____________________________ ____________________________ 

____________________________ ____________________________ 

____________________________ ____________________________
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PRESENTATION 4.2 
RESISTING JUDGMENTS 

In Module 2, we dispensed with delivering positive you-messages to children by 
eliminating praise (‘You’re such a good girl/boy...You’re doing such a good job in school... 
You’re always so nice and polite’) and replacing these messages with acknowledgment. 
Here, our focus is replacing negative judgments with pure observation.  

When children’s behavior violates our needs, we are more likely to judge the children 
negatively and insist that they stop the behavior. Judgments try to convince other people 
that they are responsible for making us feel as we do. This opens the door to punishing 
them, on the grounds that they ‘deserve’ it for making us feel badly.  

Negative judgmental words include: 

In contrast, observations describe what actions actually occurred – what observers would 
see or hear. The clue to the distinction can be what a videocamera would record, as that 
would record pure observations without evaluation. 
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attention seeking 
bullying 
horrible 

lazy  
messy  
stupid 

bad mannered 
destructive 

inconsiderate 
manipulative 

nasty 
thoughtless

bossy 
evil 

irresponsible 
mean 
rude 

wasteful

Observing without evaluating 
is the highest form of sensitivity and intelligence.5 
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Our language sustains certain ways of seeing, thinking about and interpreting the world. 
We can choose language of compassion and empathy that connects us to others and to 
our own needs, or judgmental language that distances us from others and from our inner 
selves. These two styles can be distinguished in the following ways.  

Comparison between judgmental  
and compassionate styles4 

Judgmental style Compassionate style 

Denies choice  
I have to,I must.I can’t 
There’s only one way to meet 
needs 

Perceives scarcity  
There’s not enough to go around 
We can’t meet everyone’s needs 
Life is competitive 
It’s you or me  

Evaluates and judges  
You’re too... 
He’s mean; she’s rude  

Blames others 
Blames self 
I feel...because you...  

Makes demands  
You have to...  
If you don’t...  

Listens selectively  
Suggests, lectures, advises,  
argues, fixes, analyses 

Acknowledge choices 
I choose to, I want to, I can 
There are many ways to meet needs 

Perceives abundance  
There’s enough if we share 
Everyone’s needs can be met 
Life is a cooperative venture 
It’s you and me together  

Observes and expresses  
Here’s what happened...  
I see, I hear, I remember  

Takes responsibility for my own 
feelings and needs 
I feel...because I need...  

Asks for what I would like  
Here’s what I’d like...  
If you’re willing...  

Listens empathically  
Are you feeling...?  
because you need...? 
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ACTIVITY 4.2.3 
DISTINGUISHING OBSERVATIONS FROM EVALUATIONS 

Place a tick beside those statements that are observations and leave blank those that are 
evaluations or diagnoses.  

1  That child is bad mannered  

2  She is lazy  

3  James was aggressive  

4  Maggie hit her brother  

5  He’s always on the computer  

6  She ate with her mouth closed  

7  Catherine has a tattoo on her shoulder  

8  She sometimes spends three hours a day watching TV  

9  He didn’t finish his homework  

10  My husband doesn’t rest enough  

11  She’s always eating sweets  

12  Michael has long hair  

13  He never gets out of bed on time  

14  She won’t wear proper clothes  

15  Yesterday, Sam didn’t wear his shoes outside  

16  Samantha has a nose piercing  

17  Marika is attention seeking  

18  She has no respect  

19  He just hit her for no reason  

20  She gave her friend a turn  

Discussion notes  

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 
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PRESENTATION 4.3 
THOUGHTS AND FEELINGS6 

The imperative to avoid judgments is based on the principle that our children’s behavior 
does not cause us to feel anything. Instead, how we feel about their actions depends on 
what we think about these.  

Feelings connect us because they are the same for everyone.7 Feelings are experienced in 
the body; whereas thoughts are ideas about facts, information and knowledge. Thoughts 
centre in our heads. Sometimes we confuse these two and generate what we believe are 
feelings, but which are in fact fake emotions. There are three types of fake feelings.  

1 Demanding thinking 

In Module 3, we discussed the first type of fake feelings, which are those emotions that 
escalate when we add judgmental thoughts (demands) to an original feeling. In that 
module, we saw that some of the words which indicate that we are adding demands to 
feelings are:  

Beneath these experiences is an original feeling, such as hurt or fear, but this emotion is 
made more intense by our demanding and judgmental thinking.  

2 Thoughts disguised as feelings 

A second type of fake emotions are actually thoughts in disguise. These are I-feel 
statements that are followed by words such as that, as if, or like:  

I feel that I’m being asked to do too much 
I feel as if I’m the only one willing to go the extra mile 
I feel like I’m under pressure

aghast 
contemptuous 

disgusted 
indignant 
outraged 
sceptical 
sickened 

appalled 
disappointed 

envious 
jealous 

resentful 
scornful 
spiteful 

bitter 
depressed 

horrified 
offended 
revolted 
shocked 
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We know that these are thoughts, because they would make as much sense if they were 
stated in these ways:  

I believe that I’m being asked to do too much 
I consider that I’m the only one willing to go the extra mile 
I am under pressure 

f 

3 Victim Statements  

The third type of fake emotion is when we focus on how others ‘should’ be treating us. This 
type of statement reflects a judgment (that is, a thought) about others or their behavior:  

I feel left out by the group 
I feel that she is manipulating me 
I feel that it isn’t fair how much work I have to do  

IDENTIFYING THOUGHTS BEHIND FAKE FEELING STATEMENTS8 

Thoughts disguised as feelings   Actual feeling 
I feel that you should tidy your room  I am frustrated at this mess 
I feel like a failure    I am disappointed in myself 
I feel that I have to do everything around here     I resent being overworked 
I feel that she is being bossy  I am angry at being denied the chance 

 to make my own decisions 
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These thoughts-in-disguise place us in the role of victim. They indicate that we believe 
other people are to blame for how we feel. As such, they signal an external locus of 
causality: we believe that how we feel is someone else’s fault. This type of message 
generally implies that we believe other people should or should not be acting in particular 
ways. These victim words include the following: 

abandoned 
betrayed 
coerced 
deserted 
ignored 
invisible 
let down 

neglected 
persecuted 
put down 

taken for granted 
unappreciated 

unseen 

abused 
bullied 

condemned 
distrusted 

imposed upon 
isolated 

manipulated 
overworked 
pressured 
rejected 

threatened 
unfair 

unwanted 

attacked 
cheated 
cornered 

dominated 
intimidated 

left out 
misunderstood 

patronised 
provoked 

rushed 
trapped 
unheard 

used 

ROLE OF THOUGHT IN EMOTIONS
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ACTIVITY 4.3 
DISTINGUISHING FEELINGS FROM THOUGHTS9 

Tick which of the following statements are feelings, and leave blank those that are 
thoughts. 

1  I feel that you are not listening to me  

2  I am sad  

3  I’m depressed  

4  I feel uncertain what to do  

5  I’m excited at the prospect of my new job  

6  I feel that I do most of the work around here  

7  I feel miserable  

8  I feel so isolated  

9  I am disgusted at you  

10  I feel as if I’m the only one around here putting in any effort  

11  I am dreading the new job  

12  I was shocked at his behavior 

13  I feel betrayed by him  

14  I feel guilty for letting her down  

15  I admire how much effort you’ve put in  

16  I am so angry about that  

ACTIVITY 4.3.1 
HOW ARE YOU CONTRIBUTING TO THE CONFLICTS? 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 
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MODULE FOUR 
PART 2: Meeting Needs
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What do you do with the mad that you feel 

When you feel so mad you could bite? 

When the whole wide world seems oh, so wrong... 

And nothing you do seems very right? 

What do you do? Do you punch a bag? 

Do you pound some clay or some dough? 

Do you round up friends for a game of tag? 

Or see how fast you go? 

It's great to be able to stop 

When you've planned a thing that's wrong, 

And be able to do something else instead 

And think this song: 

I can stop when I want to 

Can stop when I wish 

I can stop, stop, stop any time. 

And what a good feeling to feel like this 

And know that the feeling is really mine. 

Know that there's something deep inside 
That helps us become what we can. 
For a girl can be someday a woman 
And a boy can be someday a man. 

What Do You Do  
With the Mad  
That You Feel? 
Written by Fred Rogers | © 1968 Fred M. Rogers
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PRESENTATION 4.4 
HANDLING ANGER 

Anger signals that an underlying need is not being met. We can think of anger in any of the 
following three ways.  

• Our churning emotions are like a dashboard light that signals that our car’s engine is
overheating.  We may wish that the light would go out, but the only way to achieve
that is to fix the problem. Our anger is a warning indicator that we are not getting
something that we need.

• Anger is like our phone ringing: it’s our own feelings ‘ringing our bell’. We have to pick
up our receiver to discover what need of ours is at the other end.

• Anger is like an alarm clock, there to wake us up to what we are feeling.10 Anger is
there to alert us to the underlying feeling which, in turn, helps us understand what
needs are not being met.11 However, while these underlying feelings motivate us to
do something to meet our needs, anger is stirred up by a diversion into  judgmental
thinking.12 When we focus on our anger instead of paying attention to the underlying
need, we use up energy that is needed to meet our needs.

Anger = Feeling about an unmet need  

+ Fear that the need will not be met

+ Demand thinking

When we feel angry towards our children, the following things are happening: 

• We are experiencing a prior emotion. Anger is the second emotion that we feel. It
follows hurt or fear (of getting hurt). Anger is like that part of the iceberg that can be
seen above water level: the bulk of the feeling is below the surface.

• We want something that we are not receiving. Frustration is a response to a thwarted
need; anger is based in fear that we will not get our needs met.
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• We demand that others should supply what we need. Therefore, when they do not do
what we want, we blame them for our feelings.

• We are about to speak or behave in a way that will virtually guarantee that we will not
get what we want – or that, if we do, it will not be given willingly. We are likely to
express our anger in the form of a you-message which implies that ‘you’ make me
angry.

Our original feelings are our allies, alerting us to the fact that our needs are not being met. 
However, demanding thinking adds to our original feelings, heating up our emotions. Once 
we can resist the urge to indulge this type of thinking, we will be able to withhold judgment 
and get in touch with whatever the child is feeling that is leading to the behavior we are 
reacting against. This will allow us to help the child. Although feeling upset ourselves, 
because we are the adults, we have the greater capacity to postpone our needs. Therefore, 
we must set these aside and focus on the children’s needs. At the same time, we can resume 
command of our own emotional reactions by remaining in control of what we think. 

FEAR SADNESS 
   ANXIETY 
           FRUSTRATION    HURT 

ANGER

128



MODULE 4 PART 2: MEETING NEEDS

CONSCIOUS PARENTING REVOLUTION 2020 © 

We have four choices about how to respond to our anger:13 

• go into our heads and judge the other person

• go into our heads and judge ourselves

• connect empathically with our own needs

• connect empathically with the other person’s needs.

Given the undesired outcomes of blaming others or ourselves, we must instead focus on 
the need. This means that the basic steps for dealing with anger are:  

1. Stop. Breathe.Take your time.

2. Identify the judgmental thoughts that are causing your anger. Listen out specifically
for the words should, shouldn’t, ought, must or must not.

3. Identify your unmet need that gives rise to the anger.

4. Reconnect with your intention or purpose: decide what you want to achieve right now
for yourself and your relationships.

5. Express your feelings and unfulfilled need.

6. Request what the other person can do to meet your needs, using language that
avoids
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STEPS FOR HANDLING ANGER14 

Identify your reaction 
The aim of transforming anger into its underlying emotion is not to 
suppress, deny or stifle your anger but to channel its energy towards 
fulfilling your needs.This transformation does not take superhuman effort: 
suppressing the feeling is what takes extraordinary effort. But it will take 
practice.  

Step 1 Take your time. Focus on your goal, which is to identify and express 
your underlying needs in ways that ensure that everyone involved  

Step 2 Describe what happened. Identify the stimulus, without forming 
judgments. Take a clear look at what events you are reacting to.  

Step 3 Identify your judgmental thinking. Anger signals that you are judging 
and blaming others for acting as they did. Listen to these thoughts.You may 
feel vindicated by them, so enjoy the show if you want. But know that they 
distract you from focusing on your precious needs so, after recognizing the 
thought game going on in your head, divorce the other person from any 
responsibility for your anger.  

Relate compassionately to yourself  
Your anger is righteous in the dual senses that it is right to feel distressed 
about an unfulfilled need, and you have a right to have your needs met.15

Honor this by addressing the real emotion and unmet need. 

Step 4 Focus on your needs, recognizing that your anger is a signal that your 
needs are not being met. Focus your entire consciousness on that 
underlying feeling and the need it indicates.  

Step 5 Determine your needs. Transform your judgmental thinking into a 
statement of the form: ‘I feel... because I need...’ (rather than ‘I feel angry 
because you...’). When you discover the underlying need, your anger will 
melt away. This does not mean that you have denied, stifled or repressed 
your feelings: you have transformed your anger into more authentic 
feelings. These remaining emotions may still be intense and even painful, 
but they won’t include anger.  
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Step 6 Focus on positive actions. Plan what steps would help to meet your 
needs. This must be a positive action that others could do to meet your 
needs, rather than a request that they stop a  behavior.  

Step 7 Formulate a clear action request. Plan what you could ask the other 
person to do in the moment that will meet your needs, even if this is only 
agreeing to do something at a future date. A request could begin with, 
‘Would you be willing to...?’ or ‘Would you agree to...?’ Do not make this 
request yet, however.  

Relate empathically to others  

Full expression of our anger requires that the other person truly gets our 
deeper experience. For them to do that, we need to understand them 
first.This is particularly true when relating with our children.  

Step 8 Guess at the other person’s needs behind the  behavior. This replaces 
your image of that person as ‘the enemy’ with a vision of a human being who, 
like you, is just trying to meet his or her needs and make life enjoyable and 
satisfying.  

Step 9 Decide whose needs take priority. Given that only one person can be 
heard at a time, someone has to speak first and someone has to listen. The 
person in the most distress will get to speak first. However, given that 
children’s emotions are more intense than ours and given that they will have 
limited ability to wait for their turn, in conflicts between adults and children, 
children need to speak first.  

Step 10 Select a strategy. Invite them to disclose what they feel and need; 
listen; then disclose your feelings and needs, asking for their agreement to 
take some action to satisfy these.  

Given that your listeners will not have done the internal work that you 
completed in the earlier steps, and given that so many of us are used to 
hearing blame, they may react emotionally. Receive what they say 
empathically, focusing on their needs and feelings while they are emotional. 
Guess what action they might like you to take and let them know how you 
feel about doing it. By listening to their needs, they will learn that their 
requirements are important to you and will return this courtesy by 
considering your needs in return. 
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ACTIVITY 4.4 
TRANSFORMING ANGER 

In groupings of two or three members, discuss the following:  

• Describe a situation in which you felt angry.

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

• What thoughts or judgments led to your anger?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

• What need of yours was not being met at the time when you felt angry?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

• What feelings occurred before the anger?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

• What action would have resolved your anger? What could you have said or done that
would make it more likely that your need was met, without damaging the relationship
with the other person involved?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________
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ASSESSING  BEHAVIOR BY ITS EFFECTS 

Fixed or rigid standards whereby we judge children’s  behavior do not reflect reality:  

•  With the exception of truly abnormal  behaviors (such as head banging and self-
mutilation), virtually every  behavior is appropriate at certain times and places. Even
violence can be valid, such as when trying to foil an attempted abduction.

•  Behaviors can have differing effects on different individuals. What troubles one person
may not trouble another.

•  Behaviors can have differing effects over time, depending on the context and the
emotional state of those involved.

Therefore, what defines a given behavior as a problem is not the act itself, but whether it is 
suitable for the occasion or whether it happens to interfere with someone’s needs.  Gordon 
highlighted that the age of the child and their capacities, the location where the behavior is 
taking place and the bandwidth of the parents will all affect whether or not the behavior is okay 
or not.  This is why self-care is so critical in parenting.  It gives us more space.  Putting the 
oxygen mask on ourselves.  We all know people who are uptight, intolerant, narrow-minded 
and judgmental and generally unaccepting of everything and everyone!  And, others who are 
easy going: live and let live.  

1. Self - how I am feeling: Self - how I am feeling: 

• sick, tired, PMS
• stressed
• under pressure at work
• audited by the IRS
• migraine
• flat tire on the Freeway

• healthy, clean bill of health from my doctor
• rested
• successful
• life is in order
• blessed, happy
• things are going your way, get a promotion

2. Environment - where the behavior occurs affects how I feel:

• Playing ball in the house
• Child swimming in the deep end
• Bouncing on the bed at home
• Using magic markers while sitting on the

white carpet in the living room
• Bathing the dog in the house
• Eating potato chips in bed

• Playing ball at the park
• Swimming in the baby pool with floaties
• Bouncing on the bed at a hotel
• Using magic markers while sitting at the

kitchen table
• Bathing the dog in the backyard
• Eating potato chips in the kitchen at the table

3. The child’s age, sex, personality, all affect my feelings if it the behavior is
okay with me or not

• Thumb sucking - child is 11 years old
• Going to the mall alone - child is 7 years old
• Going alone to the movies with a friend -

child is 8 years old

• Thumb sucking - child is 3 months old
• Going to the mall alone - child is 15
• Going alone to the movies with a friend - child

is 14 years old

CONSCIOUS PARENTING REVOLUTION 2020 © 
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All of these have an influence on our bandwidth and whether or not we are okay or not with 
our kids behaviors, what’s okay and what’s not changes all the time!  One day it may be okay 
and the next day it isn’t!  Be authentic, fluid, authentic and transparent.  

Therefore, instead of judging  behaviors by a fixed standard, we must instead assess them 
on the basis of their observed effects (or risk of negative outcomes).  

 This generates five possible scenarios, as illustrated on page 128:  

• The  behavior troubles no one. It has no effect on ourselves, the child or bystanders.
Therefore, it is a non- problem and requires no response.

• The  behavior interferes with meeting the child’s own needs, in which case the child
needs compassion and, as we saw in Module 3, our task is to listen.

• The  behavior troubles us and we are tempted to try to put a stop to it, despite the
fact that it has no negative effect on us and does not interfere with meeting our
needs. For example, we might want to protect 12-year-old children (or ourselves)
from embarrassment at their thumb sucking in public.  We are tempted to act even
though the older child’s public thumb sucking does not prevent us from breathing or
produce any other tangible effect on us.This tells us that the child’s  behavior
conflicts with one of our values.

• The  behavior is annoying, irritating or disruptive and may even interfere with meeting
our needs. but we recognize that the children are not managing to produce desired
behavior because they do not have the capacity to do so. This may be because of
their age or learning difficulties (e.g. young children cannot share play items or cope
with tiredness as well as older children). In this case, we need to understand the
children’s limitations and modify our demands to make it easier for them to achieve
expectations.

• The  behavior has negative effects - or the risk or potential for these - for ourselves or
those bystanders whom we have a duty to protect (such as children in our care). The
behavior troubles us, because it violates a need. It has a material or concrete effect
on us – e.g. when children’s jumping on the bed ruins the bedsprings, or requires us
to re-make the bed after they have treated it like a trampoline. In this case, in order to
safeguard our needs, we have a right to be assertive.
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ACTIVITY 4.5.1 
RECOGNIZING WHICH SKILL TO USE 

Look at the model and identify if you are using the rights skills at the right times or if you need 
to make some adjustments.

SELECTING RESPONSES TO CHILDREN’S BEHAVIORS

Does 
the behavior 

trouble anyone?

Who is most 
upset?

Does 
the behavior 

interfere with meeting 
your needs?

Are the 
demands realistic?

 It is a non-problem 

• Do nothing

 The child needs compassion 

• Accept the child’s feelings

• Listen empathically

• Reflect his/her feelings and needs

• Support the child’s problem solving

• Soothe the child

 It is a conflict of values 

• Ask for consideration

• Share the reasons for your values

• Model your values

• Respect the difference

• Modify your values

 It is a developmental issue 

• Understand the child’s capacities

• Adjust your demands so that the
child can cope

 It is a conflict of strategies 

• Be assertive

• Solve the problem collaboratively

YES

NO

YES

PARENT

CHILD

NO

NO
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PRESENTATION 4.6 
CONFLICTS OF VALUES 

While most conflicts between parents and children will be about  behaviors that interfere 
with each other’s ability to meet his or her needs, some will be about differing values. As we 
saw earlier, whereas needs are innate, our values, attitudes or beliefs are learned. Therefore, 
their lack of satisfaction does not affect our ability to meet our needs. If someone else does 

not abide by our values, this has no tangible effect on us. Gordon16 gives the example that if 
you declared to your neighbor that you didn’t like her car and she should buy a different 
one, she is not likely to be willing to obey you. (She’s likely to assert that it’s none of your 
business what she drives!).  

Because conflicts over values do not interfere with meeting our needs, any fear in us that 
our needs will not be met is misplaced. Instead, values conflicts are about autonomy - that 
is, about being self-governing and choosing for ourselves when it comes to personal  
behavior.  

Moral  behavior and rules about morality span three domains:17 

• moral principles such as justice, respect and consideration for the welfare of others

• conventional  behavior that abides by social convention

• personal  behavior governed by individuals’ preferences for dress and other self-
referent choices that do not affect others

Young people agree on the need for morally principled  behavior and therefore accept that 
their parents have a right to intervene when their  behavior affects others. On the other hand, 
they resent it when parents try to make them conform to conventional or non-moral rules 
and restrict their personal choices, such as their choice of clothes, makeup or hairstyle, or 
music.18 These personal  behaviors – although they may reflect different personal values 
from their parents’ – do not detract from other people’s ability to live their lives.  

As parents, it is our duty to teach children values that we believe will help them to live their 
lives both now and in the future. However, we have a duty to teach them how to think, not 
what to think. Just as we sifted and selected among our parents’ values, retaining those 
which worked for us and modifying others, so too our children will be selective about which 
of our values they adopt. This is how societies make progress. Therefore, while we have a 
right to model and teach our values in the hopes that our children will find them relevant 
and live by them, we cannot impose our values on our children or adolescents. As Gordon 
once said of our children, ‘You gave them life: now let them live it’. 
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ACTIVITY 4.6 
IDENTIFYING CONFLICTS OVER VALUES 

List some things in your child’s life that you try to control.  

1. _________________________________________________________________________________

2. _________________________________________________________________________________

3. _________________________________________________________________________________

4. _________________________________________________________________________________

5. _________________________________________________________________________________

6. _________________________________________________________________________________

• Place a tick beside those that, if they are not achieved, have a material effect on you.
What does this imply about the remaining items on your list?

• What does this imply about the remaining items on your list?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

MODULE 4 PART 2: MEETING NEEDS
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RESPONDING TO CONFLICTS OF VALUES 19 

Assertiveness is not applicable to conflicts of values, because there is no 
tangible effect on us if our children do not abide by our values.Their non-
observance does not stop us from breathing the air we need to stay alive. 
Using power to make children comply or threatening to use power to 
insist that they abide by our values will only incite rebellion and generate 
problems of enforcement.20

Instead, we can:  

• ask for consideration of our values (e.g. not to use certain swear words in
our company). When our relationship is empathic, our children may
voluntarily observe these standards out of courtesy, even when they
have no obligation to do so

• share with our children our life’s lessons that cause us to be concerned
about their  behavior. (This is suitable only for recently emerging
difficulties; it will not work if delivered as a repeated lecture.)

• model our own values in the hopes that our children will come to
cherish them also

• respect that our children’s values differ from our own and decide not to
turn the difference into a point of contention

• listen to the children’s reasons for their beliefs and, when persuaded,
change our own beliefs and attitudes
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PRESENTATION 4.7 
HONORING CHILDREN’S CAPACITIES  

The simplest explanation for children’s  behaviors is always that these are their best attempt 
to meet their needs.  

Every moment of every day, your children are doing their best to meet 
 

their needs – the same needs that you have...You are also, at each  

moment, doing the best you can to meet your needs.21  

Sometimes, however, children’s  behaviors happen to violate our needs, simply because the 
children are not yet skilled enough to meet their own needs in ways that do not interfere 
with others. They do not yet have all the skills and strategies that would be useful.  

Therefore, it can be helpful to understand children’s development and how it influences 
their  behavior. When we can make allowances for children’s limitations and thus have 
appropriate expectations of them, we are less likely to be angered by those  behaviors that 
are normal for their age but which happen to interfere with our needs. Understanding that 
children will lack knowledge or skill and that they (like anyone) will occasionally make 
mistakes, puts us in a better frame of mind to use guidance. When instead, we assume a 
negative motive to their  behavior, we are more likely to become controlling.  
The most significant developmental influences on children’s  behavior are their:  

• abilities at emotional self-control

• attention skills

• language abilities

Children start to learn self-control of their impulses ( behavior) and emotions from around 
the age of three-and-a-half years. Self-control comes about as they develop language 
skills, moral reasoning and empathy for others. They learn the last two from guiding parents. 
However, even at later ages, when they are emotionally stressed or provoked, they may not 
be able to access the problem solving and language skills that they can ordinarily use in 
less emotional circumstances. 

A guidance approach believes that, while we do not have to tolerate inconsiderate  
behavior, we do have to understand that children are still learning, particularly skills at self- 
control. Therefore, if we punished them for lacking self-control skills, we would be 
punishing them for being children.  
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MODIFYING EXPECTATIONS 

When children are not able to produce the  behavior that we would like, rather 
than finding ways to force them to change their feelings or  behavior, the most 
humane response can be to adjust the environment and our expectations. 
This will both make it easier for children to achieve what we need, while our 
consideration for them helps them to be more willing to cooperate with our 

needs in return. Modifications can span the following measures.22  

• Child proof the setting - for example, by removing items that we do not
want children to touch so that we do not need to keep reminding them to
leave the items alone.Although some believe that children have simply
‘got’ to learn to avoid temptation, child proofing the setting is the same
strategy that we would use if a disabled relative were living with us: we
would adjust the environment to reflect that person’s capacities.

• Enrich the environment - for example, giving children more (or more
interesting things) to do than the  behavior they are presently producing.

• Restrict the environment - giving children less inappropriate responsibility,
or fewer distractions so that it is easier for them to function.

• Simplify the demands - when we have completed so many errands that
children’s concentration span is exceeded, or they are physically
exhausted, we can take the children home, thereby honoring their limited
capacities.

• Offer choice. Given that being in command of ourselves is vital to human
beings of all ages, giving children choice about their actions is likely to
make them more willing to take charge of their own  behavior. It satisfies
their need for autonomy while avoiding reactive  behavioral difficulties.

• Soothe children. When children are overwhelmed, we can supply
emotional support.
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ACTIVITY 4.7.2 
DEVELOPMENTAL REASONS FOR CHILDREN’S BEHAVIORS 

This activity may be suitable only if your child is aged under six years. In the left hand 
column, record some of your child’s troublesome behaviors (either now or in the past).  

Refer to the table of the emotional and social stages of development23 on pages 137-139. 
Scan the skills corresponding to your child’s age (at the time when the behavior was 
occurring) to see if any of the abilities listed explain the behaviors you noted. Write the 
relevant skill in the right hand column.  

Behavior Relevant developmental skill

_______________________________ _______________________________

_______________________________ _______________________________

_______________________________ _______________________________

_______________________________ _______________________________

_______________________________ _______________________________
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PRESENTATION 4.8 
REACTIVE BEHAVIORAL DIFFICULTIES 

In Module 1, we identified that the causes of children’s behavioral difficulties can be:  

• internal stress, such as temporary tiredness or hunger, or more chronic conditions such
as an irritated nervous system

• developmental immaturity, whereby they were exuberant, lacked information or had a
lapse of self-control

• external stressors such as excessive demands or expectations, and family stress or
adversity

• reactive behavioral difficulties, which are children’s reaction to being denied autonomy.
This is particularly true of spirited children who, (as explained in Module 1) are the ones
who gain most of their self-esteem from their capacity to make decisions for themselves
and be in command of their own lives. (This is in contrast with those children whose self-
esteem comes from receiving approval and whose disruptions therefore are more
occasional and are typically followed by remorse.)

When we make children obey by force, threats, or punishment, we 
make them feel helpless.They can’t stand feeling helpless, so they 
provoke another confrontation to prove that they still have some 
power.24

A guidance approach believes that these reactive  behavioral difficulties are 
the most common causes of disruptive  behavior, particularly in children 
aged over four years old. This is because meeting the need for autonomy is 
vital to human wellbeing and therefore its violation can be expected to 
produce emotional reactions in its defense. 

A basic premise of a guidance approach is that when parents change their  behavior, 
children change in response – that is, when adults cease their efforts at controlling children, 
the children have no force to counter, with the result that their  behavior becomes more 
cooperative. Meeting children’s need for autonomy avoids the cycle of escalating  
behavioral difficulties that was illustrated on page 14.  
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ACTIVITY 4.8 
RESPONDING TO DISRUPTIVE  BEHAVIOR 

Returning to the examples of your children’s  behaviors that you generated in Activity 4.7.2, 
decide how you could respond. Guided by the figure below (which you have seen already in 
Module 1) and which identifies the causes of disruptive  behavior, start with the outer circle and, 
working inwards, generate solutions in each category.  

• Did you activate the disruptive behavior?  If so, what did you do to create it?

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

• How could you modify your own behavior (e.g. ceasing coercion, listening, soothing the child)?

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

• What could you do to reduce environmental (external) stressors (e.g.
pressure to pass a test, boredom as a result of having too little to do)?

__________________________________________________

____________________________________________

_________________________________________

______________________________________

______________________________________

______________________________________
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CAUSES OF  
DISRUPTIVE BEHAVIORS
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• How could you support your children to learn skills (e.g. self-control)?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________.

• What could you do to resolve internal stressors (such as tiredness, hunger, exceeded
concentration span, or pain)?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

PERSONAL REFLECTION 4.9  
IDENTIFYING POSITIVES  

This week notice something that your child does, or something that you do as a parent that 
makes it worthwhile for you. Record that here 

  ________________________________________________________________________

  ________________________________________________________________________

  ________________________________________________________________________

  ________________________________________________________________________  

If someone said something to you, what was that comment and how did you respond? 
Record that here:

  ________________________________________________________________________

  ________________________________________________________________________

  ________________________________________________________________________  

  ________________________________________________________________________ 
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PERSONAL REFLECTION 4.10 
INCIDENTS THAT TRIGGER ANGER 

To see the pathway from demanding thoughts to emotional over-reactions, and the 
alternative pathway from realistic thinking to more balanced emotional reactions, reflect on 
an incident when you felt angry and fill in the boxes below in the numbered order.  

1 What I saw or heard:

2 How did I react emotionally? 

5) What could I say to myself that would help me to meet my needs?

6) What feelings has this new thinking produced?

7) What solutions might meet my needs?

MODULE 4 PART 2: MEETING NEEDS

CONSCIOUS PARENTING REVOLUTION 2020 © 

4 What need was not being met?3 What assumptions, judgments, criticisms, 
evaluations, analyses or comparisons 

crossed my mind? 
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PERSONAL REFLECTION 4.11 
TRIGGERING EVENTS JOURNAL 

In a notebook, record over the coming weeks any events that trigger your emotions 
(especially anger) at your children. This will allow you to:  

• identify the events that ‘press your buttons’

• question the assumption that other people are to blame for how you feel

• help you recognize what needs of yours are not being met during these incidents

PERSONAL REFLECTION 4.12  
TRIGGERING EVENTS  

Reflect on an incident when you become angry.  

• What happened that triggered the anger? What did you see, hear or remember?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

• What feelings did you notice at the time?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

• What thoughts or judgments crossed your mind?

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________
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PERSONAL REFLECTION 4.16 
FRIDGE MAGNETS26 

Your fridge magnets for this module could be:  

Other people 
do not cause my feelings 

I choose 
which thoughts to invite in  

and entertain

Observing without evaluating  
is the highest form of 

intelligence 

Anger is a natural feeling 
created by unnatural thinking 

Conflict is over strategies 
for meeting needs,  

not over needs themselves 

There are many ways 
to meet needs 

Needs will lead to solutions I can trust that 
my needs will be met 
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Children are people too chapters 5 and 8.  
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Gordon, T. (2000). Parent effectiveness training. (2nd ed.) New York: Three Rivers Press. Chapters 
6, 7, 9, 11 and 13. 
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24  Kohn 2005, p. 55.  
25  This activity was written by Bertolino & Schultheis 2002, pp. 36-38.  
26  This activity was devised by Hart & Hodson 2006, pp. 172-173.  
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MODULE FIVE 
PART 1: Resolving Conflict
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THEMES 
In this module, the first theme that we are governed internally tells us that we will have enduring 
success at changing children’s thoughtless behavior by teaching them self-control rather than 
attempting to impose control on them from the outside. This will allow us to focus on preventing 
future thoughtlessness, rather than on seeking retribution for children’s past misdeeds.  

The second theme of choice is expressed here as a choice either to assert our own needs and 
collaborate with children to find solutions that work for both of us, or to punish children when 
their behavior interferes with meeting our needs. 

Marilyn Wedge Ph.D. in her post The Drama of the Gifted Child summarizes: 

“Miller’s main point in the book is that the gifted child—the child who is more intelligent, more 
sensitive and more emotionally aware than other children—can be so attuned to her/his 
parents’ expectations that she/he does whatever it takes to fulfill these expectations while 
ignoring her/his own feelings and needs.” 

LOSING YOUR TRUE SELF TO PLEASE OTHERS 

“In becoming the ‘perfect’ child of her/his parents’ dreams, the gifted child loses something 
very precious. She/he loses her/his true self. In becoming her/his parents’ ideal child, she/he 
locks away her/his true feelings in a kind of ‘glass cellar,’ the key to which is thrown away. 

According to Miller, the gifted child in this type of situation stops growing. Because she/he 
cannot develop and differentiate her/his true self, she/he feels empty, emotionally isolated, 
and ‘homeless.’ 

In adulthood, the child who has always tried to please her/his parents is constantly looking to 
others for approval.” 

Miller has been quoted about the word ‘gifted’ in the title: 

“I had in mind neither children who receive high grades in school nor children talented in a 
special way. I simply meant all of us who have survived an abusive childhood thanks to an 
ability to adapt even to unspeakable cruelty by becoming numb… Without this ‘gift’ offered us 
by nature, we would not have survived.” 

THE DRAMA OF THE GIFTED CHILD ADDRESSES NARCISSISM 

The basic idea of narcissism is being obsessively self-absorbed, always putting your own needs 
first, having poor empathy or appreciation for other people’s needs, and others qualities. 

But what is behind someone operating that way? 

Alice Miller writes in her book The Drama of the Gifted Child about childhood harm leading to 
compromised emotional life as an adult. 

Abusive, narcissistic kinds of behavior by parents can lead to children experiencing the same 
wounds into adulthood.
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She writes about the compromised ability to love oneself: 

“A little reflection soon shows how inconceivable it is really to love others (not merely to need 
them), if one cannot love oneself as one really is.” 

“And how could a person do that if, from the very beginning, he has had no chance to experience 
his true feelings and to learn to know himself?” 

“For the majority of sensitive people, the true self remains deeply and thoroughly hidden.” 

“But how can you love something you do not know, something that has never been loved?" 

“So it is that many a gifted person lives without any notion of his or her true self. Such people are 
enamored of an idealized, conforming, false self.” 

“They will shun their hidden and lost true self, unless depression makes them aware of its loss or 
psychosis confronts them harshly with that true self, whom they now have to face and to whom 
they are delivered up, helplessly, as to a threatening stranger.” 

Miller says in looking at the origins of this loss of the self in the book, she chooses not to use the 
term “narcissism” – but explains: 

“However, in my clinical descriptions, I shall speak occasionally of a healthy narcissism and depict 
the ideal case of a person who is genuinely alive, with free access to the true self and his authentic 
feelings.” 

“I shall contrast this with narcissistic disorders, with the true self’s ‘solitary confinement’ within the 
prison of the false self.” 

“This I see less as an illness than as tragedy, and it is my aim in this book to break away from 
judgmental, isolating, and therefore discriminating terminology.” 

OBJECTIVES 

In this module, you will:  

• practice expressing your needs and feelings in a clear, direct way (which requires you getting
authentically in touch with them)

• building our family culture and the rules around belonging, name calling, psychological safety

• understand how to respond when your children’s behavior interferes with your needs as well
as how to respond when you feel it is better for them to change their behavior, but, it has no
impact on you fulfilling your needs (so it is a values driven conversation).

• develop skills at sending I-messages and shifting gears into empathic listening

• distinguish requests from demands

• recognize that, even though children may have the knowledge (or information) to perform a
skill, they will not always be competent at controlling their emotions and impulses and
therefore will, inevitably, make mistakes

• appreciate that if we punished children for making mistakes we would be punishing them for
being children (given that all children make mistakes) and that instead we should teach them –
not necessarily information, but the self-control skills to use that information
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We started exploring the different ways we approach our difficult conversations when we would like 
someone else to change the behavior.  We now know that the first thing that we need to do is pause and 
figure out if it is we can't meet our needs when they are doing this behavior, or, if we just think it would 
be better for them to do it differently and we want them to listen to our wise council.  

This next exercise is helping us to get clear about what our family values are so that everyone in the 
family knows when their behavior isn't the sort of behavior that our family values, or, it is the type of 
behavior that our family values. 

EXERCISE 5.0 
BUILDING OUR FAMILY CULTURE by Brene Brown  

What should our rules be about belonging in our families?  Take out a piece of paper and draw a house 
and add landscaping if you would like, be creative and draw it any way that you want to.  At the top of 
the paper write: IN OUR HOUSE YOU ALWAYS HAVE PERMISSION TO:   

Be explicit about what everyone can do in this home.  Make explicit the ways of being in this family that 
represent our values and the ways of being together that don’t represent our family values. 

Do this exercise on your own and also as a family exercise. 

We need to create together as families because it’s part of creating love, belonging and vulnerability in 
our homes.  We turn families into whole-hearted families by practicing Emotional Literacy.  It is way 
more powerful than simply saying, "I love you.” Guess which of the pictures below was drawn by my 
architect husband?         
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As we look at the family culture we are creating (I like to refer to it as our petri dishes) based 
on what we add to the dish we culture different things growing! Sometimes unconsciously 
we are stuck on the wash and repeat cycle! Whatever was done to us we do it now. Take 
some time to reflect and see how true that may be for you with this next exercise. 

PERSONAL REFLECTION 5.01 
SELF-QUESTIONNAIRE: HOW WERE YOU EXPECTED TO BEHAVE? 

• As a child, how were you expected to behave?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

• What happened when you did not meet those expectations?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

• What behaviors do you now expect of your children?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

• How do you respond when your children do not meet those expectations?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

• Do your expectations and responses differ for academic versus behavioral mistakes?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________
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Dr. Brene Brown speaks about Love & Belonging are Irreducible Needs and that we need to 
let our children see us vulnerable. She says: 

“Let them see you talk to yourself the way you would like to see them talk to 
themselves.  Showing them every day: 

I see you 
 I love you 
You belong here, you always belong here 

The goofy part, the part that failed, the part that didn’t make the team, the part that’s 
struggling and didn’t’ have anyone to sit with at lunch.  ~~~ they all belong here in our 
home and you’ll know that not just by what I say but by how we act in this family and 
how you see me treating myself.” 

She goes on to say that the opposite of belonging is fitting in. 

“Belonging is being with a group of people that want to be with you. Fitting in is being with a 
group that’s not so sure it wants to be with you. One wrong move can ruin everything. Being 
cool is a straight jacket that keeps us away from belonging, it’s never about showing up as 
our authentic selves. 

It is hard when you don’t belong at school, but, nothing is worse than when you don’t belong 
at home.” 

Be You 
Be Seen 
Belong 

If we don’t offer our kids a sense of absolutely, no question, no requirement belonging, they 
will look for it elsewhere. Belonging is a DNA requirement, kids will find it where they can. 
What gets in the way of Love and Belonging are: 

Shame  Guilt  Humiliation Embarrassment 

Nothing unravels love and belonging in a family more than shame. It’s about how we talk to 
each other and how we talk to ourselves. Which includes siblings, grandparents, aunts/
uncles. A rule we need in our house is 

ZERO NAME CALLING 

For example we can say, I am making a mess, but I am not a mess.
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We have discussed the difficulty of getting people to "do as they're told" and that when we 
use force to make them it backfires.  We are all well versed in the 3R's now and the 
resentment flows we create when we approach life with that mindset.  So how do we 
create family rules. The exercise you did on building family culture prepares the soil to now 
make family rules together.  The United Nations has an entire white paper on creating a 
culture of peace. We need to do the same!  So how do we create a culture of peace?  

EXERCISE 5.02 
MAKING FAMILY RULES TOGETHER 

In this exercise take some time to list the things you would like to have some rules about 
and why a rule like that would support you and make your life more wonderful.  

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

List the needs that you would be able to meet with that rule in place and if it isn't meeting 
needs then which of your values does it support if it is in place? 
  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

Once you are clear about what you are trying to accomplish then which approach to 
creating those rules would meet your needs and support your values: 

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

159



MODULE 5 PART 1: RESOLVING CONFLICT 

CONSCIOUS PARENTING REVOLUTION 2020 © 

As we have raised our awareness throughout the class and look at our embedded assumptions about 
people, their motives, and learned the language of feelings and needs to move to observation without 
evaluation and also not blaming others for our reactivity, here are 3 important myths of parentings that 
Dr. Thomas Gordon identified as follows: 

MYTH #1: 

A “good parent” must always feel accepting of his/her child. Having a negative feeling is “bad”. 

The truth is just the opposite.  No parent is unconditionally and always accepting of her or his child. It is 
psychologically impossible. There will be times when you dislike very much what your child is doing, 
when you may have strong feelings of disappointment or anger. No one should feel guilty for having 
these feelings some of the time.  Parents are people too. It is also true that some parents are much 
more accepting or un-accepting than other parents. 

MYTH #2: 

Parents must be consistent with their children, their feelings must always be the same. 

This is also impossible because of the three factors that we know which affect whether we’re okay or 
not with the behavior (our personal bandwidth at the time when we’re experiencing the other’s 
behavior, where the behavior is happening and the age or competency of the child). 

It is a very human thing to feel grouchy about a loud TV one day and completely accepting the next 
because you are not the same person both days. 

No parent should feel guilty about being human, about having feelings that depend on different 
circumstances. 

MYTH #3:  

When there are two parents living with a child, they must maintain a “united front.” 

We know that this is psychologically impossible. Each parent does have different feelings, and at that 
moment what’s okay or not is going to be affected by each one’s bandwidth, where the behavior is 
happening and the age or competency of the child. 

When one parent tries to “fake it” by acting falsely accepting or falsely un-accepting, not only does the 
child usually see through it, but, the parent usually feels guilty for acting phony and often resents the 
other parent for insisting on them playing this phony role. 

We believe that honest differences between parents are normal and ultimately healthier for all 
concerned. 

Parents won’t need a united front after this course for another reason, too.  They will have skills for 
effectively handling their different feelings with each other and with their children. 

Being supportive is different than a united front:  A parent can say, “this behavior is not a problem for 
me, but, it is for your mom/dad right now, and her/his feelings are important to me, so we need to 
consider another solution to meeting our needs.”
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EXERCISE 5.03 
Reflect on the ways that you live or don't live into these myths: 

Myth #1: 
A “good parent” must always feel accepting of his/her child.  Having a negative feeling is “bad.” 

_______________________________________________________________________________________________________ 

_______________________________________________________________________________________________________ 

_______________________________________________________________________________________________________ 

Myth #2: 
Parents must be consistent with their children, their feelings must always be the same. 

_______________________________________________________________________________________________________ 

_______________________________________________________________________________________________________ 

_______________________________________________________________________________________________________ 

Myth #3: 
When there are two parents living with a child, they must maintain a “united front.” 

_______________________________________________________________________________________________________ 

_______________________________________________________________________________________________________ 

_______________________________________________________________________________________________________
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PRESENTATION 5.1 
REASONS NOT TO PUNISH 

Rewards and punishments share many similar disadvantages, with punishments having 
some additional negative effects on children’s wellbeing and the quality of their 
relationships with adults. These risks are unnecessary, as guidance has fewer negative 
outcomes and is more effective at influencing children’s behavior.  The following quote 
explains the subterfuge behind punishment.  

“You disguise the threat of punishment by calling it a choice the child is making.  
As in, ‘You have a choice, you can either finish your homework or miss the outing 
this weekend.’ Then when the child chooses to try to protect his dignity against 
this form of terrorism, by refusing to do his homework, you tell him he has chosen 
his logical, natural consequence of being excluded from the outing… The use of 
this mind game teaches [children] the false, crazy-making belief that they wanted 
something bad or painful to happen to them...In this smoke and mirrors game, the 
children are ‘causing’ everything to happen and the [adults] are the puppets of 
the children’s choices. The only ones who are not taking responsibility for their 
actions are the adults.1” 

In the introductory chapter and throughout, we detailed the research evidence about the 
ineffectiveness of controlling discipline, and punishment in particular. Punishment does not 
reliably produce even immediate compliance and achieves no longer-term gains.  

If punishment is so effective, how come I have to keep doing it?2  

REFLECTION 5.04  
THE LEGACY OF INJUSTICE  

• Do you recall any times as a child when you, a sibling or classmate were reprimanded or
otherwise punished unfairly?

________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________
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• How could the injustice have been prevented? For example, were you (or another child
involved) asked for your side of the story? If you had been, would that have altered the
adult’s response and/or your feelings about it?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

• How did the adult’s response on that occasion subsequently affect your relationship with
him or her? If the incident happened at school, did the way the adult responded have any
influence on your attitude towards school itself?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

• How many decades ago was this incident? What does the longevity of your memory
about that incident tell you about how children feel about injustices?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

As well as the disadvantages of punishment in general, there are specific problems with 
time out. Whereas many parents favor time out because it seems less punitive than the  
alternatives (such as spanking or smacking), what is really being withdrawn from children  
during time out is not their parents’ attention, but their love.3 Withdrawal of love can make  
children comply, but largely because the threat of emotional abandonment is so  
devastating. Children perceive it as a lack of care4 and a communication that they are
unworthy.5 At the time, it can lead to expressions of distress and protest that attract more  
punishment6 and, in the longer term, it leads to fear, anxiety, low and unstable self- 
esteem, avoidance of failure by evading challenge, lack of moral development,  
delinquency, poor emotional wellbeing, and difficulty forming relationships.7 
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PRESENTATION 5.2 
ASSERTIVENESS 

As illustrated in the figure on page 130, assertiveness is the required communication skill  
when someone else’s actions are violating one of our needs. Another term for it is  
‘leveling’.8 It means giving other people information about ourselves, our genuine thoughts 
and feelings, rather than expecting them to read our minds and know how we feel without 
being told. This self-disclosure takes the form of I-messages.  

Assertiveness assumes that we each have rights, as listed in the charter below, which are  
based on the principles that:9 

• we each have the same basic rights as everyone else to have our needs fulfilled

• we are happier when we exercise these rights

• failure to exercise them damages our relationships

Charter of Personal Rights 10

1. I have a right to my own behavior, thoughts and feelings, and I am
responsible for their outcomes.

2. I have a right to offer no justifications for my behavior. What I do and how I
act are more important than why.

3. I have the right to make mistakes.

4. I have a right to have my thoughts and feelings listened to without
judgment.

5. I have a right to ask for what I want. I do not have to wait for permission.

6. I have a right to reject other people’s opinions of me.

7. I have the right to set my own priorities.

8. I have the right to choose whether to offer assistance to others. I am not
obliged to help everyone every time. I can say ‘No’ without feeling guilty.

9. I have the right to change my mind.

10. I have the right to say ‘I don’t know’ or ‘I don’t understand’. I do not have to
have all the answers.
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Fundamental truths behind assertiveness 

No specific behavior will have the same effects on each outsider: the behavior may interfere 
with meeting the needs of one person, whereas another is unaffected.  

Neither will actions have the same effects across time. A behavior that did not interfere with 
our ability to meet our needs yesterday may provoke problems for us today. Our reactions 
can depend on:  

• our emotional state: when we are unwell, tired, worried, stressed, or overwhelmed
from being behind at work we are less able to tolerate particular behaviors and more
likely to need extra consideration

• the environment, context, or timing: a behavior may bother us more when it is the tenth
disruption compared with when it is only the second; or loud noise indoors will
disturb us more than when it is outside.

Children cannot know that their actions will have a negative effect on us now, when the 
same behavior might not have bothered us previously. We cannot expect children to read 
our minds or to know in advance that something will bother us. They also cannot be made 
responsible for checking how we feel. Instead, we have to be assertive on our own behalf. 

Therefore, when a behavior happens to interfere with satisfying our needs, we must avoid 
judging the child or the behavior – and instead focus on ourselves and our own needs and 
how we can meet these. It is our responsibility to check in with our emotions and use those 
that arise when our needs are not being met as a signal to solve the problem.  

Thus, the fundamental truths behind assertiveness are:  

• The only behavior that I can change is my own.11

• People are not mind readers. If I don’t tell them what I need, chances are that they

will not know.12

• Not letting others know what I feel or need is just as inconsiderate as not listening to

what they feel and need.13

• Nobody makes me feel anything.

• I am responsible for how I interpret what I hear and see.

• I am aware that I might misinterpret the intentions of other people. When I do this, we
are not communicating accurately. I do not want to assume what others intend, so I
will check if my interpretation is correct or not.
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I-messages: Assertion

The intent of I-messages is not manipulation or control, but honest communication.  
I- messages are authentic and honest and describe our inner reality: they do not contain
evaluations, judgments or opinions of others. They simply disclose to listeners:

• how we feel

• what we value and why

• how we experience others’ behavior (while taking responsibility for our own
reactions, rather than blaming them for provoking these)

Assertiveness is reciprocal, giving both parents and children permission to assert and 
defend their needs, with the result that respect and consideration are mutual:  

Benefits of Assertiveness 

1. Assertiveness looks after our rights

2. It is honest

3. It maintains our responsibilities to ourselves and others

4. It communicates respect for others

5. It gives others permission to respect and be assertive about their own needs

6. Assertiveness provides predictability for our listeners and respects their right
to know where they stand with us

7. When we are assertive, we can relate more effectively

8. Our feelings remain in control

9. We do not have to become resentful of others

10. It is physically healthier to express feelings and needs than to suppress them
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You-messages: Aggression 

The distinction between assertiveness and aggression is that assertiveness tells others 
about ourselves, whereas aggressiveness tells them about themselves. The aim of 
aggression is to ensure compliance, which requires the use of power, whereas the aim of 
assertiveness is to express our needs so that these can be satisfied, while ensuring that 
others’ needs are given equal consideration.  

You-messages contain some hidden blame and criticism:  

• You are too insensitive to figure out how to help me

• You’re bad/thoughtless/selfish to have caused me a problem

As a result, aggressive messages lead to resentment in children:  

Aggression works: it often gains people what they want and gives them the illusion of 
control over their lives. On the other hand, it denies children the chance to change their 
behavior out of consideration for our needs, and has the following personal costs for both 
parents and children. 
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Costs of Parental Aggression  

Effects for parents 

Aggressive parents feel overwhelmed and powerless  

They feel guilty for mistreating their children  

They are isolated and lonely because their children avoid them  

They can experience poor health  

Costs of parental aggression 

Effects on children 

Parental aggression damages children’s self-esteem  

It causes children to lose face  

It can engender guilt in children for having needs of their own  

It creates fear in children 
It generates confusion for children  

It teaches children how to be indirectly manipulative  

It increases resistance in children  

Aggression reduces children’s willingness to listen to their parents in the future  

Submission  

Both assertion and aggression are contrasted to submission, whereby we agree to 
something even though it violates our needs. We say ‘yes’ when we would rather say ‘no’ 
assertively. Submission can entail being silent and not expressing ourselves, or actively 
agreeing to something that violates our needs, such as:  

Well, I suppose I could...  

I don’t know...well, okay  

I guess that’ll be alright 
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Sometimes, we submit because we are merely caught unawares, before we can get in 
touch with what we really want but, once we do realize, are able to re-negotiate our 
commitment. Alternatively, we might abide by our commitment on this occasion but resolve 
that, next time, we will take better care of ourselves.  

Of course, we have a right not to assert ourselves if we choose.14 However, in the long term,
those who habitually submerge their own requirements and place a higher priority on 
others’ needs are indulging demanding thinking (‘I should...I have to...I can’t consider myself...’)  

Parents who are submissive and self-sacrificing believe that their relationships could be 
illustrated as: 

However, the resentment actually flows in both directions, as children are subtly 
manipulated into feeling guilty for having needs. They come to resent having to be grateful 
either for something that is their birthright (namely, to receive nurturing) or which they did 
not ask for. They often have to engage in ‘parent watching’ to discern what their parent 
actually needs, which is exhausting as well as being an inappropriate responsibility. It is far 
less burdensome on children for us to ask for what we need because, when we are 
assertive, they know where they stand with us. It also gives them permission to be assertive 
about their own requirements. 

Thus, while we may think that being submissive is noble or ‘responsible’, in fact, it is the 
exact opposite. As is true of aggression, when we are submissive we are not taking 
responsibility for ourselves and for meeting our own needs. Although it is admirable to 
consider others, we also must take care of ourselves. As we saw in Module 2, like draining 
water from the electric kettle, if we progressively drain ourselves of energy, we burn out and 
are less able to meet anyone’s needs – our own or others’. 
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Submissive Patterns 15  

Thoughts and emotions 

Fear disapproval from others  

Fear disapproving of ourselves (known as guilt)  

Defer to authority, even when it is not legitimate  

Have a sense of duty or obligation  

Believe that martyrdom is good for ‘the soul’  

Believe that our devotion will oblige others to return the favor in future  

Resulting actions 

Try to earn worth by acting worthy and meeting others’ expectations  

Let others determine our actions so that we gain approval  

Attempt to gain prestige by courting the favor of those in authority  

Devote ourselves to those in similar pain, which distracts us from attending to our 
own needs  

Are driven to endless activity, striving for perfection rather than mere excellence, 
and striving not only to be acceptable to others, but to be indispensable  

Stop only when we drop 

Ways to Say ‘No’ 16 

• Reflective listening, followed by ‘No’: I understand that you want me to...but I can’t.

• The reasoned ‘No’: Give a succinct, sincere reason, but not an excuse: ‘Thanks for
the invitation, but I don’t enjoy playing cards’.

• The raincheck ‘No’: The person refuses this particular request but invites the
speaker to ask again another time: ‘I’m not free today, but I can be free later in the
week if that works for you’.

• The broken record: This involves persistently repeating a brief, one-sentence
statement, regardless of what the other person says. It is useful for dealing with
those who ‘won’t take no for an answer’ or who are aggressively out of control.

• The flat-out ‘No’: involves saying no without any justification. We all have a right to
do this but may choose to do so rarely as it is difficult for listeners to accept.

• The celebrate ‘No’: This declares no to something offensive but, in so doing,
celebrates our inner resolve in such a way that others respect that.
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The Price of ‘Nice’17

1. The non-assertive person hands over control of the self to others.

2. Relationships are less honest, intimate and satisfying.

3. Submissiveness can result in a loss of respect from others.

4. Others can resent having to be ‘nice’ in return and feel that they cannot confront
‘nice’ people when their actions violate others’ needs.

5. Others can become helpless and dependent.

6. Submissive individuals will come to resent that others request more of them
than they are willing to give (with the result that they ‘feel’ used).

7. Their emotions become uncontrollable and lead to outbursts that scare
onlookers –  children in particular.

8. They may avoid others or silently terminate relationships rather than assert their
needs and resolve conflict within the relationship.

9. Physical illnesses can be exacerbated by unexpressed emotion.

10. Submissive individuals criticize themselves for not honoring their own needs
and experience low self- esteem, high anxiety, depression and inhibition.
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MODULE FIVE 
PART 2: Resolving Conflict
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PRESENTATION 5.2 
ASSERTIVENESS 

As illustrated in the figure on page 130, assertiveness is the required communication skill  
when someone else’s actions are violating one of our needs. Another term for it is  
‘leveling’.8 It means giving other people information about ourselves, our genuine thoughts 
and feelings, rather than expecting them to read our minds and know how we feel without 
being told. This self-disclosure takes the form of I-messages.  

Assertiveness assumes that we each have rights, as listed in the charter below, which are  
based on the principles that:9 

• we each have the same basic rights as everyone else to have our needs fulfilled

• we are happier when we exercise these rights

• failure to exercise them damages our relationships

Charter of Personal Rights 10

1. I have a right to my own behavior, thoughts and feelings, and I am
responsible for their outcomes.

2. I have a right to offer no justifications for my behavior. What I do and how I
act are more important than why.

3. I have the right to make mistakes.

4. I have a right to have my thoughts and feelings listened to without
judgment.

5. I have a right to ask for what I want. I do not have to wait for permission.

6. I have a right to reject other people’s opinions of me.

7. I have the right to set my own priorities.

8. I have the right to choose whether to offer assistance to others. I am not
obliged to help everyone every time. I can say ‘No’ without feeling guilty.

9. I have the right to change my mind.

10. I have the right to say ‘I don’t know’ or ‘I don’t understand’. I do not have to
have all the answers.
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Fundamental truths behind assertiveness 
No specific behavior will have the same effects on each outsider: the behavior may interfere 
with meeting the needs of one person, whereas another is unaffected.  

Neither will actions have the same effects across time. A behavior that did not interfere with 
our ability to meet our needs yesterday may provoke problems for us today. Our reactions 
can depend on:  

• our emotional state: when we are unwell, tired, worried, stressed, or overwhelmed
from being behind at work we are less able to tolerate particular behaviors and more
likely to need extra consideration

• the environment, context, or timing: a behavior may bother us more when it is the
tenth disruption compared with when it is only the second; or loud noise indoors will
disturb us more than when it is outside.

Children cannot know that their actions will have a negative effect on us now, when the 
same behavior might not have bothered us previously. We cannot expect children to read 
our minds or to know in advance that something will bother us. They also cannot be made 
responsible for checking how we feel. Instead, we have to be assertive on our own behalf. 

Therefore, when a behavior happens to interfere with satisfying our needs, we must avoid 
judging the child or the behavior – and instead focus on ourselves and our own needs and 
how we can meet these. It is our responsibility to check in with our emotions and use those 
that arise when our needs are not being met as a signal to solve the problem.  

Thus, the fundamental truths behind assertiveness are:  

• The only behavior that I can change is my own.11

• People are not mind readers. If I don’t tell them what I need, chances are that they

will not know.12

• Not letting others know what I feel or need is just as inconsiderate as not listening to

what they feel and need.13

• Nobody makes me feel anything.

• I am responsible for how I interpret what I hear and see.

• I am aware that I might misinterpret the intentions of other people. When I do this, we
are not communicating accurately. I do not want to assume what others intend, so I
will check if my interpretation is correct or not.
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I-messages: Assertion

The intent of I-messages is not manipulation or control, but honest communication.
I- messages are authentic and honest and describe our inner reality: they do not contain
evaluations, judgments or opinions of others. They simply disclose to listeners:

• how we feel

• what we value and why

• how we experience others’ behavior (while taking responsibility for our own
reactions, rather than blaming them for provoking these)

Assertiveness is reciprocal, giving both parents and children permission to assert and 
defend their needs, with the result that respect and consideration are mutual:  

Benefits of Assertiveness 

1. Assertiveness looks after our rights

2. It is honest

3. It maintains our responsibilities to ourselves and others

4. It communicates respect for others

5. It gives others permission to respect and be assertive about their own needs

6. Assertiveness provides predictability for our listeners and respects their right
to know where they stand with us

7. When we are assertive, we can relate more effectively

8. Our feelings remain in control

9. We do not have to become resentful of others

10. It is physically healthier to express feelings and needs than to suppress them
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You-messages: Aggression 

The distinction between assertiveness and aggression is that assertiveness tells others 
about ourselves, whereas aggressiveness tells them about themselves. The aim of 
aggression is to ensure compliance, which requires the use of power, whereas the aim of 
assertiveness is to express our needs so that these can be satisfied, while ensuring that 
others’ needs are given equal consideration.  

You-messages contain some hidden blame and criticism:  

• You are too insensitive to figure out how to help me

• You’re bad/thoughtless/selfish to have caused me a problem

As a result, aggressive messages lead to resentment in children:  

Aggression works: it often gains people what they want and gives them the illusion of 
control over their lives. On the other hand, it denies children the chance to change their 
behavior out of consideration for our needs, and has the following personal costs for both 
parents and children. 
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Costs of Parental Aggression  

Effects for parents 

Aggressive parents feel overwhelmed and powerless  

They feel guilty for mistreating their children  

They are isolated and lonely because their children avoid them  

They can experience poor health  

Costs of parental aggression 

Effects on children 

Parental aggression damages children’s self-esteem  

It causes children to lose face  

It can engender guilt in children for having needs of their own  

It creates fear in children 
It generates confusion for children  

It teaches children how to be indirectly manipulative  

It increases resistance in children  

Aggression reduces children’s willingness to listen to their parents in the future  

Submission  

Both assertion and aggression are contrasted to submission, whereby we agree to 
something even though it violates our needs. We say ‘yes’ when we would rather say ‘no’ 
assertively. Submission can entail being silent and not expressing ourselves, or actively 
agreeing to something that violates our needs, such as:  

Well, I suppose I could...  

I don’t know...well, okay  

I guess that’ll be alright 
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Sometimes, we submit because we are merely caught unawares, before we can get in 
touch with what we really want but, once we do realize, are able to re-negotiate our 
commitment. Alternatively, we might abide by our commitment on this occasion but resolve 
that, next time, we will take better care of ourselves.  

Of course, we have a right not to assert ourselves if we choose.14 However, in the long term,
those who habitually submerge their own requirements and place a higher priority on 
others’ needs are indulging demanding thinking (‘I should...I have to...I can’t consider myself...’)  

Parents who are submissive and self-sacrificing believe that their relationships could be 
illustrated as: 

However, the resentment actually flows in both directions, as children are subtly 
manipulated into feeling guilty for having needs. They come to resent having to be grateful 
either for something that is their birthright (namely, to receive nurturing) or which they did 
not ask for. They often have to engage in ‘parent watching’ to discern what their parent 
actually needs, which is exhausting as well as being an inappropriate responsibility. It is far 
less burdensome on children for us to ask for what we need because, when we are 
assertive, they know where they stand with us. It also gives them permission to be assertive 
about their own requirements. 

Thus, while we may think that being submissive is noble or ‘responsible’, in fact, it is the 
exact opposite. As is true of aggression, when we are submissive we are not taking 
responsibility for ourselves and for meeting our own needs. Although it is admirable to 
consider others, we also must take care of ourselves. As we saw in Module 2, like draining 
water from the electric kettle, if we progressively drain ourselves of energy, we burn out and 
are less able to meet anyone’s needs – our own or others’. 
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Submissive Patterns 15  
Thoughts and emotions 
Fear disapproval from others  

Fear disapproving of ourselves (known as guilt)  

Defer to authority, even when it is not legitimate  

Have a sense of duty or obligation  

Believe that martyrdom is good for ‘the soul’  

Believe that our devotion will oblige others to return the favor in future  

Resulting actions 
Try to earn worth by acting worthy and meeting others’ expectations  

Let others determine our actions so that we gain approval  

Attempt to gain prestige by courting the favor of those in authority  

Devote ourselves to those in similar pain, which distracts us from attending to our 
own needs  

Are driven to endless activity, striving for perfection rather than mere excellence, 
and striving not only to be acceptable to others, but to be indispensable  

Stop only when we drop 

Ways to Say ‘No’ 16 

• Reflective listening, followed by ‘No’: I understand that you want me to...but I can’t.

• The reasoned ‘No’: Give a succinct, sincere reason, but not an excuse: ‘Thanks for
the invitation, but I don’t enjoy playing cards’.

• The raincheck ‘No’: The person refuses this particular request but invites the
speaker to ask again another time: ‘I’m not free today, but I can be free later in the
week if that works for you’.

• The broken record: This involves persistently repeating a brief, one-sentence
statement, regardless of what the other person says. It is useful for dealing with
those who ‘won’t take no for an answer’ or who are aggressively out of control.

• The flat-out ‘No’: involves saying no without any justification. We all have a right to
do this but may choose to do so rarely as it is difficult for listeners to accept.

• The celebrate ‘No’: This declares no to something offensive but, in so doing,
celebrates our inner resolve in such a way that others respect that.
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The Price of ‘Nice’ 17

1. The non-assertive person hands over control of the self to others.

2. Relationships are less honest, intimate and satisfying.

3. Submissiveness can result in a loss of respect from others.

4. Others can resent having to be ‘nice’ in return and feel that they cannot confront
‘nice’ people when their actions violate others’ needs.

5. Others can become helpless and dependent.

6. Submissive individuals will come to resent that others request more of them
than they are willing to give (with the result that they ‘feel’ used).

7. Their emotions become uncontrollable and lead to outbursts that scare
onlookers –  children in particular.

8. They may avoid others or silently terminate relationships rather than assert their
needs and resolve conflict within the relationship.

9. Physical illnesses can be exacerbated by unexpressed emotion.

10. Submissive individuals criticize themselves for not honoring their own needs
and experience low self- esteem, high anxiety, depression and inhibition.
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PERSONAL REFLECTION 5.1 
DISTINGUISHING ASSERTION FROM AGGRESSION 

Tick the box beside those messages that are assertive, and leave blank the aggressive statements.  

1  I’m tired: get off me  

2  You’re so thoughtless  

3  I am hurt that you did not help  

4  Don’t be selfish  

5  That’s naughty  

6  I’m irritated by this mess  

7  I want the house tidy  

8  You’re so messy  

9  I appreciate that you tidied up  

10  I think that you’re being selfish 

ACTIVITY 5.2.1 
EMOTIONAL BLACKMAIL (MARTYRDOM STATEMENTS) 

Sometimes, anger causes us to try to make others feel guilty for how we are feeling, while 
submissive parents can become resentful and try to make children feel guilty for the sacrifices 
they make. Guilt-inducing you-messages are particularly destructive and are known as emotional 
blackmail. Various writers have had this to say about guilt: 

You can’t make people do anything. You can only make them wish they had – through  
punishment. Then eventually they will make you wish that you hadn’t.18 

To play the guilt game, you have to trick people into believing that they create your 
feelings, that they are the cause of your suffering.  

Where guilt is a tactic of manipulation and coercion, it confuses stimulus and cause… 
(because) what other people do is never the cause of how we feel...Whenever we feel  
angry, we are finding fault… the cause of anger is located in our own thinking.19 Miller has  
been quoted about the word ‘gifted’ in the title: 

Brainstorm some statements that blackmail children emotionally.  

• What effect do you think these sorts of messages could have on children (both their feelings
and behavior)?

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________

  ________________________________________________________________________________
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A comparison of assertion, aggression and submission 20

ASSERTION AGGRESSION SUBMISSION

Your behavior 
Express wants, ideas and 
feelings in direct and 
appropriate ways 

Express wants, ideas 
and feelings at the 
expense of others

Do not express wants 
ideas and feelings, or 
express them in a self-
deprecating way 

Your intent 
To communicate To dominate, humiliate 

or punish others
To please, avoid 
conflict or rejection 

Your feelings 
Confident, feel good about 
yourself both at the time 
and later 

Self-righteous, superior, 
sometimes 
embarrassed later 

Anxious, disappointed 
with yourself, often 
angry and resentful 
later, hurt, powerless 

Your response to anger 
Accept anger; take 
responsibility for identifying 
the unmet need behind it

Explosive, blame others 
for your feelings, deny 
self-responsibility 

Deny, repress, bottle up 
anger, express it 
indirectly 

Others’ feelings about 
themselves 
Respected, valued Humiliated, hurt Guilty or superior

Others’ feelings about you 
Usually respect (although 
sometimes annoyance) 

Angry, vengeful, feel 
justified at the prospect 
of ‘getting even 

Irritation, pity, disgust, 
confusion about your 
needs 

Outcomes 
Often get what you need Often get what you 

want at the expense  
of others 

Don’t get what you 
want; anger builds up 

Payoff 
Feels good; respected by 
self and others; relationships 
are improved  

Aggressor vents anger; 
feels in control of 
others  

Avoids unpleasant 
conflict, tension and 
confrontation 
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PRESENTATION 5.3 
DECLARATIVE, POSITIVE AND PREVENTIVE I-MESSAGES 

There are four types of I-messages:  

• declarative

• positive

• preventive

• problem solving

Declarative I-messages 
This first type of I-message has no agenda. It just expresses your thoughts, feelings, values, 
opinions and ideas in the here and now. Declarative I-messages foster mutual 
understanding. Examples include:  

• I don’t like that song.

• I feel discouraged about my work.

• I like it when we play together as a family.

Positive I-messages 21

This type of I-message simply describes your positive feelings towards your children. 
Expressing appreciation and love spontaneously is fundamental to a loving relationship:  

• I love you to bits!

• I’m enjoying doing this together.

• I admire you.

Preventive I-messages 
Preventive I-messages can prepare children for situations where they have experienced 
problems in the past, with the aim of preventing a recurrence in future.  

These messages can also flag a future need so that you create an opportunity for your 
children to cooperate or change in ways that will fulfill your needs. For example:  

• I’ll need the car tomorrow to get to the airport.

• I will need some time alone tonight to work on my presentation for next week.

• I’d like to go on a picnic this weekend.
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ACTIVITY 5.3 
FRAMING PREVENTIVE I-MESSAGES 

Prepare a preventive I-message relevant to each of the following scenarios.  

• You are about to go to your child’s best friend’s house. When you went last time, your
child found it difficult to leave.

• You are visiting grandma. She has a lot of rules about how she wants your child to behave.

• Your child is going to visit his or her cousin, who is often aggressive towards him/her.

• You are off to the supermarket. On previous occasions when you have been shopping
together, your child has run away.

• You are going to the park. Your child enjoys it so much that he or she refuses to leave
when it’s time to go.
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PRESENTATION 5.4 
PROBLEM-SOLVING I-MESSAGES 

The fourth type of assertive message is a problem-solving I-message. This type is relevant when 
other people’s actions are interfering with meeting our own needs. When we express that this is 
happening, it is important that we are clear that neither they nor their behavior are causing our 
feelings. These are a result of our thoughts or interpretations about the world outside of us.  

Moreover, children are not responsible for taking care of their parents. We have to take care of 
children. Therefore, when we describe our feelings, we must be clear that we are not 
demanding that our children look after us.  

When attempting to influence children to change how they are acting, an I-message is 
considered to be effective when it:  

• produces helpful change

• has a low risk of damaging the children’s self-esteem

• has a low risk of harming your relationship

• promotes children’s growth

Part 1: Basic assertive message 
Rosenberg’s basic formula for problem-solving I-messages is:  

Observation  I say what I see and hear 
Expression of feelings  I say how I feel 
Needs I say what I need 
Requests  I ask for what I predict will meet my needs 

Part 2: Changing gears to listen 
Even when you do not intend to accuse or blame other people, listeners can react as though 
you have. After you have delivered a problem-solving assertive message, listeners can react in 
ways that signal that they now have a problem.  

The meaning of any communication is the response it elicits,  
regardless of the intent of the communicator.22 

Listeners’ reactions can include: 

• defensiveness: ‘So?...Who cares... So what?’

• hostility: ’And I care because?...Tough... Boy, you’re in a bad mood’

• questioning (e.g. whether you had to do this kind of thing at their age)

• debating: ‘Why do I have to?’

• becoming hurt and tearful or using a quivering voice

• withdrawing, avoiding eye contact

• becoming silent

These responses signal that they are now awash with feeling. Therefore, part two of any 
assertive message is to listen and empathize with their reaction. 
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Part 3: Recycling  
Because listeners’ feelings block their ability to understand our point of view, after their feelings 
are resolved, we will need to repeat our assertive message, clarifying our statement and 
checking that they have understood it. The key is persistence, and engaging in a repeated  
rhythm of asserting then reflecting the listener’s response.23  

Types of problem-solving I-messages  

There are two main types of problem-solving I-message, illustrated here with the scenario that 
as you drive your child to school, she realizes that she left her school project at home and wants 
you to go back home and collect it and deliver it to school after you drop her off there. You are on 
your way to work.  

Version 1: Statement of need 

• Self-empathy: silently in your head, identify what you feel and need…breathe. Then out loud
say:

• Empathy for the other: ‘I understand...’ (that you worked hard on your project and want to
hand it in on time
and that it’s easy to forget things at your age)

• Statement of need: ‘Although I need...’ (to get to work on time because people are relying on
me to be there)

• Solution building: ‘So what can we do that will work for us both?’ (E.g. for me to tell your
teacher that you finished the project on time but have to hand it in tomorrow, that I will take
lunch time off to go and get it, that I will call the office to let them know that I’ll be a few
minutes late and we turn around now to get it)

Version 2: Disclosure of feelings  
This version discloses feelings, which has the advantage of helping children to recognize their 
parents as human and to identify feelings and their triggers. But it runs the risk that children will 
perceive it as a criticism for making their parent feel as she does and therefore can incite parent 
watching, submission, or reactive behavioral problems (resistance, rebellion, retaliation or 
escape).  

• Self-empathy: silently in your head, identify what you feel and need, breathe. Then out loud
say:

• Empathy for the other: ‘I understand...’ (that you worked hard on your project and want to
hand it in on time and that it’s easy to forget things at your age)

• Expression of feeling: ‘Although I feel’ (anxious about being late for work, irritated at having
to go back home and drive further)

• Statement of need: ‘Because I need...’ (to get to work on time because people are relying on
me to be there)

• Solution building: ‘So what can we do that will work for us both?’ (E.g. for me to tell your
teacher that you finished the project on time but have to hand it in tomorrow, that I will take
lunch time off to go and get it)
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Tips for sending assertive messages to children  

Delivering I-messages to children is more delicate than using them among 
adults, who are typically more equal in power to each other.  

• Remember that you are responsible for how you feel. Be clear that others are
not responsible and do not ‘make’ you feel as you do.

• Keep in touch with your goal to teach children, rather than to punish or exact
revenge.

• Remember that it is not appropriate to share certain emotions with children:
self- disclosure about adult issues should be directed towards adults.

• If you are not calm enough to express your feelings non-judgmentally or
without using emotional blackmail, and to link them to your unmet needs,
either leave out the feeling part of the empathic message, or communicate
that you are having difficulty controlling your feelings right now and want to
take a few moments to calm yourself so that you don’t make the mistake of
implying that your child is to blame for how you feel.

• Listen to the child’s responses and the need these communicate. If your child
becomes upset in response to your assertive message, you must change gears
and revert to listening.

• For chronic, repeated problems, use collaborative problem solving,
rather than assertiveness.

ACTIVITY 5.4.1 
AUTHENTIC I-MESSAGE ROLE PLAY 

Select one of the following scenarios and formulate an empathic I-message, first without 
the feeling component (version 1), and next with the disclosure of feelings (version 2).  

• Your child was playing with water in the bathroom and flooded the floor

• Your child makes a snack after school and does not clean up the kitchen

• Your child does not clear his or her dishes from the dinner table

• Your child and friend decide to open a barbers’ shop and cut all their dolls’ hair

• Your son or daughter is playing music loudly in the bedroom and you are having
difficulty concentrating on a project you have to complete by tomorrow

• Your child forgets his lunch and wants you to drive to school and deliver it

• On the way to school, your child realizes that she has a test today that she forgot to
study for and wants you to ask the teacher if she can take the test another day
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Version 1: Statement of need 

Version 2: Disclosure of feelings 

After you have written each version, the Parent will deliver both in turn to the Child.  

• What difference did the two formats make to the feelings of the person delivering the
assertive message?

• What effect would each version have on a Child who was receiving them?

• Which style of message seemed the most useful or relevant? Why?
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WRITING ASSERTIVE, AGGRESSIVE AND SUBMISSIVE RESPONSES 

Select one of the following scenarios as your focus. Write three responses to your selected 
scenario: an assertive, aggressive, and submissive response.  

• Your child spills some juice on a floor that has just been washed

• Your child fails to keep an agreement

• Your son keeps you waiting when you come to collect him from sport

• You want to tell your family that you believe you do more than your share of household
chores

• Your child does something wonderful and impressive

• Your child asks for something that you think is not reasonable

• Your child’s room is constantly in a mess

• Your adolescent arrived home two hours later than agreed

Assertive response

Aggressive response  

Submissive response  
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PRESENTATION 5.5 
REVIEW OF COMMUNICATION SKILLS 

So far, we have covered the two core communication skills of listening and assertiveness. 
When children are overwhelmed emotionally, they may behave in ways that inconvenience 
or upset us. As a result, we may make the mistake of thinking that we have to be assertive. 
However, the children’s heightened emotions mean that at these times, we have to suspend 
our needs and supply compassion, listening to the children’s words and actions and what 
these communicate about their needs. Giving children understanding is valuable in its own 
right as it helps resolve their feelings and enhances our relationship with them, and has the 
secondary gain of helping them return to thoughtful behavior that no longer disturbs us.  

In contrast, assertiveness is relevant for those times when our needs are not being fulfilled 
but the children are not disturbed.  

Listening and assertiveness have two differing styles, as detailed in the box below.  

The third communication skill of collaborative problem solving - which combines listening 
and assertiveness and adds problem solving - is relevant for shared problems and those 
occasions when we have been assertive repeatedly, yet this has not solved the problem.  

When my child is upset 

I am a listener  

I am a counsellor  

I want to help the child  

I am interested in the child’s needs  

I am a sounding board  

I help the child to find his/her own 
solution  

I can accept the child’s solution:  
I do not need to be satisfied  

I am more passive  

When I am upset 

I am the sender  

I am an influencer  

I want to help myself  

I am primarily interested in my own 
needs  

I want to sound off 

I need to find a solution myself  

I must be satisfied with the solution  

I am more assertive 
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ACTIVITY 5.5  
COMMUNICATION TOOLS  

Identify which communication skill to use in each of the following scenarios:  

• Your teenage son leaves his tools and motorbike in the driveway, blocking your access

• Your child is concerned about not having any friends

• Your child is worried about an upcoming test

• Your child’s room is in a mess

PRESENTATION 5.6 
COLLABORATIVE PROBLEM SOLVING 

Collaborative problem solving combines the skills of listening to others and asserting our 
own needs, and adds a structure for jointly generating solutions. It is relevant when:  

• both the child’s and the parent’s needs are unfulfilled, with the result that both
individuals are motivated to solve the problem

• the solution will require a change in the child’s behavior, in which case the child
needs to contribute to designing any strategy that will form part of the solution.This
will not only produce a more relevant and vibrant solution, but also one that the child
is motivated to enact, because he or she contributed to selecting it

• there is an ongoing source of conflict which has not been resolved through
assertiveness.
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The aim of collaboration is not to find a compromise, in which no one’s needs are met, but to 
find a strategy that honors and meets everyone’s needs. The signals that we need to find a 
solution are our internal feelings that indicate that our needs are not being met, or when we 
experience conflict with others. During conflict, we can:  

• ignore the conflict and hope it will go away

• decide that we are right and impose our will, no matter what

• hold onto our intention to connect and cooperate with others.24

When our intention is to cooperate, the basic problem-solving steps for resolving
conflict between parents and children are widely recognized to be:

• Define the problem. Use I-messages to disclose your needs and listen to the child’s
expression of his or her needs.

• Think up possible solutions. Brainstorm all possibilities and listen to all ideas.

• Evaluate the suggestions and choose a solution that seems viable.

• Carry it out.
• Check back later to see how it is working. If subsequently the solution fails, this simply

signals the need to repeat the process to generate a different strategy until one is
found that those involved can achieve and which works to meet both their needs.

RECIPE FOR COLLABORATION; 

• Define or clarify the problem. Use I-messages to disclose your needs and listen to the
child’s expression of his or her needs.

• Together, think up possible solutions. Listen to all ideas.

• Evaluate the suggestions and choose a solution that seems viable.

• Carry it out.

• Check back later to see how it is working. (If it isn’t working, you will need to repeat
the steps to generate a different solution.)

PRESENTATION 5.6.2 
CONTROL VERSUS CONFLICT RESOLUTION 

PART 1 
Devise some strategies for dealing with this common issue:  

Your child resists going to bed, first pretending not to hear you when you instruct that it is 
bedtime, then begging for a few more minutes, then insisting on the need to finish an 
activity, then arguing that it’s not fair to have to go to bed so early, and finally just angrily 
refusing to go (‘You can’t make me. You’re not the boss of me’).  

• What are some controlling strategies that you might be tempted to use to get your child to
go to bed?
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• What are some conflict resolution strategies that you could use?

Part 2  

• Identify a similar scenario from your family life and generate alternative responses.

• What are some controlling strategies that you might be tempted to use?

• What are some conflict resolution strategies that you could use?

PRESENTATION 5.7  
ALTERNATIVES TO PUNISHMENT 

An ongoing theme throughout this course is that we have a choice of seeing parenting in 
terms of administering punishment and rewards (that is, consequences), or in terms of 
teaching children how to solve problems and manage their feelings. The DVD presents the 
following everyday methods for guiding children’s behavior, without punishing.  

• Ask children what need the behavior is fulfilling for them so that together you can find
a way to meet the same need in less disruptive ways

If talking to our children about what they’re done wrong fails to bring about the  
results we were hoping for, it isn’t because some stronger form of discipline is  
required. It may be because we did most of the talking.26 

• Explain the effect of the behavior, providing information, not a judgment

Explanation doesn’t minimize the bad effects of punishment so much as punishment
minimizes the good effects of explanation.27 
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• Be assertive empathically:

o I understand that you...

o However, I need...
o So, what can we do about that?

• Offer choice: whether to do something (when it is not compulsory), how to do it, or how
to feel about doing it.

• Negotiate a contact (pact or deal) that negotiates how you need the child to behave
and, on the understanding that the child would already be acting that way if he or she
could, you agree to offer certain supports to make it easier for the child to behave as
you need.

Guiding principles 28

1  You do not have to tolerate inconsiderate behavior  

2  You cannot reason with people while they are being unreasonable  

3  When a person is drowning, that is not the time to give swimming 
lessons  

4  Look for a solution, not a culprit  

5  Consistency is unnecessary, but repeated practice helps  

Methods to teach emotional self-control  

A tantrum is any sign that children are overwhelmed by their feelings. Four common 
patterns are:  

• Protesting: thrashing about, screaming, crying, spitting, self-harm (e.g. head banging)

• Whingeing: the passive version of the protesting tantrum, involving sulking, whining,
nagging and complaining

• Social: name calling, hitting others, biting (after the age of 18 months), bossing others,
refusing to share or take turns, bullying, exclusion

• Uncooperativeness: not being able to overcome a dislike for a (reasonable) directive
and therefore refusing to follow it
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When children are displaying these and any other ‘cues and clues’ that they are out of control 
emotionally, we need to help them to settle down first, before we can solve the problem. We 
need to teach them how to calm themselves, providing a safety net for them while they do so. 
The only two methods for resolving strong emotion in human beings are to receive some 
support from someone we care about, or do something that soothes us. Therefore, the two 
guidance methods mentioned in the DVD are: 

• Bring children in close

• Use time away (sanctuary)

Providing a soothing hug or time away (sanctuary) are not instances of rewarding children for 
behaving badly, but of helping them to regain their emotional balance. These methods are 
particularly vital when the way children are communicating their distress is objectionable to 
us because the methods ensure that the children can return to considerate behavior. 

ACTIVITY 5.7 
TIME AWAY (SANCTUARY) INVENTORY 

• What do you do to calm yourself down after a difficult day?

• What do your children like to do?

The best friendships share the responsibility for the closeness and the distance in 
relationships equally. 
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PRESENTATION 5.8  
MAKING REQUESTS 

Demands attempt to control others by threatening, bossing, manipulating or shaming them. 
They result from thinking that other people ‘make’ you feel as you do. On this basis, we 
demand that they change.  

Demands attract either submission or rebellion, as people feel forced into doing what we  
want because otherwise we can make their life miserable by blaming or punishing them.29 

The more that listeners hear demands, the less they will want to be around us and the more 
controlled they feel.  

In contrast, requests take the form:  

• ‘I understand that…

• and I feel... (Remember that disclosure of feelings is optional)

• because I need/value/hope…

• therefore, would you be willing to...’

Sometimes, even when we are clear that we are making a request, listeners hear a demand. 
This is particularly likely when we have more power than they do, as is the case between  
parents and children. With older children and adolescents, we can undo this by asking for  
their advice:30 

• Would you be willing to tell me how I could say what I want so it wouldn’t sound like I
didn’t care about what you’d like?

• How could I tell you what I want so that it didn’t sound like I was bossing you around?

Differences between requests and demands 31

Demands  
Our objective is to change others’ behavior  

We react to non-compliance with outrage 
and an attempt to punish to ensure 
compliance  

Contain judgmental thoughts of others and 
assume that we are justified to demand 
compliance: (‘She should...He is supposed  
to... I have a right...I deserve...’)  

We want to meet our needs 

Requests  

We want others to consider us willingly 
out of compassion for our needs  

We respect others’ needs and are willing 
to listen to their objections empathically  

Contain observations of others’ actions 
that allow us to see them as human 
beings who are attempting to meet their 
needs and make life enjoyable  
and satisfying  

We want to find a strategy that meets 
both people’s needs 
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ACTIVITY 5.8 
DISTINGUISHING REQUESTS FROM DEMANDS 32  

Place a tick beside the statements that are requests, and leave blank those that are 
demands.  

1  Would you be willing to tidy up your room?  

2  I want you to understand me  

3  I’d like you to tidy up  

4  Would it be possible for you to do that now?  

5  I want you to stop shouting  

6  Get this mess cleaned up  

7  I would like you to talk more quietly  

8  I need you to be honest with me  

9  Do you mind picking up my son after school  

10  I’d like you to show some respect  

    Discussion notes  

Mournings and Celebration 

We live our human lives in a constant state of celebration and mourning for that which we 
love. And yet, many of us have been taught to stay away from grief and the mourning 
around our losses. We often believe that we are supposed to grieve alone, rather than 
burdening others with our sadness. In contrast to this belief, in neurobiological reality, our 
grief is richest when we are able to grieve together. 

Many of us know the sustaining ad healing powers of practicing gratitude. This too, supports 
the healing cycle of grief and mourning. NVC offers an added richness to the practices of 
gratitude that we already know and use, as well as lending its frame to develop a few more. 
Whether you've done a lot of NVC gratitude or this is new to you, you are welcome! 
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PRESENTATION 5.9 
APOLOGIES 

Rosenberg says that it is a particularly vicious kind of violence to demand that others  
apologies when our needs have been violated.33 We are addicted, he says, to making others 
suffer and feel badly for their misdeeds. Seeking an apology and insisting that they feel 
remorseful implies that we are judging them to be in the wrong. 

Instead, the actual issue is our own grief at unmet needs. Rosenberg says that, when our  
needs have not been met, the appropriate response is to mourn this, rather than to seek  
revenge.34 When we are in touch with an unmet need, we will feel sadness, but not 
depression or anger. And when we recognize that we have failed to meet someone else’s 
needs, we can equally feel sad, but not guilt or shame. Depression, anger, guilt and shame 
are blameful.  

This is yet another instance of taking responsibility for identifying and meeting our own 
needs, rather than blaming others when these are not satisfied.  

The implication is that we cannot demand an apology, particularly from children. Because 
their psychological power is so much less than ours, they would lose face from being 
compelled to apologize or, if feeling no actual remorse, would simply be forced to lie. Also, 
because children are not here to please or displease us but are their own people, it is 
important that we do not allow ourselves to become ‘hurt’ by their thoughtlessness towards 
us. If we are constantly feeling hurt that they are failing to look after us, we need to keep in 
mind that this is not their job and that, if we have unmet needs, we must look to the adults in 
our lives to fulfill these.  

On the other hand, if we believe that we have wronged our children, we need to 
acknowledge this – both to ourselves and to them. Doing so demonstrates that no one is 
perfect and, rather than diminishing children’s respect for us, when we have the courage to 
admit our mistakes, our children’s respect for us will grow. They already know that we have 
wronged them; they don’t yet know if we are heroic enough to admit it.  

Our example will help children to volunteer an apology when they have wronged a friend or 
peer. It is unlikely, however, that they will ever manage a heartfelt apology to adults who 
exercise control over them. On the other hand, when adults respect their humanity, over 
time children may emulate our courage by freely acknowledging when their errors have 
caused others hurt.  

Marshall Rosenberg says we all need to take time every day for mournings and celebrations.  
We mourn the ways we handle things we aren’t proud of or that we wish we could have a 
do-over.  We celebrate the blessings in our life and cultivate our gratitude practice to create 
more joy in our world.
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PRESENTATION 5.10 
TEACHING CHILDREN TO BE ASSERTIVE 

We need to be clear with children that the right to be assertive is mutual. This will mean 
listening to children when they tell us about their needs (as covered in Module 3).  

We also teach children to be assertive by using I-messages ourselves, so that the children 
can learn from our example how to disclose their feelings without having to produce 
behaviors that upset others. We can also actively coach children to express their needs in 
ways that do not press our buttons or trigger an unproductive reaction in us. 

PERSONAL REFLECTION 5.11 
SOLO VERSUS COLLABORATIVE PROBLEM SOLVING 

Part 1: Solo problem solving 

Think about a behavior that your child is performing which is troublesome to you. On your 
own, generate some strategies for resolving it.  

Part 2: Collaborative problem solving 

Choose a strategy in collaboration with your child, together generating solutions using the 
following steps. Record your chosen solution below.  

• Define or clarify the problem. Use I-messages to disclose your needs and listen to
the child’s expression of his or her needs.

• Together, think up possible solutions. Listen to all ideas.

• Evaluate the suggestions and choose a solution that seems viable.

• Carry it out.

• Check back later to see how it is working. (If it isn’t working, you will need to repeat
the steps to generate a different solution.)
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PART 3: REFLECTION 

Which method produced the best solutions: you working alone, or in collaboration with your 
child? When solving the problem jointly, what did you learn about the child and the behavior 
that you did not know before? What surprised you about the child?  

PERSONAL REFLECTION 5.12 
PROBLEM SOLVING BETWEEN CHILDREN 

Over the next few weeks, instead of imposing your own solution when siblings or playmates 
get into disputes with each other (‘If you two don’t share that properly, I’ll take it off both of 
you’), practice guiding the children through the collaborative problem-solving steps. 
Observe:  

• How successful is the procedure at the time?

• How do the children respond when you help them to use collaboration, versus when you
impose solutions on them?

• What are the longer term effects for the children’s skills at problem solving?
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PERSONAL REFLECTION 5.13 
ALTERNATIVES TO PUNISHMENT  

• Consider a demanding behavior of your child. How could you respond in ways that did
not involve punishment?

• If you get the opportunity to use these alternatives, what effect did they have?

• In what ways were these outcomes different from when you use controls?

• How did you feel about the alternative methods?

• Ahead of time, what doubts did you have about using them? How did the outcomes
affect your doubts?
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PERSONAL REFLECTION 5.14 
FRIDGE MAGNETS 35 

Your fridge magnets for this module could be: 

I feel... because I...
The best way 

to be understood 
is to give understanding

Make requests  
not demands

When a person is drowning  
that is not the time 

to give swimming lessons

Look for a solution  
not a culprit

If we punish children for 
becoming emotional,  

we punish them for  
being children
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